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ПЕРЕДМОВА
   Сучасний етап розвитку загальної середньої освіти в Україні характеризується активним упровадженням компетентнісної парадигми, орієнтацією на європейські освітні стандарти, цифровізацією навчального процесу та зростанням ролі іноземної мови як засобу міжкультурної комунікації й професійної самореалізації особистості. У цих умовах особливої актуальності набуває проблема оновлення підходів до навчання англійської мови, що зумовлює потребу в якісній методичній підготовці майбутніх учителів.
   Навчальний посібник «Новітні підходи до навчання англійської мови у закладах загальної середньої освіти» розроблено відповідно до програми однойменної навчальної дисципліни для здобувачів другого (магістерського) рівня вищої освіти та спрямовано на формування професійно-методичної компетентності майбутніх учителів іноземних мов. Посібник покликаний забезпечити поєднання сучасних теоретичних засад методики навчання англійської мови з практичними інструментами їх реалізації в умовах шкільної освіти.
  Зміст посібника структуровано відповідно до логіки опанування новітніх підходів до навчання англійської мови. У ньому розглянуто теоретичні засади сучасних методичних концепцій, комунікативний і компетентнісний підходи, проєктно-орієнтоване та завданнєве навчання, інтегроване навчання змісту та мови (CLIL), інтерактивні технології, ігрове навчання та гейміфікацію, розвиток мовленнєвих умінь і навичок засобами сучасних підходів, використання медіа- та автентичних матеріалів, цифрове й змішане навчання, диференційований та інклюзивний підходи, а також сучасні підходи до оцінювання й рефлексивної діяльності вчителя англійської мови.
  Посібник орієнтований на формування в студентів уміння критично осмислювати методичні ідеї, добирати й адаптувати ефективні підходи, технології та методи навчання відповідно до вікових, індивідуальних і освітніх потреб учнів, а також проєктувати сучасний урок англійської мови з урахуванням принципів інклюзії та цифрової трансформації освіти.
  Матеріали навчального посібника можуть бути використані в освітньому процесі педагогічних закладів вищої освіти, під час самостійної роботи студентів, у процесі підвищення кваліфікації вчителів англійської мови, а також як теоретико-методичне підґрунтя для науково-дослідної роботи здобувачів освіти.
 




























FOREWORD
   The current stage of development of general secondary education in Ukraine is characterised by the active implementation of the competence-based paradigm, orientation towards European educational standards, digitalisation of the educational process, and the growing role of a foreign language as a means of intercultural communication and professional self-realisation. Under these conditions, the issue of updating approaches to teaching English becomes particularly relevant, which determines the need for high-quality methodological training of future teachers.
The teaching manual “Modern Approaches to Teaching English in General Secondary Education Institutions” has been developed in accordance with the syllabus of the corresponding academic discipline for students of the second (Master’s) level of higher education and is aimed at developing the professional and methodological competence of future teachers of foreign languages. The manual seeks to ensure the integration of contemporary theoretical foundations of the English language teaching methodology with practical tools for their implementation in the school educational context.
  The content of the manual is structured in accordance with the logic of mastering modern approaches to teaching English. It covers the theoretical foundations of contemporary methodological concepts, the communicative and competence-based approaches, project-based and task-based language teaching, Content and Language Integrated Learning (CLIL), interactive technologies, game-based learning and gamification, the development of language skills through modern approaches, the use of media-based and authentic materials, digital and blended learning, differentiated and inclusive approaches, as well as modern approaches to assessment and reflective practice in English language teaching.
  The manual is aimed at developing students’ ability to critically reflect on methodological ideas, select and adapt effective approaches, technologies and teaching methods in accordance with learners’ age, individual and educational needs, and to design a modern English lesson taking into account the principles of inclusion and the digital transformation of education.
  The materials of the teaching manual may be used in the educational process of pedagogical higher education institutions, for students’ independent study, in the professional development of teachers of English, as well as a theoretical and methodological basis for research activities of students.
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LECTURE 1. Theoretical Foundations of Modern Approaches to English Language Teaching
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1. Introduction to Modern English Language Teaching (ELT)

  English has become the global lingua franca, serving as a primary means of communication in international business, science, technology, education, and diplomacy. In contemporary education, English is not only taught as a foreign language but also used as a medium of instruction in many subjects through Content and Language Integrated Learning (CLIL) and bilingual programs. Mastery of English enables students to access global knowledge, participate in international collaborations, and develop intercultural competence. Consequently, the teaching of English has shifted from a purely linguistic focus to a holistic educational goal, integrating language skills, cultural awareness, and critical thinking.
  Globalisation has transformed the goals, methods, and expectations of education worldwide. Traditional teacher-centred approaches, which focused mainly on knowledge transfer, are increasingly replaced by learner-centred, competence-based, and collaborative models. Education now aims to prepare students for a globalised, interconnected world where communication, problem-solving, digital literacy, and lifelong learning are key skills. English plays a central role in this transformation, as it allows students to engage with international content, communicate across borders, and adapt to diverse professional and cultural contexts. Modern educational paradigms emphasise flexibility, creativity, and the ability to learn independently in a fast-changing world.
   Competence-based education (CBE) focuses on developing specific knowledge, skills, and attitudes that learners need to succeed in real-life situations. In the context of English language teaching, CBE requires students to not only know grammar and vocabulary but also to apply language skills effectively in communication, critical thinking, collaboration, and problem-solving. Modern educational standards emphasise measurable outcomes, integration of language and content learning, and the promotion of learner autonomy. Teachers are expected to design learning experiences that align with these standards, assess competencies holistically, and provide opportunities for students to reflect on and improve their own learning processes.
     The English language teaching is interdisciplinary, drawing on insights from pedagogy, psychology, linguistics, and sociolinguistics. Pedagogy provides principles of lesson planning, teaching strategies, classroom management, and assessment, ensuring that instruction is structured, learner-centred, and outcome-oriented. Psychology explains how learners acquire, process, and retain information, highlighting the importance of motivation, cognitive development, and individual learning styles. Knowledge from linguistics allows teachers to understand the structure of  the English language, grammar, vocabulary, phonology, and discourse, which is essential for guiding learners toward accurate and meaningful communication. Finally, sociolinguistics examines language use in social and cultural contexts, helping educators integrate authentic materials, cultural awareness, and real-life communicative tasks into lessons. The combination of these disciplines ensures that ELT methodology is both scientifically informed and practically relevant.
   To implement effective language teaching, it is essential to understand several core categories and concepts. An approach refers to the theoretical framework that explains how languages are learned and how teaching should proceed. A method is the practical application of an approach in the classroom, including the sequence of steps and strategies used to teach a language. Techniques are the specific activities or procedures that implement a method, such as role-plays, information-gap exercises, or dictations. Principles represent fundamental guidelines for effective teaching, such as learner-centredness, meaningful communication, and integration of language skills. The curriculum outlines the structured content of the language learning, including goals, objectives, materials, and assessment tools, while learning outcomes or competences define the knowledge, skills, and attitudes that students are expected to achieve.
  Understanding these categories allows teachers to connect theory with practice, select appropriate approaches and methods, and design lessons that foster both language proficiency and overall communicative competence.

2. Evolution of the Approaches to ELT

Historically, the English language teaching relied heavily on traditional approaches, such as the Grammar-Translation Method and the Audio-Lingual Method. The Grammar-Translation Method focused primarily on the explicit teaching of grammar rules and vocabulary, often through translation exercises between the target language and the learners’ native language. The main goal was accuracy and the ability to read and write the language, rather than to use it for real communication. Similarly, the Audio-Lingual Method emphasized repetitive drills, pattern practice, and pronunciation, with the aim of developing correct linguistic habits. While these methods were effective in promoting grammatical knowledge and accuracy, they were often criticized for neglecting meaningful communication and the development of learners’ communicative competence.
  Over time, there has been a significant shift from form-focused to meaning-focused instruction. This approach prioritizes communicative use of the language over rote memorization of rules. Teachers encourage students to convey and understand meaning in authentic contexts, rather than focusing on the grammatical correctness. Language is treated as a tool for real communication, and errors are viewed as natural steps in the learning process rather than failures. This shift reflects a broader understanding of how languages are acquired and highlights the importance of engaging learners in the meaningful interaction.
   As a result of these changes, learner-centred approaches have emerged as a dominant paradigm in modern language teaching. Learner-centred teaching places students at the core of the educational process, giving them more responsibility for their learning and encouraging active participation, collaboration, and critical thinking. Teachers act as facilitators, guiding students through tasks and activities that are relevant to their needs, interests, and real-life experiences. This approach also promotes learner autonomy, self-reflection, and the development of lifelong learning skills, making English language learning more dynamic, meaningful, and effective.

3. Criteria for Selecting an Appropriate Approach

  A central aspect of the effective English language teaching is the relationship between theory and classroom practice. Educational theories provide teachers with a framework for understanding how languages are acquired, how learners process information, and which teaching strategies are likely to be most effective. However, theory alone is not sufficient; it must be translated into practical classroom activities, lesson plans, and assessment methods. Teachers need to interpret theoretical principles in ways that respond to the specific needs, backgrounds, and proficiency levels of their students. For example, communicative language teaching theory may suggest meaningful interaction as a goal, but in practice, this might involve carefully designed pair work, role-plays, or real-life task-based activities that make communication purposeful and achievable.
  Selecting an appropriate teaching approach requires careful consideration of the multiple criteria. First, the approach should align with the learning objectives and outcomes, ensuring that students develop the desired knowledge, skills, and competencies. Second, it must suit the students’ age, proficiency level, motivation, and individual learning styles, as methods effective for beginners may not work for advanced students. Third, practical factors such as class size, available resources, and institutional requirements must be taken into account. Finally, teachers should consider their own professional expertise and comfort with the approach, as effective implementation depends on the teacher’s ability to apply the principles consistently and creatively. By evaluating these criteria, educators can select approaches that are both theoretically sound and practically effective, creating a productive and engaging learning environment for their students.

4. Modern Educational Paradigms in ELT

  Modern English language teaching is guided by a variety of educational paradigms that reflect contemporary understanding of language learning, pedagogy, and student development. These paradigms provide the theoretical foundation for designing effective, meaningful, and learner-focused instruction.
  The communicative paradigm emphasizes the ability to use language for real communication. Rather than focusing solely on grammar and vocabulary, this paradigm prioritizes functional language use, interactive tasks, and authentic contexts. Activities such as role-plays, discussions, and problem-solving tasks encourage students to develop communicative competence, which includes linguistic, sociolinguistic, and pragmatic knowledge. The communicative paradigm has become the dominant approach in modern ELT, reflecting the shift from form-focused teaching to meaning-focused learning.
   The competence-based paradigm focuses on the development of students’ knowledge, skills, and attitudes that can be applied in real-life situations. In ELT, competence-based instruction aims to develop not only language proficiency but also critical thinking, problem-solving, collaboration, and digital literacy. Teachers design lessons with clear learning outcomes and assessment criteria, ensuring that students can demonstrate their competencies in authentic, meaningful ways. This paradigm aligns closely with modern educational standards and reforms that emphasize measurable outcomes and lifelong learning skills.
  Learner-centred and activity-based learning places students at the core of the educational process. In this approach, they are actively involved in their own learning through interactive, collaborative, and hands-on activities. Teachers act as facilitators, guiding students through tasks that encourage autonomy, reflection, and decision-making. Activity-based learning ensures that lessons are engaging, practical, and relevant to students’ interests and needs, promoting deeper understanding and retention.
  Finally, constructivist and socio-cultural perspectives highlight the social nature of learning and the importance of context. Constructivist theory posits that students actively construct knowledge through experience, interaction, and reflection. Socio-cultural perspectives stress the role of social interaction, cultural tools, and collaborative learning in language development. These paradigms encourage educators to design lessons that support exploration, negotiation of meaning, and co-construction of knowledge within a meaningful social and cultural context.
  Modern educational paradigms in ELT integrate communication, competence, learner engagement, and social interaction, providing a solid foundation for effective, innovative, and student-focused language teaching.

5. Principles Underlying Modern Approaches to ELT

  Modern approaches to teaching English are guided by a set of core principles that ensure learning is effective, meaningful, and learner-centred. These principles provide the foundation for designing lessons, selecting teaching methods, and assessing student progress.
   Communicativeness is a central principle in contemporary language teaching. It emphasizes that language should be used primarily for communication, allowing students to express ideas, exchange information, and negotiate meaning in authentic contexts. Lessons should prioritize real-life communication over mere memorization of grammatical rules.
   Authenticity involves the use of real, meaningful materials and tasks that reflect how language is used outside the classroom. Authentic texts, media, and situations help students connect their learning to practical, real-world contexts, enhancing motivation and engagement.
   Learner autonomy highlights the importance of giving students responsibility for their own learning. Teachers encourage learners to set goals, monitor progress, make decisions, and reflect on their learning strategies. This principle fosters independence, critical thinking, and lifelong learning skills.
   Interaction and collaboration are essential for developing communicative competence. Modern English lessons incorporate pair and group work, discussions, and collaborative projects, allowing students to learn from each other, negotiate meaning, and practice language in social settings.
   Integration of language skills is another key principle. Modern approaches stress that listening, speaking, reading, and writing should not be taught in isolation but in an integrated manner. Tasks often combine multiple skills, reflecting the way language is used in real communication.
  Finally, reflection and self-assessment encourage learners to evaluate their own progress, identify strengths and weaknesses, and set personal learning goals. Reflection not only enhances metacognitive skills but also helps students become more aware of their learning strategies, making instruction more effective and individualized.
   These principles ensure that the English language teaching is communicative, meaningful, learner-centred, collaborative, integrated, and reflective, providing the foundation for developing competent and autonomous language users in contemporary educational settings.
 
6. Teacher’s Role in Modern ELT

  In modern English language teaching, the role of the teacher has shifted significantly from the traditional model of a knowledge transmitter to a more dynamic and multifaceted position. Today, teachers act as facilitators, mentors, and designers of learning environments. As facilitators, they guide students through meaningful tasks, encourage active participation, and create opportunities for communication and collaboration. As mentors, teachers provide support, feedback, and guidance, helping students develop both language proficiency and learning strategies. As designers of learning environments, they plan lessons, select materials, and structure activities that are engaging, relevant, and adapted to the needs and interests of their students.
   Professional reflection and continuous development are essential components of a modern teacher’s role. Teachers are expected to critically evaluate their own practice, identify areas for improvement, and implement innovative strategies to enhance learning outcomes. Continuous professional development ensures that educators remain up-to-date with the latest research, teaching methods, and technological tools, allowing them to respond effectively to evolving educational challenges.
 In addition, modern English teachers must demonstrate readiness for innovation and digital transformation. With the increasing integration of digital technologies in education, teachers are required to incorporate online resources, digital platforms, and blended learning strategies into their practice. This includes using interactive software, educational apps, online assessments, and multimedia content to enhance instruction and provide students with diverse, flexible, and authentic learning experiences.
  The modern ELT teacher is a reflective practitioner, innovative facilitator, and adaptive mentor, who designs meaningful learning environments, fosters student autonomy, and embraces new technologies to support effective and engaging language learning.
   Theoretical foundations play a crucial role in effective English language teaching. A strong understanding of the principles, approaches, methods, and key concepts of ELT provides teachers with the knowledge necessary to design, implement, and evaluate lessons that meet the needs of diverse students.
  At the same time, theory alone is not sufficient. There is a critical need to combine theoretical knowledge with practical application in the classroom. Effective teaching requires translating abstract concepts into concrete instructional strategies, activities, and assessments that are meaningful and engaging for students. By integrating theory and practice, teachers can create learning environments that are not only academically rigorous but also communicatively rich, learner-centred, and adaptive to modern educational challenges.
The combination of sound theoretical knowledge and its practical implementation forms the foundation of competent, reflective, and innovative teaching in contemporary English language education.
Core Discussion Questions for Lecture 1
1. Why is English considered a global lingua franca, and what impact does this have on education and students’ future opportunities?
2. How has globalisation influenced modern approaches to teaching English?
3. What are the main differences between traditional, form-focused approaches (e.g., Grammar-Translation) and modern, meaning-focused approaches?
4. How does a competence-based approach change the way teachers plan lessons and assess students?
5. Why is a learner autonomy important, and what strategies can teachers use to promote it?
6. How does understanding methodology help teachers connect theory to practical classroom activities?
7. What role do interdisciplinary insights from psychology, linguistics, or sociolinguistics play in effective English teaching?
8. How do communicative, learner-centred, and activity-based paradigms improve student engagement and learning outcomes?
9. How can teachers integrate multiple language skills (listening, speaking, reading, writing) into a single lesson effectively?
10. What are some ways teachers can incorporate authentic materials and real-life communication into lessons?
11. How has the role of the teacher evolved in modern ELT, and what does it mean to be a facilitator, mentor, and designer of learning environments?
12. Why is reflection, self-assessment, and professional development essential for modern English teachers?
Practical Tasks
1. Make a presentation identifying key principles, methods, strengths, and limitations of traditional vs. modern approaches
2. Create a mind-map on the Teacher’s Role in modern approaches
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1. Communicative Approach to Language Teaching(CLT): its Principles and Features

   Communicative Approach to Language Teaching(CLT) appeared in the 1970s in Europe as a reaction to the limitations of traditional methods such as Grammar-Translation, which emphasized rules and translation, and the Audiolingual Method, which relied on repetition and habit formation. As the world became more interconnected, there was a growing demand for students to use English in real-life situations: for travel, business, and cultural exchange. This practical need encouraged the move toward a method that prioritized meaningful communication rather than mechanical drills.
  The linguistic foundations of CLT were laid by Dell Hymes, who in 1966 introduced the concept of “communicative competence.” Unlike Noam Chomsky, who focused on “linguistic competence,” or knowledge of grammar, D. Hymes argued that successful language users must also be able to use language appropriately in different social contexts. This idea was supported by sociolinguistics  and pragmatics, who emphasized that communication involves not only correctness but also appropriateness and the negotiation of meaning. The development of functional-notional syllabuses by David Wilkins in 1976 proposed that language should be taught through functions (such as requesting, apologizing) and notions (such as time, quantity), rather than only through grammatical structures.
   Psychological foundations of CLT were equally important. Constructivist theories of learning, proposed by J. Piaget and J. Bruner, emphasized that students actively construct knowledge through interaction and problem-solving. The sociocultural theory of the Zone of Proximal Development highlighted the essential role of collaboration and scaffolding by teachers and peers. Humanistic psychology, represented by A. Maslow and C. Rogers, stressed the importance of motivation, emotional well-being, and students’ needs in education. Later, S. Krashen’s theory added the principle that language is acquired through exposure to comprehensible input slightly above the student’s current level, provided in a stress-free environment. Together, these theories made CLT not only a linguistic innovation but also a psychological one, grounded in the view that communication and interaction are central to learning.
 In this approach, students are expected not only to know grammar rules and vocabulary but also to use them fluently, appropriately, and confidently.
   The central features of communicative teaching include a strong focus on meaning, where language serves as a tool for expressing ideas, solving problems, and negotiating meaning. Lessons are based on authentic communication, and grammatical accuracy develops naturally through use rather than mechanical drills. All four skills—listening, speaking, reading, and writing—are practiced in an integrated way, reflecting the reality of communication outside the classroom.
  Typical techniques in a communicative classroom include role-plays, simulations, debates, information-gap activities, group discussions, and project work. For example, students may practice ordering in a restaurant, planning a trip, or discussing environmental problems. These activities encourage creativity, spontaneity, and interaction.
  In this model, the teacher’s role shifts from being the main transmitter of knowledge to a facilitator of communication. Teachers create conditions for meaningful interaction, provide feedback, and support students when difficulties arise. Meanwhile, the students’ role is that of active participants who take risks, experiment with the language, and collaborate with peers.
  The main advantage of communicative teaching is that it prepares learners for real-life communication, increasing motivation and confidence. However, it also presents challenges: large class sizes, limited time, and students’ expectations of grammar-focused teaching can make it difficult to implement fully.
2. Learner-Centered Approach to Language Teaching (LCT)
  Learner-Centered Approach has earlier roots. Its origins can be traced back to the work of John Dewey in the early twentieth century. J. Dewey’s philosophy of progressive education placed the students, rather than the teacher or coursebook, at the center of the educational process. He argued that learning should be based on experience, problem-solving, and student interests. In language education, the learner-centered approach became more visible from the 1960s onward, gaining momentum in the 1980s with the spread of constructivist pedagogy and individualized learning.
  The linguistic underpinnings of LCT were influenced by N. Chomsky’s theory of generative grammar, which emphasized the innate human capacity to acquire language and, by implication, the student’s active role in the process. Applied linguists further stressed the idea that students acquire language at different rates, with different goals and strategies, which called for more individualized and flexible approaches to teaching.
   Psychologically, LCT was built on a range of influential theories. Constructivism played a central role, portraying students as active participants in constructing meaning from experience. L. Vygotsky’s emphasis on collaboration and scaffolding reinforced the idea that learning is most effective when guided and personalized. Humanistic psychology made a particularly strong impact by highlighting the role of motivation, self-esteem, and emotional security in learning. Later, Self-Determination Theory by E. Deci and R. Ryan provided a framework for understanding how autonomy, competence, and social connectedness drive intrinsic motivation. Finally, research into metacognition underscored the importance of students becoming aware of their own learning processes and strategies, thereby taking responsibility for their progress.
  A learner-centered classroom is built around personalization, autonomy, and inclusivity. Lessons are adapted to students’ interests, needs, and goals. The students are encouraged to set personal objectives, reflect on their progress, and take responsibility for their own learning. The approach recognizes that students learn in different ways—visual, auditory, kinesthetic—and at different speeds, so teaching must be flexible and differentiated.
  Practical techniques of LCT include student-led projects, portfolios, reflective journals, peer and self-assessment, and choice-based tasks. For example, students might select their own topics for presentations, design a personal learning plan, or work in groups to create a class magazine. These methods help students feel ownership over the process and outcomes of learning.
  In this model, the teacher acts as a guide, mentor, and facilitator. Rather than controlling every step of the lesson, the teacher provides scaffolding—support that is gradually reduced as students become more independent. The students’ role is active and responsible. They construct knowledge, collaborate with peers, make decisions, and reflect on their growth.
   LCT has clear advantages. It promotes motivation by making learning personally meaningful, develops self-regulated learning skills, and prepares students for lifelong learning beyond the classroom. The main difficulty, however, lies in achieving a balance between freedom and structure. Some students may initially struggle with independence and expect traditional teacher-led instruction. Teachers, in turn, need creativity and flexibility to adapt to the needs of a diverse group.

3. Competence-Based Approach to Language Teaching (CBT): its Principles and Features

  The CBT represents a modern paradigm that shifts the focus from simply acquiring knowledge to developing the ability to act effectively in real-life situations. In education, competence is understood as a dynamic combination of knowledge, skills, attitudes, and values that enables a person to perform tasks successfully. In language learning, this means that a competent student is not only knowledgeable about grammar and vocabulary but can also apply this knowledge in meaningful communication, solve communicative problems, and adapt to different social and cultural contexts.
   CBT emerged in the late twentieth century as part of broader educational reforms aimed at preparing students for practical, real-world tasks. It was influenced by linguistic theories, such as N. Chomsky’s notion of linguistic competence, which highlighted the importance of grammatical knowledge, and D. Hymes’ concept of communicative competence, which emphasized the ability to use language appropriately in social contexts. 
   Educational psychology also played a crucial role, particularly constructivist theories by J. Piaget and J.Bruner, who viewed students as active constructors of knowledge. Humanistic psychology, advanced by C.Rogers and A.Maslow, emphasized motivation, self-direction, and the importance of meeting students’ affective needs. Furthermore, vocational and professional education approaches contributed the idea that learning should focus on observable skills and performance, rather than memorization alone.
In modern language education, competence is multi-dimensional. It comprises:
1) Linguistic competence – mastery of grammar, vocabulary, phonology, and sentence structures.
2) Communicative competence – ability to use language effectively in social contexts, including:
· Competence in listening comprehension
· Competence in  oral communication
· Competence in teading
· Competenne in writing
3) Linguosociocultural competence which includes:
·  Sociolinguistic competence – understanding social norms, politeness, and register
· Sociocultural competence
· Social Competence
4) Strategic competence – ability to repair communication and overcome difficulties
5) Professional or task-specific competence – ability to use English in specific contexts, e.g., academic, business, or technical communication.
   CBT is founded on several key principles. First, it emphasizes the integration of knowledge, skills, and attitudes, reflecting a holistic view of learning. Second, it is performance-oriented. The students are assessed on their ability to apply language in meaningful contexts rather than on memorized facts. Third, it is learner-centered, adapting to individual needs, prior knowledge, and personal goals. Fourth, it is outcome-focused, with curricula designed around specific competences students are expected to acquire. Fifth, it values authenticity and contextualization, using tasks and materials that mirror real-life communication. Finally, it encourages reflective and self-regulated learning, fostering students’ ability to evaluate their own performance and identify areas for improvement.
  In practical terms, the CBT transforms classroom practice. Teachers can use task-based activities, such as planning a trip, conducting interviews, or writing reports. They allow students to develop multiple competences simultaneously. Collaborative projects, simulations, and role-plays provide opportunities for active engagement and authentic communication. Portfolio assessment documents students’ progress over time, showing both knowledge and applied skills.
  The advantages of this approach are significant. It promotes active learning, develops practical and transferable skills, fosters autonomy and responsibility, and integrates language, cultural, and strategic competences. Assessment becomes meaningful. It reflects observable performance rather than abstract knowledge. 
   However, implementing the CBT is not without challenges. It requires careful curriculum design, clear specification of desired competences, and teachers who can guide performance-based learning effectively. Assessing complex competences, such as intercultural awareness or strategic communication, can be time-consuming, and students may initially find the shift from knowledge-based to performance-based assessment challenging.

4.Assessment in Competence-Based Approach to Language Teaching

  Assessment in the CBT is oriented toward evaluating students’ ability to use the language effectively in meaningful and authentic contexts rather than merely testing their knowledge of linguistic rules. The primary focus of such assessment is the development and demonstration of communicative competence. The students are assessed on how well they can understand, produce, and interact in the target language to achieve communicative goals.
  In this approach the students complete communicative tasks such as oral presentations, role-plays, discussions, projects, or written texts that mirror authentic situations. These tasks require the integration of language skills and the application of knowledge in context, allowing students to demonstrate what they can actually do with the language.
  The CBT assessment is closely aligned with clearly defined learning outcomes and competence descriptors which are based on the Common European Framework of Reference for Languages. Assessment criteria are shared with students in advance in the form of rubrics or checklists. These criteria focus on task achievement, coherence and cohesion, accuracy, fluency, interaction, and appropriateness of language use.
  An important feature of the CBT assessment is its formative orientation.    A formative assessment is an ongoing process of evaluating students’ learning during instruction in order to monitor progress, identify difficulties, and adjust teaching and learning strategies. Its main purpose is to support learning, not to assign final grades.
  Formative assessment is non-graded and provides timely, constructive feedback that helps students understand what they are doing well and what they need to improve.
Formative assessment focuses on the learning process, helps teachers adapt instruction to students’ needs, encourages student reflection, self-assessment, and peer assessment,  supports the development of competences and skills over time.
Common examples of formative assessment include:
1) questioning and classroom discussions;
2) observation of students’ performance;
3) quizzes used for feedback;
4) exit tickets;
5) learning journals;
6) drafts and revisions of written work;
7) peer and self-assessment activities.
  Exit tickets are used at the end of a lesson to check students’ understanding, progress, or difficulties before they leave the classroom. They usually take 1–5 minutes and consist of a short task, question, or reflection that students complete individually. The teacher uses the responses to adjust future instruction. Exit tickets help teachers to identify what students have learned; detect misunderstandings or gaps; evaluate the effectiveness of the lesson; plan differentiation or revision; support a formative, competence-based approach.
  They may focus on: content understanding (e.g. “Write one new word you learned today.”), skills (e.g. “Use the past simple in one sentence.”), reflection (e.g. “What was easy/difficult for you today?”), metacognition (e.g.“What strategy helped you understand the text?”).
  Formative assessment is continuous, diagnostic, and improvement-oriented.
     Learning journals are an effective formative assessment tool that enables students to reflect systematically on their learning process. They involve regular written or digital entries in which students record what they have learned, the difficulties they have encountered, the strategies they have used, and their overall progress. Learning journals are non-graded and focus on reflection and personal growth rather than accuracy or final results.
  The primary purpose of learning journals is to foster students’ metacognitive awareness and autonomy. By analysing their own learning experiences, students become more conscious of their strengths and weaknesses, set learning goals, and take greater responsibility for their progress. For teachers, learning journals provide valuable insight into students’ understanding, motivation, and challenges.
Learning journals may include reflections on vocabulary acquisition, grammar difficulties, communicative tasks, and the effectiveness of learning strategies. They support continuous learning, self-assessment, and competence development, making them an important component of a formative, learner-centred approach to education.
  For teachers, learning journals provide insight into students’ understanding and misconceptions, emotional and motivational aspects of learning and effectiveness of teaching methods.
Types of learning journals:
1. Reflective journals – thoughts about lessons, tasks, or experiences.
2. Language learning journals – vocabulary, grammar difficulties, strategies.
3. Dialogue journals – written interaction between teacher and students.
4. Digital journals – blogs, shared documents, learning platforms.
Summative assessment is also used. It serves to confirm the level of competence achieved rather than to rank learners.
  Overall, assessment in the CBT is learner-centered, criterion-referenced, and development-oriented. 

5. Motivation and Student Autonomy in Language Learning

   Motivation and student autonomy are central to effective language learning. They determine not only how actively students engage with the target language, but also how persistently and creatively they pursue mastery. Without motivation and a sense of autonomy, even well-designed curricula and communicative methods may fail to produce meaningful results.
  Motivation in language learning can be understood as the internal drive that prompts students to initiate, sustain, and persist in the process of acquiring a foreign language. It influences the effort students invest, the attention they pay, and the strategies they use. Motivation is categorized into intrinsic and extrinsic types. Intrinsic motivation arises from personal interest, enjoyment, or curiosity about the language and its culture. For example, students may read English novels for pleasure, watch movies in English, or engage in discussions simply to express themselves. Intrinsic motivation is particularly powerful because it is self-sustaining: students engage in tasks because they find them meaningful. Extrinsic motivation, on the other hand, is driven by external rewards or consequences, such as grades, certificates, career advancement, or social recognition. Examples include studying English to pass exams, qualify for university admission, or secure a better job. While extrinsic motivation can encourage engagement, it is often more effective when it gradually transforms into intrinsic motivation.
  Several factors influence motivation. Students’ goals, whether academic, professional, social, or personal, play a key role, as do their attitudes toward the language and its culture. Positive attitudes enhance engagement, while negative attitudes can lead to resistance. Students’ perceived competence also matters: experiencing success boosts motivation, whereas repeated failure may reduce it. The learning environment is another critical factor; supportive teachers, interactive tasks, and positive peer interaction can greatly enhance motivation.
  Teachers can foster motivation through various strategies. Setting clear and achievable goals helps students experience success and build confidence. Using meaningful and authentic materials ensures that learning is relevant to real-life contexts. Variety and challenge, such as incorporating games, projects, role-plays, and multimedia resources, maintain interest and engagement. Constructive feedback highlights students’ achievements and guides them toward improvement, while opportunities for choice and reflection allow them to pursue topics and activities aligned with their interests. Finally, creating a supportive classroom climate, where effort is celebrated and anxiety minimized, enhances students’ willingness to take risks and engage actively.
   Learner autonomy is closely related to motivation. It refers to the ability of the students to take responsibility for their own learning, making decisions about what, how, and when to learn. Autonomous students are self-directed, reflective, and proactive, capable of planning, monitoring, and evaluating their progress independently. Autonomy enhances motivation because students feel in control of their learning process. It also develops self-regulation skills, preparing students for lifelong learning, and encourages critical thinking and problem-solving, as learners actively seek solutions rather than passively receiving knowledge.
  There are several practical strategies to foster student autonomy. Goal setting and planning encourage students to define short-term and long-term objectives and monitor their progress. Providing choice and personalization in tasks and materials allows students to follow their interests and preferred learning strategies. Self-assessment and reflection, through journals, portfolios, or checklists, help students evaluate their performance and identify areas for improvement. Teaching learning strategies, such as summarizing, note-taking, or using dictionaries and online resources, equips students with tools for independent learning. Collaborative learning, including peer feedback and group projects, fosters shared responsibility while maintaining individual accountability. Finally, gradually transferring responsibility from teacher to learner, with scaffolding at the beginning and increasing independence over time, strengthens autonomy.
  Motivation and autonomy are closely interconnected. Highly motivated students are more willing to take responsibility for their learning, while autonomous learners are more likely to sustain engagement over time. Together, they create the conditions for effective and self-directed language acquisition, enabling students to engage deeply, persist through challenges, and achieve meaningful outcomes.
   Motivation explains why students engage and persist, while autonomy determines how effectively they manage their learning. 
Core Discussion Questions for Lecture 2
1. How does the communicative approach change the role of the teacher and the learner in the English classroom?
2.   What is meant by communicative competence, and how does it differ from purely linguistic competence?
3.   In what ways does the competence-based approach influence lesson objectives, content selection, and assessment?
4.   How can language competences (linguistic, sociolinguistic, pragmatic) be integrated into everyday classroom activities?
5.   What are the key principles of a learner-centered approach, and why are they important in modern English language teaching?
6.   How do communicative and learner-centered approaches complement each other in classroom practice?
7.  What challenges might teachers face when implementing competence-based and communicative approaches in real classroom conditions?
8. How can formative assessment support communicative and competence-based learning?
9. What is the role of authentic materials and real-life tasks in developing communicative competence?
10. How can differentiation and learner autonomy be promoted within a learner-centered English lesson?
11. In what ways do interaction, collaboration, and pair/group work contribute to effective language learning?
12.  How should errors be treated in a communicative, learner-centered classroom?
13.  How can digital technologies support communicative and competence-based English language teaching?
14.  What criteria should be used to assess learners’ communicative performance rather than isolated language knowledge?
15.  How do these approaches align with modern educational standards and the CEFR?
Practical Tasks
1. Develop rubrics/checklists for evaluating the competence (Level B1) in vocabulary/grammar/listening/speaking.
2. Create a communicative task (any topic).
3. Design a 5-minute learner-centred activity using CLT or CBE principles.
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1. The Concept of the Project-Based Approach to ELT
2.  Some Benefits and Challenges of Implementing the Project-Based Approach in ELT
3. Types of Project Work
4. A WebQuest as a Project-Based Activity
5. Organizing Project Work in  the Classroom
6. Task-Based Approach to ELT
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1. The Concept of the Project-Based Approach (PBA) to ELT

 The PBA is a learner-oriented instructional approach. It has gained significant popularity in English language teaching in recent years. Within this framework, a project is understood as a long-term learning activity focused on a specific topic, in which students take primary responsibility for both the content and the form of the final presentation. The knowledge and skills are developed through sustained engagement with authentic, real-life tasks that require active exploration rather than passive reception of information.
  Although the teacher or coursebook usually suggests the general theme of the project, the students independently determine what they will produce and how their work will be presented. This strong emphasis on student autonomy represents a core feature of project work. In PBA, students are required to combine language use, subject knowledge, and critical thinking in order to complete meaningful and purposeful tasks. The approach is interdisciplinary and places equal importance on the learning process—such as planning, researching, and cooperating—and the final outcome, which may take the form of a presentation, written report, model, or digital product.
  The PBA reflects the fundamental principles of the communicative approach to language teaching. In particular, it addresses students’ motivation by engaging them in personally relevant tasks, ensures the meaningfulness of language use by linking it to real communicative purposes and supports broader educational aims by contributing to students’ overall intellectual and personal development.
  Through project work, students develop a wide range of competencies. These include cognitive abilities such as critical thinking, problem-solving, analysis, synthesis, and informed decision-making, as well as the capacity to locate, assess, and use information effectively. The PBA also promotes deeper understanding of academic subject matter and the practical application of theoretical knowledge. At the same time, students enhance their language and communication skills by using English in authentic contexts, participating in discussions, delivering presentations, and constructing arguments. Social and collaborative skills—such as teamwork, negotiation, leadership, and respect for diverse viewpoints—are also fostered. In addition, project work encourages student autonomy, self-regulation, effective time management, and responsibility for achieving learning goals, while supporting digital literacy and creative thinking through the use of technology.
  Language use in the PBA emerges naturally from students’ communicative needs. They plan activities, exchange ideas, and analyze information together. At the school level, project work contributes to the development of creativity, imagination, independence, and responsibility, while also strengthening research skills and promoting interdisciplinary connections through the integration of knowledge from different subject areas. However, the effectiveness of project work depends on several conditions, including sufficient time, access to authentic resources, students’ readiness to participate actively, and appropriate preparation for autonomous learning.
  Ultimately, project work leads to purposeful and meaningful language use because students are personally involved from the very beginning of the project. In collaboration with the teacher, they decide not only what they will do and how they will do it, but also which linguistic resources are necessary to complete the task successfully. In this context, the teacher assumes the role of facilitator and guide, providing support rather than direct instruction.

2. Some Benefits and Challenges of Implementing the Project-Based Approach in ELT

   Project work offers a number of significant advantages for language learning. One of its main benefits is increased learner motivation, as students become personally engaged in tasks that they perceive as meaningful and relevant. Project activities naturally integrate all four language skills—reading, writing, listening, and speaking—within a single learning process. In addition, project work supports the development of learner autonomy by encouraging students to take greater responsibility for planning, organizing, and completing their own learning tasks. Another important advantage is the presence of clear learning outcomes, since projects result in a tangible final product. The tasks involved are often authentic, and the language used reflects real communicative purposes. Furthermore, working in groups helps to strengthen interpersonal relationships and develop social skills. The content and methods of project work are usually negotiated between the teacher and students, as well as within groups, which reinforces its learner-centred nature. In many cases, project work also involves parents, as students may seek assistance at home; displaying completed projects at school events or open days further increases parental engagement. Finally, project work introduces variety into the learning process, offering a welcome change from routine classroom activities and creating a meaningful context that balances fluency and accuracy.
  Despite these advantages, project work also presents certain challenges. Project-based classrooms are often noisier than traditional ones. However, much of the activity involves quiet individual work such as reading, writing, drawing, or assembling materials. Some level of discussion and movement is inevitable, particularly when students share resources or consult reference materials. In activities such as surveys, increased interaction and movement are a natural part of productive learning. It is important to recognize that noise is not exclusive to project work; even traditional classrooms generate sound. In a well-organized project classroom, such noise reflects active engagement and creativity. Project work requires a different mode of classroom management, students need to assume partial responsibility for regulating their learning environment, including understanding acceptable noise levels. Teachers play a key role in setting expectations and guiding students toward focused and responsible behavior.
  Another frequent concern relates to students’ use of their first language during project work. While it is true that students often rely on their mother tongue, this should not necessarily be viewed negatively. First, switching between the first and target languages is a natural aspect of bilingual learning, and students commonly operate in both linguistic systems. As long as the final outcome is produced in English, the use of the first language during the process is not problematic. Second, project work provides valuable opportunities for realistic translation activities, since many source materials—such as brochures, maps, interviews, or reference texts—are often available only in the students’ native language. Third, project work creates meaningful contexts for practicing one of the most challenging language skills, namely writing.
  Some teachers express concern that weaker students may struggle without constant teacher control. However, not all students require the same level of supervision. Allowing more capable students to work independently enables teachers to focus their attention on those who need additional support. When some groups complete their tasks earlier than expected, teachers can remind them that they are responsible for using the allocated time productively and encourage them to expand or deepen their work.
  Assessment of project work is another complex issue. Two fundamental principles should guide the evaluation process. First, assessment should go beyond language accuracy alone. While linguistic competence is important, equal consideration should be given to the overall quality of the project, including creativity, organization, clarity of presentation, and the effort invested in completing the task. Second, assessment should not focus exclusively on errors. Teachers are advised not to mark mistakes directly on the final version of the project. Instead, the students can be asked to submit a draft version for feedback, allowing them to revise and improve their work before final submission. If errors appear in the finished project, they can be indicated lightly in pencil, on a separate feedback sheet, or on a photocopy of the work. Ultimately, excessive concern with errors should be avoided, as project work primarily aims to promote meaningful communication, creativity, and student engagement.

3. Types of Project Work
   Project work is based on multi-skill learning activities that are organized around a topic of interest. According to Haines, project work can be classified into four main categories. The first includes information and research projects, which focus on gathering data and presenting it in the form of reports or displays. The second type consists of survey-based projects that involve interviews, data collection, analysis, and presentation of findings. The third category comprises production projects, which require students to create media products such as radio programs, videos, television materials, or wall newspapers. The fourth type involves performance or organizational projects related to events such as celebrations, theatrical performances, concerts, or drama activities.
  Despite their differences, all types of project work share a strong emphasis on active student participation, cooperation, and personal responsibility. In this respect, project-based activities resemble cooperative learning and task-based instruction. However, project work differs in its extended duration and scope, as students typically collaborate over a longer period—often several days or weeks—both inside and beyond the classroom. In many cases, projects may also involve interaction with speakers of the target language.
  A major strength of project work lies in its flexibility. The students can engage in projects on a wide variety of topics, ranging from factual issues to imaginative or creative themes. This adaptability allows project work to support the development of students’ full range of abilities. Projects are frequently presented in visual formats, such as posters, which combine text and images.
  Creativity plays a central role in project work, both in terms of content and language use. This creative dimension makes project activities personally meaningful and motivating for students. Moreover, project work can be successfully implemented at all proficiency levels, from beginners to advanced learners.
  Project work is also characterized by a high level of student activity. The students are involved in collecting and organizing information, creating drawings, maps, charts, and diagrams, selecting and arranging visual materials, conducting interviews and surveys, and, in some cases, producing audio or video recordings. Such varied activities contribute to deeper engagement in the learning process.
  Another important advantage of project work is that it provides students with a strong sense of accomplishment. Every student is able to contribute to the creation of a meaningful final product, which makes this approach particularly effective in mixed-ability classrooms. The students can work at their own pace and according to their individual strengths and levels of proficiency.
   From a pedagogical perspective, project work helps integrate the foreign language into the student’s overall communicative competence by linking language use to real-life contexts. It establishes meaningful connections between the target language and students’ personal experiences, encourages the development of diverse communicative skills, and allows students to draw on knowledge from other subject areas. In addition, project work offers students opportunities to write and speak about topics that are relevant and important to their own lives.
  
4. Organizing Project Work

  A project can be organized through a series of clearly defined stages that guide students  from initial planning to final evaluation. The process is flexible, but it usually follows a logical sequence that supports student autonomy while ensuring effective teacher guidance.
   First, the topic and objectives are introduced. The teacher proposes a general theme or problem, often linked to the curriculum, students’ interests, or real-life situations. Together, the teacher and students clarify the purpose of the project, expected outcomes, and assessment criteria. At this stage, key language aims and skills to be practiced may also be discussed.
  Second, planning and organization take place. The students work individually or in groups to decide how the project will be carried out. They assign roles within the group, identify tasks, set deadlines, and choose resources. The teacher acts as a facilitator, helping students plan realistically and ensuring that responsibilities are shared fairly.
   Third, research and information gathering are conducted. The students collect data from various sources such as books, the internet, interviews, surveys, or observations. During this stage, they actively use language to discuss ideas, ask questions, and share information. The teacher monitors progress, provides language support, and helps students overcome difficulties.
   Fourth, processing and creation of the product occurs. The students analyze and organize the collected information, select relevant content, and begin producing the final outcome, such as a presentation, poster, report, video, or performance. Drafts may be created and revised based on feedback from peers or the teacher.
  Fifth, presentation and sharing of results take place. The students present their projects to classmates, teachers, parents, or a wider audience. This stage emphasizes meaningful communication, as the students explain their ideas, justify choices, and respond to questions.
   Finally, reflection and assessment are carried out. Both the process and the final product are evaluated. Assessment may include teacher evaluation, peer assessment, and self-assessment. The students reflect on what they have learned, the challenges they faced, and how effectively they worked as a team.
Overall, organizing a project in this structured yet flexible way ensures purposeful language use, promotes collaboration and autonomy, and helps the students achieve both linguistic and educational goals.

5.A WebQuest as a Project-Based Activity

    A WebQuest can be considered a type of project, but with some important distinctions. It fits the key characteristics of project work because it:
· focuses on a meaningful task or problem;
· requires active students involvement;
· integrates multiple skills (reading, writing, speaking, listening);
· encourages collaboration and critical thinking;
· leads to a final product;
· uses authentic materials, especially online resources.
  However, a WebQuest is usually more structured and guided than a traditional open-ended project.
   In this sense, a WebQuest can be viewed as a form of project work, particularly within PBA.
Despite these similarities, there are differences:
· WebQuests are typically shorter in duration.
· The teacher usually provides pre-selected web resources, which limits free research.
· The process is clearly structured (introduction, task, process, resources, evaluation, conclusion).
· The student autonomy is guided rather than fully open.
  A WebQuest is especially suitable for:
· developing digital literacy,
· training research and evaluation skills,
· introducing students to project work,
· lower or mixed-ability classes.
  So, WebQuests can be described as short project-based learning activities in which most of the input materials and information are obtained from online sources. Depending on the teacher’s instructional goals, WebQuests may be designed either by the teacher or by the students themselves. What distinguishes WebQuests from traditional projects or simulations is their clearly defined and guided structure.
 Two main categories of WebQuests are generally identified. Short-term WebQuests are designed to help the students process and understand a substantial amount of new information within a limited time frame, typically over one or two lessons. In these activities, the students explore selected websites, extract relevant information, and use it to accomplish specific learning objectives during class time. In contrast, long-term WebQuests extend over a longer period, ranging from several weeks to an entire term. Upon completion, the students are expected to demonstrate in-depth understanding by transforming the collected information into a new product, such as a written report, oral presentation, interview, or survey, which can be shared either online or offline.
  Both teachers and students can adapt WebQuests to match educational goals, student needs, and preferred learning styles. Most WebQuests follow a common organizational framework consisting of four main stages.
  The introductory stage presents the topic of the WebQuest and provides essential background information. In the context of language learning, this stage often includes the introduction of key vocabulary and concepts that the students will need in order to complete the tasks successfully.
  The task stage clearly outlines what the students are expected to do throughout the WebQuest. The tasks should be engaging, meaningful, and connected to real-life situations. The students are assigned the specific roles within a given scenario, which add an element of role-play and increases motivation.
  During the process stage, the students are guided through a sequence of research and learning activities. This stage usually includes a list of recommended online resources, presented as active links, which support the students in completing the task. In language-focused WebQuests, this stage may also introduce or reinforce relevant grammatical structures and lexical items necessary for the successful task completion. The process stage typically results in one or more concrete products that the students are required to present at the end of the activity.
  The final stage is evaluation, which involves both student reflection and teacher assessment. The students may evaluate their own work, compare their outcomes with those of their peers, and reflect on what they have learned. At the same time, the teachers assess the final products and the learning process, often using clearly defined criteria or rubrics provided as part of the WebQuest design.
 Designing a WebQuest does not require advanced technical expertise. However, several key skills are essential for creating effective WebQuests. These include the ability to locate relevant information efficiently through online search engines, the capacity to critically evaluate the quality and reliability of digital resources, and basic word-processing skills to integrate text, images, and hyperlinks into a coherent and user-friendly learning document.

6.The Task-Based Approach (TBA) to ELT

  The TBA is a modern approach to language education that places meaningful tasks at the center of the learning process. It emphasizes the use of language as a tool for achieving real-world communicative purposes. In this approach, the students develop their linguistic competence by engaging in authentic activities such as planning a trip, solving a problem, writing an email, or conducting an interview. Thus, the primary focus is on communication and meaning, while grammatical accuracy and vocabulary are acquired naturally within the process of task completion.
  The origins of the TBA are closely linked to the development of Communicative Language Teaching in the 1970s and 1980s, which shifted attention from rote memorization to meaningful communication. One of the earliest large-scale applications of the TBA was Prabhu’s Bangalore Project in India, where students learned English through problem-solving tasks instead of direct grammar instruction. The theoretical background of the TBA is rooted in second language acquisition research, which highlights the importance of input, interaction, and output, as well as in cognitive and constructivist psychology, which stresses the role of learning by doing and collaborative knowledge construction. Today, The TBA is widely applied in teaching English as a second or foreign language and is considered one of the most learner-centered and authentic approaches.
   The TBA is structured around a number of principles that distinguish it from traditional methods of foreign language instruction. These principles are such as follows:
1. The Primacy of Meaning. The central tenet of the TBA is that communication and meaning should come before grammatical accuracy. The students are encouraged to use the target language as a means of solving problems, negotiating meaning, or achieving goals. This principle derives from the communicative approach. Unlike traditional methods The TBA ensures that the students develop the ability to convey messages effectively in real contexts.
Example: The students are asked to plan a weekend trip together. They must discuss possible destinations, transport options, and activities. The focus is on reaching an agreement, not on perfect grammar. If the students say, “We go bus” instead of “We will go by bus,” the teacher allows communication to continue, correcting form later.
2. Authenticity of Tasks. The tasks mirror real-life situations. This principle reflects the constructivist idea that knowledge is acquired when it has direct relevance to the students’ life. 
Example: Instead of filling in gaps in a grammar exercise, the students might prepare a shopping list, plan a holiday itinerary, or conduct a survey. Authenticity enhances motivation, prepares the students for practical communication outside the classroom, bridging the gap between learning and use.
       3.  Learner-Centeredness. The TBA shifts the focus from the teacher as the main source of knowledge to the students as active participants in their own learning. This principle is rooted in humanistic and constructivist psychology. In the TBA the students are encouraged to make choices, collaborate, and take responsibility for their progress. Such autonomy fosters deeper engagement and accommodates diverse learning styles.
Example: the students choose a topic for a group project, such as “healthy lifestyle” or “environmental problems.” They research in English, prepare presentations, and lead discussions. The teacher guides and supports but does not dominate the process.
4.Integration of Skills. The real-world tasks rarely involve only one skill at a time; for example, planning a trip might require reading schedules, listening to information, speaking to peers, and writing a final plan. By integrating these skills, the TBA provides holistic language practice and reflects how communication functions in reality. 
Example: A class project on “global cuisines” involves reading online recipes (reading), watching a short cooking video (listening), discussing which dishes to cook (speaking), and writing a recipe booklet (writing). All four skills are practiced naturally.
5. Focus on Form in Context. Although meaning takes precedence in the TBA, grammar and vocabulary are not neglected. Instead, they are taught “in context,” arising from the communicative needs of the task. For instance, if students are writing a formal email, the teacher may highlight polite request forms or relevant vocabulary. This contextualized focus on form demonstrates that the students notice and internalize linguistic structures more effectively when they are meaningful and relevant. 
Example: After a debate task, the teacher notices the students struggle with expressing opinions politely. The teacher highlights structures like “In my opinion…,” “I would argue that…,” or “It seems to me that…”. Students then practice these expressions in mini-dialogues.
6. Interaction and Collaboration. The TBA emphasizes the social dimension of language learning. Tasks are carried out in pairs or groups, requiring students to negotiate meaning, exchange information, and solve problems collaboratively. This principle is supported by sociocultural theories of learning. Through collaborative interaction the students develop both fluency and accuracy.
 Example: In a “mystery-solving” task, each student has part of the information about a case. To solve the mystery, they must share clues and ask each other questions. Success depends on cooperation and communication.
7.   Outcome Orientation. Every task in the TBA is designed to result in a concrete     outcome—such as a plan, a report, a decision, or a solution. Outcomes provide the students with a sense of purpose and achievement, reinforcing motivation. This principle also ensures that classroom activities remain focused and goal-directed. Example: the students work in groups to design a travel brochure for their hometown. The final outcome is a digital or paper brochure that could be used by real tourists. The tangible product gives meaning to the activity and shows progress.
   Taken together, these principles illustrate the strengths of the TBA as an approach grounded in communication, authenticity, and learner engagement. By emphasizing meaning before form, integrating skills, and promoting collaborative interaction, the TBA creates conditions that mirror natural language acquisition and empowers students to become active users of the target language, capable of applying it flexibly in diverse real-world situations.
  The organization of the TBA follows a three-stage cycle. 
  At the pre-task stage, the teacher introduces the topic and prepares the students for the task by activating prior knowledge, brainstorming, or providing useful vocabulary and expressions. 
  The task cycle is the core of the lesson. The students work individually, in pairs, or in groups to complete the task, plan their outcomes, and then report their results to the class. This stage fosters meaningful communication, interaction, and collaboration. Finally, in the language focus stage, attention is directed to specific linguistic features that emerged during the task. Here, the students analyze useful expressions or grammar structures, and the teacher provides the feedback.
Core Discussion Questions for Lecture 3
1. How does the project-based learning differ from a traditional teacher-centered instruction?
2. In what ways does the PBA promote learner autonomy and responsibility?
3. How can a project work integrate all four language skills effectively?
4. What role does the teacher play at different stages of the  project work?
5. How does the project work support the development of the communicative competence?
6. What types of projects are most suitable for different age groups and proficiency levels?
7. How can any project work be adapted for mixed-ability classes?
8. What challenges may arise during project implementation and how can they be addressed?
9. How should both the process and the final product be assessed in PBA?
10. How does the project-based learning contribute to the learners’ general educational and personal development?
11. How does task-based learning reflect real-life language use?
12. Why is the meaning prioritized over the form during the task phase?
13. How can tasks be designed to meet specific communicative objectives?
14. What is the role of the teacher during the task cycle?
15. How can errors be handled effectively in the  task-based learning?
16. What types of tasks are most effective for developing speaking skills?
17. How can task-based learning support learners with lower proficiency?
18. How does TBA balance fluency and accuracy?
19. In what ways does task-based learning contribute to the communicative competence?
20. How does a WebQuest differ from a traditional project work?
21. Why is guided online research important in the WebQuest design?
22. How can WebQuests develop learners’ digital literacy and critical thinking skills?
23. What criteria should be used to select appropriate online resources?
24. How can WebQuests be adapted for different proficiency levels?
25. What is the role of the teacher in managing and supporting a WebQuest?
26. How do short-term and long-term WebQuests differ in learning outcomes?
27. How can language learning objectives be integrated into a content-based WebQuest?
28. What assessment tools are most appropriate for evaluating WebQuest outcomes?
29. What potential challenges might arise when using WebQuests in the classroom?
30. How do PBA, TBA, and WebQuests differ in terms of structure and learner autonomy?
31. Which approach is most effective for developing communicative competence and why?
32. In what situations would a WebQuest be more suitable than a traditional project?
33. How can these approaches be combined within one curriculum?
34. How do all three approaches support learner-centered and competence-based education?
Practical Tasks
1.  Outline your own short WebQuest (can be 1–2 pages or a slide). Include:
1. Introduction: theme, key vocabulary, context
2. Task: what students will do
3. Process: steps or resources
4. Product: final outcome
Submit as a document or presentation file.
5. Complete the table comparing the PBA, TBA, and WebQuest:
	         Approach
	 Duration
	 Learner  Autonomy
	 Teacher Role
	 Main Outcome

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


6. Write 3–4 sentences reflecting on which approach you think is most effective and why.
7. Reflect on your own learning:
1) Which approach (PBA, TBA, WebQuest) do you enjoy the most and why?
2) How could you apply this as a future teacher?
 Write a 1-page reflection and submit it.
8. Create a comparison between WebQuests and traditional projects.
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1. CLIL in the Context of Modern European and Ukrainian Education

    Content and Language Integrated Learning (CLIL) is an educational approach in which a foreign language is used as a medium for teaching and learning non-language subjects, such as History, Geography, Biology, or ICT. The primary aim of CLIL is the simultaneous development of subject knowledge and foreign language competence. The students acquire content and language in an integrated and meaningful way.
  CLIL is based on several key principles. First, it promotes dual-focused learning, where both content objectives and language objectives are explicitly planned and assessed. Second, CLIL emphasizes meaningful communication, as students use the foreign language as a tool for understanding, discussing, and applying subject knowledge rather than as an object of study alone. Third, CLIL supports cognitive development, encouraging students to engage in higher-order thinking skills such as analyzing, evaluating, and problem-solving. Finally, CLIL fosters intercultural awarenes. It helps students understand different perspectives and cultural contexts through content-based learning.
  The term Content and Language Integrated Learning was introduced in the mid-1990s by David Marsh and other European education experts. However, the roots of CLIL can be traced back to bilingual education, immersion programs, and content-based instruction (CBI).
   CLIL emerged in response to the growing need for multilingual competence in Europe. European Union policies have consistently emphasized language learning as a key component of mobility, employability, and intercultural communication. As a result, CLIL developed as a flexible approach. It could be adapted to different national contexts, educational systems, and age groups.
     Research has demonstrated that CLIL can enhance students’ language proficiency. It doesn’t affect subject learning, particularly when appropriate scaffolding and teacher support are provided.
   In modern European education, CLIL is viewed as an effective strategy for promoting plurilingualism, educational innovation, and student-centered instruction. Many European countries integrate CLIL into secondary school curricula. 
  In the Ukrainian educational context, CLIL aligns closely with current reforms aimed at competence-based education, integration into the European educational space, and the development of foreign language proficiency among students. CLIL is increasingly applied in secondary schools through partial implementation, elective courses, bilingual modules, and project-based learning.
  The introduction of CLIL in Ukraine also supports the development of key competences defined by the New Ukrainian School, including communication in foreign languages, critical thinking, and intercultural competence. Despite challenges such as limited teaching resources and the need for specialized teacher training, CLIL is considered a promising approach for enhancing both subject learning and English language proficiency in secondary education.
2. Theoretical Foundations of CLIL

  CLIL is grounded in well-established educational and linguistic theories that explain how students acquire knowledge and language simultaneously. These theoretical foundations justify the effectiveness of CLIL and guide teachers in designing meaningful, cognitively challenging, and communicative learning experiences.
Cognitive and Sociocultural Theories Underpinning CLIL
  From a cognitive perspective, CLIL is closely linked to theories of cognitive development and learning, particularly those emphasizing active knowledge construction. According to constructivist theory, students build new knowledge by integrating new information with prior experience. In CLIL classrooms, subject content provides meaningful cognitive input, while the foreign language serves as a medium for processing and constructing understanding. This integration supports deeper learning and long-term retention.
  CLIL also draws on Bloom’s taxonomy. It encourages students to move beyond basic knowledge recall toward higher-order thinking skills such as analysis, synthesis, and evaluation. Subject-based tasks in CLIL often require problem-solving, reasoning, and decision-making, which stimulate cognitive engagement while simultaneously developing academic language.
  From a sociocultural perspective, CLIL is strongly influenced by Vygotsky’s theory of social interaction and the concept of the Zone of Proximal Development (ZPD). Learning in CLIL occurs through interaction, collaboration, and guided support. Teachers use scaffolding strategies—such as visual aids, structured tasks, and language support—to help students perform tasks that they could not complete independently. Peer interaction also plays a key role, as students co-construct knowledge through discussion and shared problem-solving.
   CLIL is closely related to CLT, as both approaches prioritize meaningful communication and language use in authentic contexts. In CLIL, language is not taught in isolation but is used as a tool for learning subject content, which reflects the core principle of CLT -  learning language through use. Both CLIL and CLT emphasize: student-centered instruction, meaning-focused communication, interaction and collaboration and functional and purposeful language use.
The students engage with academic and subject-related language. It enhances their ability to use English for real-world and educational purposes. In this way, CLIL contributes to the development of both everyday communicative skills and academic language proficiency.
   CLIL aligns closely with the principles of competence-based education, which focuses on the development of students’ abilities to apply knowledge and skills in real-life situations. In CLIL, learning outcomes are formulated in terms of competences rather than isolated knowledge items.
   CLIL supports the development of key competences, including  communication in foreign languages, subject-specific competences, strategic competence, critical thinking and problem-solving, intercultural competence.
3. The 4Cs Framework in CLIL

  The 4Cs Framework was developed by D. Coyle, P. Hood, and D. Marsh. It provides a comprehensive model for planning, implementing, and evaluating CLIL lessons. It emphasizes the balanced integration of Content, Communication, Cognition, and Culture, ensuring that subject learning and language learning develop simultaneously within meaningful educational contexts.
   The Content dimension refers to the subject matter that students study through a foreign language. In a secondary school CLIL includes curriculum-based knowledge from subjects such as Geography, History, Science, or Mathematics. Content learning in CLIL is carefully aligned with national curriculum requirements to ensure academic progression and continuity.
  Teachers define clear content objectives and select appropriate materials that match students’ cognitive and linguistic levels. Content is not simplified. It is made accessible through scaffolding, visual support, and structured tasks. As a result, l students develop subject knowledge while simultaneously strengthening their language skills.
   Communication focuses on the role of language as both a learning tool and a learning outcome. In CLIL, language development is structured around three interconnected components:
1) language of learning refers to subject-specific vocabulary, grammatical structures, and functional language needed to understand and discuss content.
2) language for learning includes the language required to participate in classroom activities, such as asking questions, expressing opinions, and working collaboratively.
3) language through learning emerges naturally as students engage in cognitive and communicative tasks, allowing them to develop new language forms through meaningful interaction.
This model ensures that language instruction is purposeful and directly linked to content learning.
  The Cognition component highlights the importance of developing students’ thinking skills alongside language and content. CLIL encourages cognitive engagement by requiring students to analyze information, solve problems, compare concepts, and draw conclusions.
  Tasks are designed to support both lower-order thinking skills (remembering, understanding) and higher-order thinking skills (applying, analyzing, evaluating, creating). Teachers guide students through increasingly complex cognitive processes, ensuring that language support matches cognitive demands.
By integrating cognition into lesson planning, CLIL promotes deep learning and intellectual development.
   The Culture dimension emphasizes the development of intercultural awareness and respect for diversity. Through CLIL, students encounter different cultural perspectives related to the subject matter and the language used as the medium of instruction. Culture in CLIL includes understanding cultural contexts of subject knowledge, developing openness to different viewpoints, promoting global citizenship and social responsibility. 
   CLIL helps students see language as a means of accessing global knowledge and participating in international communication, preparing them for life in a multicultural world.
4. Models of CLIL in Secondary School

  CLIL can be implemented in a variety of ways in secondary schools, depending on curriculum goals, student proficiency, and school resources. Understanding different CLIL models helps teachers select the most suitable approach for their students and subjects.
     CLIL implementation is often described along a continuum from Soft CLIL to Hard CLIL:
1. Soft CLIL focuses primarily on language learning while introducing subject content in a foreign language. In this model, the foreign language serves as a supplementary medium, and the emphasis remains on language development rather than in-depth subject mastery. Soft CLIL is often used in early stages of CLIL introduction or with students who have limited language proficiency.
2. Hard CLIL places greater emphasis on content learning. Subject knowledge is taught almost entirely through the foreign language, and students are expected to achieve significant understanding of both content and language. Hard CLIL is appropriate for advanced students or fully bilingual programs and requires careful scaffolding to ensure comprehension of complex subject material.
   CLIL can also be classified based on the extent and organization of its integration into the curriculum:
1. Partial CLIL involves teaching selected topics, units, or lessons in a foreign language, rather than the entire subject. For example, a Geography teacher may deliver two units in English while the rest of the curriculum is taught in the native language. This approach allows schools to gradually introduce CLIL. 
2. Modular CLIL consists of short-term courses or modules taught entirely in the target language. These modules may focus on specific projects, thematic units, or interdisciplinary topics. Modular CLIL is flexible and can complement regular subject lessons, providing students with intensive exposure to content in the foreign language.
  CLIL can be applied across a wide range of secondary school subjects, each with specific language and content demands:
1. Science: Lessons focus on experiments, scientific terminology, and report writing in English, promoting both content knowledge and technical language development.
2. Geography: Students explore maps, climate, and population topics while practicing subject-specific vocabulary and descriptive language.
3. History: Lessons encourage students to read historical texts, analyze events, and present findings in English, developing both analytical and narrative skills.
4. ICT (Information and Communication Technology): Students learn software, coding, and digital skills while using English instructions, fostering digital literacy and content-based language learning.
By adapting CLIL to different subjects, teachers can enhance both language competence and subject mastery, while promoting critical thinking and intercultural awareness.
  The choice of CLIL model—Soft vs. Hard, Partial vs. Modular—depends on students’ language proficiency, curriculum goals, and school resources. Implementing CLIL across diverse subjects allows for meaningful integration of language and content, providing secondary school students with authentic, engaging, and competence-based learning experiences.

5. Language in CLIL

Language plays a central role in CLIL. It serves both as a medium for learning and as a learning outcome. Successful CLIL implementation requires careful consideration of the language demands of subject learning, development of academic language and subject-specific vocabulary, and the use of scaffolding strategies to support students’ comprehension and production.
  In CLIL classrooms, students encounter complex linguistic tasks that go beyond everyday communication. Subject learning requires learners to:
1. Understand conceptual content expressed in a foreign language.
2. Interpret diagrams, charts, graphs, and other visual representations.
3. Read and analyze authentic texts, such as scientific articles, historical documents, or technical manuals.
4. Produce explanations, reports, and presentations using accurate terminology.
These demands combine cognitive challenge and language use. Teachers need to anticipate the linguistic difficulties students may face and adjust their instruction accordingly.
  A crucial component of CLIL is academic language, which includes:
1) Disciplinary terminology (e.g., “photosynthesis” in Biology, “democracy” in History).
2) Language functions (e.g., describing, explaining, hypothesizing, comparing).
3) Complex sentence structures to express cause-effect, contrast, or sequence.
Developing subject-specific vocabulary is essential for both comprehension and production. Teachers often provide word banks, glossaries, and key phrases to help students engage with content confidently. Repetition, contextualized examples, and active use of vocabulary in tasks reinforce retention.
   Scaffolding strategies are essential in CLIL Effective scaffolding may include:
· Visual support: charts, diagrams, timelines, mind maps, and images to clarify concepts.
· Structured language frameworks: sentence starters, question prompts, and paragraph frames.
· Pre-teaching vocabulary: introducing key terms before reading or discussion tasks.
· Modeling and guided practice: demonstrating tasks and gradually transferring responsibility to students.
· Collaborative activities: pair or group work that encourages negotiation of meaning and peer support.
· Technology-enhanced support: digital dictionaries, interactive quizzes, and multimedia resources.
By combining content instruction with language scaffolds, teachers help learners overcome language barriers.
6. Teaching Methods and Strategies in CLIL

  Effective implementation of CLIL requires the use of teaching methods and strategies that integrate content and language learning while engaging students cognitively, linguistically, and socially. Teachers must combine active learning approaches, multimodal resources, and inclusive practices to create meaningful and motivating learning experiences in secondary school classrooms.
   The Task-Based Approach (TBA) and the Project-Based Approach (PBA) are highly effective approaches in CLIL. They promote meaningful use of language while engaging with subject content.
 The TBA focuses on completing real-world tasks that require students to use the target language to achieve specific goals. E.g. solving problems, conducting experiments, interpreting data, or giving presentations.
   The PBA involves extended, collaborative projects in which students investigate a topic, produce an outcome, and present their findings. CLIL projects may include creating a multimedia presentation about a historical event, designing a science experiment report in English, or developing a digital geography portfolio. PBA encourages critical thinking, research skills, and cooperative learning, while fostering authentic language use in context.
  Both approaches emphasize learner autonomy, creativity, and active engagement.
   Visual and multimodal resources are essential in CLIL. These include: visuals ( diagrams, charts, images, maps, and videos), graphic organizers (mind maps, tables, flowcharts, and concept maps), multimodal resources (digital presentations, interactive simulations, online quizzes, and multimedia materials that combine text, audio, and visual elements).
  Using multimodal input allows students to process content through multiple channels, reduces cognitive load, and supports the simultaneous acquisition of content knowledge and language skills.
   CLIL classrooms often include students with different language proficiency levels, learning styles, and cognitive abilities. To ensure that all students can succeed, teachers implement differentiation and inclusive practices, such as:
1. Differentiated tasks.
2. Flexible grouping.
3. Scaffolded support.
4. Universal design for learning: multiple means of engagement, representation, and expression to meet diverse learning needs
7. Lesson Planning in CLIL
  Effective lesson planning is essential in CLIL. It ensures the balanced integration of content learning and language development. Teachers must carefully define learning objectives, select and adapt materials, and structure lessons to provide meaningful, scaffolded, and interactive learning experiences for secondary school students.
   In CLIL, lesson objectives are dual-focused, addressing both subject content and language development:
1. Content objectives specify what students should know, understand, or be able to do in the subject area by the end of the lesson. For example: identify the causes and consequences of climate change (Geography), describe the process of photosynthesis using scientific terminology (Biology). 
2. Language objectives define the linguistic skills and knowledge learners need to achieve content objectives. This includes: subject-specific vocabulary and phrases, functional language for explanations, comparisons, and discussions, grammar structures required to produce accurate academic language
Formulating clear and measurable objectives helps teachers align activities, assessments, and scaffolding strategies, ensuring that both content and language goals are met.
   Material selection in CLIL should reflect both content relevance and language accessibility. Teachers choose authentic or adapted resources such as textbooks, scientific articles, and historical documents, multimedia resources, infographics, and videos, interactive digital tools and online simulations. Materials may need adaptation to suit students’ language proficiency, cognitive level, and prior knowledge. Adaptation strategies include: simplifying complex language while maintaining content accuracy, highlighting key vocabulary and structures, providing summaries, glossaries, or guided reading questions
  Careful material selection ensures students can engage with content meaningfully while practicing and acquiring language skills.
   A well-structured CLIL lesson integrates cognitive, linguistic, and communicative elements. Common lesson structures include:
1. Warm-up / Activating prior knowledge. The students are engaged in short discussions, brainstorming, or visual prompts. The teacher activates relevant content knowledge and language.
  2.  Presentation / Input phase is aimed at the introduction of the new content. The teacher can use visuals, demonstrations, or multimedia. Key vocabulary and language structures are presented.
3. Practice / Task phase. The students apply content knowledge and language skills through tasks (pair or group discussions, problem-solving activities, experiments, surveys, or mini-projects).
4. Production / Output phase. The students produce meaningful language in authentic contexts: present findings, write reports, or create posters, use academic language and subject-specific terminology.
5. Assessment and Reflection. The teacher evaluates content understanding and language development using formative or summative tasks, encourages self- and peer-assessment and reflects on learning outcomes and strategies.
    Assessment in CLIL plays a crucial role. Effective assessment practices in CLIL are multifaceted and integrate formative and summative methods, evaluate both content and language outcomes, and involve self- and peer-assessment to foster learner autonomy.
   Assessment in CLIL can be classified into two main types:
Formative Assessment occurs during the learning process. It helps teachers monitor students’ progress in understanding subject content and developing language skills. Formative techniques include: observation and questioning during lessons, short quizzes or interactive polls, exit tickets summarizing key content or language points, feedback on drafts, group work, or oral presentations.  Formative assessment provides immediate feedback that allows both the teacher and the student to adjust instruction and learning strategies.
Summative Assessment occurs at the end of a unit, module, or term to evaluate cumulative achievement of content and language objectives. Summative methods may include: written tests combining content questions and language tasks, oral presentations or debates, projects and portfolios demonstrating knowledge application and language proficiency. Summative assessment provides evidence of learning outcomes and informs final grading.
   In CLIL, assessment must reflect dual objectives:
  Content Assessment. Measures students’ understanding of subject knowledge, critical thinking, and ability to apply concepts. E.g.: explaining scientific processes, analyzing historical events, or interpreting geographic data.
   Language Assessment. Evaluates students’ ability to use English effectively to access and communicate content. This includes: the accuracy and appropriateness of vocabulary, use of academic and subject-specific language, grammar, pronunciation, and discourse structure in oral or written output.
   Integrated assessment ensures that learners are evaluated not only for what they know, but also for how effectively they can communicate it in the target language.
  CLIL promotes student autonomy through self- and peer-assessment, which encourages reflection and collaborative learning.
   Self-assessment. The students evaluate their own performance using checklists, rating scales, or reflection journals. This helps them identify strengths, weaknesses, and areas for improvement in both content understanding and language use.
   Peer Assessment. The students provide constructive feedback to classmates on tasks, presentations, or projects. Peer assessment fosters critical thinking, collaborative skills, and communication while reinforcing learning through evaluation of others’ work.
   The success of CLIL  depends on the teacher, who serves not only as an instructor but also as a facilitator, mediator, and designer of learning experiences. CLIL teachers must balance the dual objectives of content and language learning while promoting learner autonomy, collaboration, and critical thinking.
  In CLIL, the teacher’s role shifts from being a traditional lecturer to a facilitator of learning. This involves: guiding students to construct knowledge independently while providing support when needed, designing tasks and activities that integrate content and language objectives, encouraging active learning, problem-solving, and communication, providing scaffolding, monitoring students’ progress and giving timely formative feedback.
  As a mediator, the CLIL teacher bridges the gap between subject knowledge and language acquisition, ensuring that the students can access, understand, and express complex ideas in a foreign language.
   Effective CLIL implementation often requires cooperation between subject teachers and language teachers, especially in secondary school contexts. Collaboration can include:
· Joint planning of lesson objectives, materials, and assessment criteria.
· Coordinating scaffolding strategies to support language and content learning.
· Sharing best practices and professional expertise.
· Team-teaching sessions where one teacher focuses on content while the other supports language development.
Collaborative planning enhances lesson quality, ensures alignment between language and content goals, and provides holistic support for learners.
  CLIL teachers must develop and maintain professional competence in several areas:
· Subject knowledge to ensure accurate and comprehensive content delivery.
· Language proficiency to model correct and fluent use of English.
· Pedagogical skills specific to CLIL, including task-based learning, scaffolding, and differentiated instruction.
· Digital literacy, as technology increasingly supports CLIL teaching and assessment.
· Reflective practice, continuously evaluating and improving lesson design and teaching strategies.
   Continuous professional development is essential in CLIL, as teachers need to stay updated on methodological innovations, curriculum changes, and new digital resources to meet learners’ evolving needs.

8. Challenges and Benefits of CLIL in Secondary School

  Implementing CLIL in secondary schools presents several pedagogical and organizational challenges:
1. Teacher-related challenges: CLIL requires teachers to have strong content knowledge, high language proficiency, and competence in dual-focused lesson planning. Many teachers may need additional training to manage these demands effectively.
2. Curriculum and resource constraints: Schools may lack suitable teaching materials, textbooks, or digital resources in the target language. Curriculum schedules may also make it difficult to integrate CLIL consistently.
3. Language barriers: The students may struggle with subject-specific vocabulary, complex sentence structures, or academic language, which can hinder comprehension and participation.
4. Assessment difficulties: Evaluating both content mastery and language development simultaneously can be challenging, requiring carefully designed rubrics and performance-based assessments.
  CLIL offers several pedagogical advantages:
1. Increased motivation: Learning content through a foreign language can make lessons more stimulating, authentic, and meaningful, fostering curiosity and active participation.
2. Enhanced cognitive skills: CLIL promotes higher-order thinking, including analysis, evaluation, problem-solving, and creativity, as students work with content and language simultaneously.
3. Autonomy and confidence: By using language as a tool for learning, students develop self-directed learning skills and confidence in expressing ideas in the target language.
These benefits contribute to lifelong learning skills and prepare students for academic and professional environments where multilingual communication is valued.

9. Digital Technologies in CLIL

   The integration of digital technologies plays an increasingly important role in CLIL, enhancing both content learning and language development. Digital tools provide interactive, multimodal, and personalized learning experiences that support students’ cognitive, linguistic, and collaborative skills in secondary school classrooms.
   Information and Communication Technologies (ICT) offer a wide range of tools to support CLIL teaching and learning:
1. Learning Management Systems (LMS): Platforms such as Google Classroom, Moodle, or Edmodo allow teachers to organize lessons, distribute materials, and provide feedback digitally.
2. Interactive tools: Applications such as Kahoot, Quizlet, Padlet, or Mentimeter engage learners through quizzes, polls, vocabulary games, and collaborative boards.
3. Multimedia resources: Videos, animations, simulations, and virtual experiments help illustrate complex content, making subject knowledge more accessible and engaging.
4. Digital authoring tools: Students can create presentations, blogs, podcasts, or e-portfolios in the target language, promoting both content mastery and language production.
These tools enhance learner engagement, motivation, and interactivity while allowing teachers to differentiate instruction according to learners’ abilities.
  Digital technologies can be used to scaffold learning and support assessment in CLIL:
1. Scaffolding:
· Online dictionaries, annotation tools, and translation apps provide immediate language support.
· Multimedia presentations, diagrams, and interactive simulations help clarify content and reduce cognitive load.
· Collaborative platforms allow peer support and teacher guidance during tasks.
2. Assessment:
· Digital quizzes, online polls, and interactive exercises offer formative assessment opportunities with instant feedback.
· E-portfolios and project submissions enable summative assessment of both content understanding and language proficiency.
· Rubrics can be embedded in digital platforms to provide transparent criteria for evaluation.
Technology-enhanced scaffolding and assessment help learners engage actively with content and language, while giving teachers tools to monitor progress effectively.
   Digital technologies enable online and blended CLIL environments, providing flexibility in how content and language are delivered:
1. Online CLIL: Entire lessons or modules can be conducted remotely using video conferencing, digital resources, and interactive platforms. This allows for access to global content and collaborative activities with learners from different regions.
2. Blended CLIL: Combines face-to-face instruction with online learning components, maximizing opportunities for independent learning, differentiated instruction, and multimodal content delivery.
3. Flipped CLIL lessons: Students access content digitally before class and engage in communicative or project-based activities during in-person sessions, promoting active learning and authentic language use.
  These approaches expand the range of teaching strategies, increase learner autonomy, and facilitate 21st-century skills development such as digital literacy, collaboration, and self-directed learning.
Core Discussion Questions for Lecture 4
1. What is Content and Language Integrated Learning (CLIL), and how does it differ from traditional language teaching?
2. What are the key principles of CLIL, and why is the dual focus on content and language important?
3. How has CLIL developed historically in Europe, and how is it applied in the Ukrainian education system?
4. Which cognitive theories support the CLIL approach, and how do they explain content and language learning?
5. How does Vygotsky’s sociocultural theory inform scaffolding strategies in CLIL?
6. What is the relationship between CLIL and Communicative Language Teaching (CLT)?
7. How does CLIL align with competence-based education and the development of key competences?
8. What are the four components of the 4Cs framework in CLIL?
9. How does the Content component guide lesson planning and curriculum integration?
10. How is Communication integrated into CLIL lessons, and what is meant by language “of, for, and through learning”?
11. In what ways does CLIL develop Cognition and higher-order thinking skills?
12. How does the Culture component promote intercultural awareness and global citizenship?
13. What is the difference between Soft CLIL and Hard CLIL, and when might each model be used?
14. What are Partial and Modular CLIL implementations, and what are their advantages?
15. How can CLIL be applied across different school subjects such as Science, Geography, History, and ICT?
16. What are the main language demands of subject learning in CLIL?
17. How is academic language different from everyday language, and why is subject-specific vocabulary important?
18. Which scaffolding strategies can teachers use to support language development in CLIL lessons?
19. How can task-based and project-based learning be implemented in CLIL?
20. What role do visuals, graphic organizers, and multimodal resources play in CLIL lessons?
21. How can differentiation and inclusive practices support diverse learners in CLIL classrooms?
22. How are content and language learning objectives formulated in CLIL lessons?
23. What criteria should guide the selection and adaptation of materials for CLIL lessons?
24. How should CLIL lessons be structured to balance content instruction, language practice, and learner output?
25. What is the difference between formative and summative assessment in CLIL?
26. How can teachers assess both content mastery and language proficiency effectively?
27. What are the benefits of self-assessment and peer assessment in CLIL?
28. How can rubrics and performance-based tasks be used to evaluate CLIL learning outcomes?
29. What are the main responsibilities of a CLIL teacher as a facilitator and mediator of learning?
30. Why is collaboration between subject teachers and language teachers important in CLIL?
31. What professional competences and continuous development are required for effective CLIL teaching?
32. What pedagogical and organizational challenges do schools face when implementing CLIL?
33. How does CLIL impact learner motivation and cognitive development?
34. In what ways does CLIL influence both language proficiency and subject knowledge?
35. How can ICT and digital tools support content and language learning in CLIL?
36. What are some examples of technology-enhanced scaffolding and assessment in CLIL lessons?
37. How can online and blended CLIL environments enhance learner engagement and autonomy?
Practical Tasks 
1. Create a visual diagram/table of CLIL models for students,
2. Create a visual diagram showing the teacher’s roles and responsibilities in CLIL
3. Create a table of recommended digital tools for CLIL lessons with their functions.
4. Create a scaffolding strategy chart for teachers.
5. Make a table linking assessment types to 4Cs and lesson stages.
6. Provide practical classroom examples for warm-up, practice, and production stages.
7. Design practical classroom tasks to teach academic language in CLIL or provide examples of subject-specific CLIL lesson activities.
8. Design example lessons for Soft and Hard CLIL.
9. Create a sample CLIL lesson plan for a secondary school subject (e.g., Geography, Science, History).
10.  Create a digital presentation, infographic, or short video about a topic in English (e.g., the water cycle, renewable energy, or a famous historical event). Include visuals, captions, and short descriptions in English.  Present it in class or share it online for peer feedback.
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		1. Relevance of interactive technologies in contemporary ELT
   Interactive technologies play a crucial role in contemporary English language teaching. They respond to the growing demand for student-centered, engaging, and effective instructional practices. The students are no longer passive recipients of information but active participants. They construct knowledge through interaction, problem-solving, and collaboration.
    Interactive technologies in education can be defined as digital and non-digital tools, platforms, and instructional methods that facilitate two-way or multi-directional interaction between students, teachers, and learning content. They emphasize communication, collaboration, and active knowledge construction. In the context of English language teaching, interactive technologies include online learning platforms, educational applications, multimedia resources, and interactive classroom techniques that support meaningful language use and real-time feedback.
  Interactive learning in the EFL classroom is characterized by a high level of student involvement and continuous interaction. Key characteristics include a student-centered instruction, collaborative learning, task-based activities, and the integration of authentic communicative situations. The students are encouraged to use English as a tool for interaction not as an object of study. Interactive learning environments promote peer interaction through pair and group work, problem-solving tasks, role-plays, and digital collaboration. They create opportunities for authentic communication and negotiation of meaning.
   One of the major pedagogical advantages of interactive technologies is their positive impact on language development. By engaging the students in meaningful and contextualized activities, interactive technologies support the development of all language skills, including listening, speaking, reading, and writing. They also facilitate vocabulary acquisition and grammatical competence through repeated exposure, practice, and immediate feedback. Moreover, interactive technologies enable differentiated instruction. The students study at their own pace and according to their individual learning needs, which contributes to more effective language learning outcomes.
   The student engagement and active participation are central outcomes of interactive technologies in ELT. Interactive tasks motivate students by making the learning process more dynamic, enjoyable, and relevant to real-life contexts. Through interactive activities, students take greater responsibility for their own learning, develop autonomy, and become more confident language users. Active participation not only increases motivation but also enhances cognitive involvement, leading to deeper processing of language input and improved retention. As a result, interactive technologies contribute to a more inclusive, supportive, and effective English language learning environment.
   In the context of teaching English at schools interactive technologies can include game-based learning and gamification on different platforms.
2. Theoretical Background of Game-Based Approaches

    Game-based approaches in teaching English are grounded in several well-established educational and psychological theories that emphasize active learning, meaningful interaction, and learner motivation. These theories provide a conceptual framework for understanding why and how games can effectively support language acquisition in the foreign language classroom.
   One of the key theoretical foundations of game-based learning is constructivist learning theory, which views learning as an active process in which students construct knowledge through experience and social interaction. From a constructivist perspective, games create authentic and meaningful learning contexts where students engage in problem-solving, experimentation, and collaboration. This allows students to use English in communicative situations that resemble real-life contexts, facilitating deeper understanding and retention.
   Another important theoretical basis is the communicative approach to language teaching, which prioritizes the development of communicative competence over the mere acquisition of grammatical knowledge. Game-based activities naturally align with this approach. They require students to interact, negotiate meaning, and use language for functional purposes. Through games, the students practice linguistic, sociolinguistic, and pragmatic aspects of communication in an integrated and motivating manner.
   Game-based learning is also closely connected to experiential learning theory, which emphasizes learning through direct experience followed by reflection. Games provide students with opportunities to actively participate in tasks, receive immediate feedback, and reflect on their performance. This cycle of action and reflection supports skill development and encourages learners to apply newly acquired language knowledge in different contexts.
   From a psychological perspective, motivation theories, particularly self-determination theory, play a significant role in explaining the effectiveness of game-based approaches. Games often satisfy students’ basic psychological needs for autonomy, competence, and relatedness. They offer choices, achievable challenges, and social interaction. As a result, students demonstrate higher levels of intrinsic motivation, engagement, and persistence in language learning tasks.
   Additionally, cognitive theories of learning highlight the role of attention, memory, and repetition in language acquisition. Game-based activities enhance cognitive involvement by presenting language input in varied and meaningful ways. They reduce anxiety and promote repeated practice without monotony. The low-stress environment created by games supports affective factors that are crucial for successful language learning.
  The theoretical background of game-based approaches integrates constructivist, communicative, experiential, motivational, and cognitive perspectives. Together, these theories justify the pedagogical value of games in English language teaching and explain their effectiveness in fostering communicative competence, student engagement, and sustainable motivation.
3. Game-Based Learning in Teaching English

   Game-based learning (GBL) can be defined as an instructional approach that integrates educational games into the teaching and learning process in order to achieve specific learning objectives. In teaching English, game-based learning uses games as purposeful pedagogical tools not a mere entertainment. Its educational value lies in its ability to create meaningful, engaging, and student-centered learning environments where they use the target language in communicative contexts. Through games, students are encouraged to experiment with the language, take risks, and learn from feedback, which supports both linguistic development and motivation.
   In teaching English a wide range of educational games can be employed depending on instructional goals and student needs. Common types of educational games include vocabulary games, grammar games, pronunciation games, role-playing and simulation games, problem-solving games, and digital games designed for language learning. These games may be competitive or cooperative and can be implemented in traditional classrooms or through digital platforms. Each type of game serves different pedagogical purposes and can be adapted to various proficiency levels.
  Game-based learning is particularly effective in developing core language skills. In terms of vocabulary acquisition, games provide repeated exposure to lexical items in meaningful contexts. It facilitates retention and recall. Word games, matching activities, and digital quizzes help students practice vocabulary in an enjoyable and low-anxiety environment. Regarding grammar competence, games allow students to apply grammatical structures in context rather than through isolated drills. Grammar games encourage students to notice patterns, test hypotheses, and use structures communicatively.
   With respect to speaking and interaction, game-based activities such as role-plays, simulations, and communicative games promote oral communication and fluency. The students are required to express ideas, negotiate meaning, and respond spontaneously. This enhances their communicative confidence. In addition, games create opportunities for peer interaction and collaboration, which are essential for developing speaking skills.
  Game-based learning also supports listening and reading comprehension by integrating authentic or semi-authentic input into game tasks. Listening games may involve following instructions, identifying key information, or responding to spoken prompts, while reading games encourage students to process texts in order to complete tasks or solve problems. These activities enhance comprehension skills by making input purposeful and engaging.
   Despite its numerous benefits, game-based learning also has certain pedagogical limitations. Among its main advantages are increased student motivation, reduced anxiety, enhanced engagement, and improved communicative competence. Games foster a positive classroom atmosphere and support differentiated instruction. However, potential limitations include the risk of overemphasizing entertainment at the expense of learning objectives, time management challenges, and the need for careful planning and classroom control. Furthermore, not all games are suitable for all students or contexts, and teachers must ensure that game-based activities are aligned with curricular goals.
  The game-based learning represents a valuable pedagogical approach in teaching English when used purposefully and strategically. Its effectiveness depends on thoughtful integration, clear learning objectives, and the teacher’s ability to balance enjoyment with educational value.
4. Gamification in English Language Teaching

   Gamification can be defined as the application of game-design elements and principles in non-game contexts, such as education, to enhance student engagement, motivation, and learning outcomes. Unlike traditional game-based learning, which uses complete games as instructional tools, gamification integrates specific game-like features into regular classroom activities or digital learning platforms. Its purpose is to make learning more interactive, rewarding, and goal-oriented without necessarily turning the activity into a full game.
   The distinction between game-based learning and gamification lies primarily in scope and structure. Game-based learning involves the use of entire educational games designed to teach or practice language skills. Gamification, on the other hand, does not require a full game. It involves incorporating game elements—such as points, levels, challenges, or badges—into existing lessons and activities. While game-based learning focuses on learning through play, gamification emphasizes motivation, engagement, and behavioral reinforcement.
Core gamification elements in teaching English include:
· Points, badges, and levels: Points are awarded for completing tasks or achieving specific learning goals, badges serve as visible rewards for accomplishments, and levels indicate student progress. These elements provide a sense of achievement and encourage students to strive for continuous improvement.
· Challenges and missions: Tasks or “quests” are structured as challenges that students must complete, often with increasing difficulty. Such missions motivate students to apply language knowledge in practical contexts and promote problem-solving and critical thinking.
· Feedback mechanisms: Immediate and meaningful feedback is essential in gamified activities. Feedback can be delivered through digital platforms, peer interaction, or teacher guidance. It reinforces correct responses, guides students in overcoming mistakes, and sustains engagement by making progress visible.
  The influence of gamification on learner motivation and autonomy is significant. By integrating game elements, gamification stimulates intrinsic motivation through recognition, accomplishment, and goal-setting. The students become more actively involved in their own learning process and are encouraged to take responsibility for their progress. Autonomy is fostered as students choose tasks, set personal goals, and receive immediate feedback that allows them to self-regulate and adjust their learning strategies. As a result, gamification supports not only the acquisition of language skills but also the development of student confidence, persistence, and self-directed learning habits.
   Gamification in teaching English provides a flexible and motivational framework that enhances engagement, encourages active participation, and reinforces learning through structured rewards and challenges. When applied effectively, it complements traditional teaching methods and game-based learning to create a dynamic, student-centered classroom.

5. Digital Tools and Platforms in English Language Teaching

  The integration of digital tools and platforms has become a central feature of modern teaching English, providing teachers and students with diverse opportunities to enhance instruction, interaction, and practice. These tools range from multimedia applications, learning management systems (LMS), and interactive whiteboards to mobile apps and online collaboration platforms. Their main function is to facilitate communication, provide engaging learning activities, and support both synchronous and asynchronous learning.
   In teaching English, some of the most widely used digital resources include:
1. Kahoot, Quizlet, Wordwall – for interactive quizzes, vocabulary practice, and gamified exercises;
2. Padlet, Jamboard, Mentimeter – for collaborative brainstorming, idea sharing, and peer feedback;
3. Duolingo, Memrise, LingQ – for self-paced language learning and practice;
4. Zoom, Microsoft Teams, Google Meet – for online lessons and virtual communication;
5. Learning Management Systems (Moodle, Google Classroom, Canvas) – for organizing lessons, assignments, and assessments.
   When choosing tools for language instruction, teachers should consider several factors:
1) Alignment with learning objectives and curriculum standards.
2) Suitability for students’ age, proficiency level, and needs.
3) Ease of use and accessibility for both teachers and students.
4) Opportunities for meaningful interaction and engagement.
5) Compatibility with existing devices, platforms, and internet connectivity.
6) Availability of feedback, progress tracking, and assessment features.
   Mobile devices and online platforms expand learning beyond the classroom, supporting flexible, personalized, and autonomous learning. Students can practice language skills through apps, participate in interactive exercises, communicate with peers, and access authentic materials from anywhere at any time. Mobile and online technologies also facilitate blended and flipped learning approaches, where classroom time is focused on communicative activities and higher-order tasks, while digital platforms provide practice, exposure, and preparation outside of class.
   While digital tools enhance learning, their use requires careful attention to ethical and pedagogical issues. Teachers should ensure students’ data privacy and security, promote responsible digital behavior, and avoid over-reliance on technology at the expense of face-to-face interaction. Pedagogically, digital tools should support learning goals, not distract from them, and should be integrated thoughtfully to complement traditional teaching methods. Teachers must also be prepared to provide guidance and scaffolding to ensure effective use of digital resources.
6. Assessment within Game-Based and Gamified Learning

  Assessment plays a crucial role in game-based learning and gamified learning. In both approaches, assessment is not limited to traditional testing. It is integrated into the learning process through interactive, continuous, and learner-centered mechanisms.
   The primary purpose of assessment in the game-based learning and gamification is to monitor learning progress, provide immediate feedback, and support skill development rather than measure final outcomes. Assessment becomes formative in nature, helping learners understand their strengths and areas for improvement while encouraging autonomy and self-regulation.
  In teaching English assessment within game-based and gamified environments aims to evaluate:
· Language proficiency (vocabulary, grammar, pronunciation).
· Communicative competence.
· Problem-solving and critical thinking skills.
· Collaboration and participation.
· Learner engagement and motivation.
    Formative assessment is the dominant type of assessment in the game-based learning and gamified learning. It is embedded into gameplay or gamified activities and occurs continuously throughout the learning process.
Common formative assessment techniques include:
· In-game quizzes and challenges that assess comprehension and language use.
· Progress indicators (levels, experience points, progress bars).
· Immediate feedback after completing tasks or missions.
· Retry mechanisms, allowing students to learn from mistakes.
These strategies reduce anxiety and encourage experimentation with language.
    Summative assessment can also be incorporated into the game-based and gamified learning. Summative assessment evaluates learning outcomes at the end of a unit or course.
Examples include:
· Final game-based projects or simulations.
· Completion of a complex scenario requiring integrated language skills.
· Digital portfolios generated from game performance data.
· End-of-level tests designed as quests or boss challenges.
Summative assessment in these contexts often emphasizes performance-based evaluation rather than isolated language knowledge.
   Feedback is a core component of assessment in the game-based and gamified learning. Unlike traditional delayed feedback, the game-based learning provides instant, multimodal feedback that enhances learning effectiveness.
Types of feedback include:
· Automated feedback (scores, badges, hints).
· Narrative feedback embedded in the game storyline.
· Peer feedback during collaborative gameplay.
· Teacher feedback based on learning analytics.
Effective feedback is timely, specific, and aligned with learning objectives.
   Gamification employs game mechanics as assessment tools. These mechanics function as both motivational elements and indicators of student progress.
Key assessment-related game mechanics include:
· Points – reflect task completion and accuracy.
· Badges – signify mastery of specific skills or achievements.
· Levels – indicate progression and increasing complexity.
· Leaderboards – provide comparative feedback.
These elements promote mastery-oriented learning rather than competition alone.
    Game-based and gamified learning environments strongly support self-assessment and peer assessment, which are essential for student-centered education.
The students can:
· Track their own progress through dashboards and progress logs.
· Reflect on performance using learning journals or reflection quests.
· Evaluate peers during team-based games or collaborative missions.
These practices enhance metacognitive awareness and communicative competence.
    Learning analytics allow teachers to  monitor student participation and engagement, identify recurring errors or difficulties, personalize instruction and feedback and make informed pedagogical decisions
This data-driven approach supports differentiated instruction and inclusive learning.
   Assessment in the game-based and gamified learning aligns closely with the competence-based approach. It focuses on what students can do with language in meaningful contexts. Tasks are designed to reflect real-life communication and problem-solving situations, ensuring authenticity and relevance.

7. The Role of the Teacher in Game-Based and Gamified Learning

   In game-based and gamified learning environments, the role of the teacher undergoes a significant transformation. The teacher becomes a facilitator, instructional designer, and learning coach who creates meaningful, engaging, and pedagogically sound learning experiences. 
1. Teacher as a Facilitator and Instructional Designer
   This involves guiding students through tasks, supporting their decision-making processes, and encouraging reflection.
  As an instructional designer, the teacher aligns game mechanics and activities with learning objectives and language outcomes, selects or designs appropriate games, digital platforms, and tasks, structures learning progression through levels, missions, or challenges and ensures that game elements support language development rather than distract from it.
   The teacher carefully balances entertainment and educational value, ensuring that games serve clear pedagogical purposes.
   Due to the dynamic and interactive nature of games, classrooms may become more active and noisy than in traditional lessons.
The teacher is responsible for establishing clear rules and expectations for gameplay and interaction, managing time efficiently during game-based tasks, monitoring student behavior and engagement, preventing off-task behavior and ensuring focus on learning goals.
  Clear instructions, structured transitions, and consistent routines help maintain order while preserving a positive and motivating learning atmosphere.
   Game-based learning often involves teamwork, collaboration, and competition. The teacher plays a key role in fostering collaborative learning while ensuring that competition remains healthy and inclusive.
To support collaboration, the teacher organizes students into balanced teams, assigns clear roles within group tasks, encourages peer support and collective problem-solving.
To ensure healthy competition, the teacher emphasizes progress and mastery rather than winning, uses leaderboards and scoring systems carefully and recognizes individual and group achievements equally.
   By promoting cooperation and mutual respect, the teacher helps prevent anxiety, exclusion, or demotivation among learners.
   Successful integration of game-based and gamified learning requires a high level of professional digital competence. Teachers must be confident users of digital tools and understand their pedagogical potential.
  Key aspects of digital competence include ability to select and evaluate digital games and platforms for educational use, skills in managing digital classrooms and online learning environments, understanding of data privacy, ethics, and online safety, use of learning analytics to monitor progress and provide feedback.
  Continuous professional development is essential, as digital tools and educational technologies evolve rapidly.
   The teacher acts as a motivator who encourages learner engagement and persistence. The teacher also serves as a reflective practitioner, regularly evaluating the effectiveness of game-based strategies and making adjustments based on learner needs and outcomes. Reflection involves analyzing student performance and engagement, gathering feedback from students, revising tasks, rules, or game mechanics and ensuring alignment with curriculum standards.
Core Discussion Questions for Lecture 5
1. What is meant by interactive technologies in ELT?
2. Why are interactive technologies considered essential in modern ELT?
3. Define game-based learning and explain its educational purpose.
4. What is gamification and how does it differ from game-based learning?
5. Which theoretical approaches support the use of games in ELT?
6. What language skills can be developed through game-based learning?
7. How do game-based learning activities contribute to learner motivation?
8. What are the main advantages of using gamification in the EFL classroom?
9. What potential risks or limitations may arise when using games in ELT?
10. How can interactive technologies support learner-centered instruction?
11. What criteria should a teacher use when selecting digital games for ELT?
12. How does the teacher’s role change in a game-based or gamified classroom?
13. In what ways can assessment be incorporated into game-based learning activities?
14. Do you think game-based learning can replace traditional teaching methods? Justify your answer.
15. How does game-based learning support the development of communicative competence?
16. What future prospects do interactive technologies have in English language teaching?

Practical Tasks
Task  1. Create a mind map on the topic “Technologies in English Language Teaching”.
Include the following branches:
· Digital tools (e.g. LMS, mobile apps, AI tools);
· Teaching skills (listening, speaking, reading, writing);
· Teaching approaches (blended learning, flipped classroom, gamification);
· Teacher’s role;
· Assessment and feedback.
Present your mind map orally (2–3 minutes).
Task  2.  Complete a comparison table


	
Aspect
	      Traditional ELT
	                        Technology-Enhanced ELT

	Teacher’s role
	
	

	Learner’s role
	
	

	Teaching materials
	
	

	Assessment
	
	

	Motivation
	
	


Write a short conclusion (80–100 words) summarizing the advantages of technology-enhanced ELT.
Task  3.  Choose one digital tool for teaching English (e.g. Quizlet, Kahoot, Duolingo, Padlet, Google Classroom, ChatGPT).
Describe:
· Target learners (age, level)
· Language skills developed
· Advantages
· Possible limitations
· Classroom application example
Format: short written report (150–180 words).
Task  4.  Design a 10–15 minute lesson fragment using digital technology.
Include:
· Topic and learners’ level
· Learning objectives
· Digital tool(s) used
· Procedure (step by step)
· Expected learning outcomes
Present your lesson fragment in pairs.
Task  5.  Create a gamified task for teaching vocabulary or grammar.
The task must include:
· Game mechanics (points, levels, badges, challenges)
· Clear rules
· Feedback mechanism
· Assessment criteria
Example formats: digital quiz, quest, escape room, online challenge.
Task 6. Design three technology-based assessment tasks:
1. One for formative assessment
2. One for self-assessment
3. One for peer assessment
Explain how each task supports learning and motivation.

LECTURE 6. Developing Language Skills through Modern Approaches
Lecture Plan
1. The importance of developing language skills
2. Developing Listening Skills 
3. Developing Speaking Skills 
4. Developing Reading Skills 
5. Developing Writing Skills 
6. Integrating Modern Approaches in the Classroom 
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1. The importance of developing language skills 
    Developing language skills is essential for effective communication, academic success, and personal growth. Language skills—listening, speaking, reading, and writing—enable students to understand and convey ideas, participate in social and professional contexts, and access knowledge from diverse sources. Strong language skills also build students’ confidence, critical thinking, and ability to learn other subjects through the target language. Modern approaches in language teaching, such as Communicative Language Teaching, Task-Based Language Teaching, Content and Language Integrated Learning, and technology-enhanced learning focus on active students engagement and practical use of the language. These approaches help students develop all four language skills in meaningful contexts, promote collaboration and creativity, and adapt to diverse learning styles.

2. Developing Listening Skills
   Listening is one of the most important language skills. It is a receptive skill and forms the foundation for effective communication and supports the development of speaking, reading, and writing. It involves not only hearing words but also understanding their meaning, recognizing context, and interpreting intonation, stress, and emotion [8; 12]. Developing listening skills enables students to participate in real-life situations and improves overall language competence.
  Teachers can use a variety of techniques and activities to enhance listening skills. Authentic audio and video materials, such as songs, podcasts, interviews, movies, and news clips expose students to real language, natural pronunciation, different accents, and colloquial expressions [3]. For example, students can watch a short video and then answer comprehension questions or summarize the main idea in pairs. Listening journals and reflection encourage students to record what they hear, note new vocabulary, and reflect on the content or speaker’s intentions. This promotes active engagement and critical thinking. Dictations and gap-filling exercises help students focus on details, reinforce grammar, vocabulary, and spelling, and develop precise comprehension. Predictive listening, where students anticipate content or key information before listening, activates prior knowledge and prepares them to focus on essential points. There exists the following types of listening [8; 12]:
  Types of Listening
	Type
	Purpose
	Example

	Intensive listening
	Focus on language forms — pronunciation, grammar, specific details
	Listening to short sentences to identify verb forms

	Extensive listening
	Listening for overall understanding or enjoyment
	Listening to songs, podcasts, or stories

	Selective listening
	Listening for specific information
	Finding train times or numbers in an announcement

	Interactive listening
	Listening as part of communication
	Taking part in conversations, interviews, or discussions

	Global (gist) listening
	Listening to get the main idea
	Understanding the main message of a news report



Teaching listening usually involves three stages:
A. Pre-listening
   The   purpose of this stage is to prepare students for understanding the audio.
The teacher introduces the topic and context, presents key vocabulary, asks prediction questions (What do you think they will talk about?)  and sets a clear task, e.g. Look at pictures and guess the topic. Discuss related experiences. Brainstorm possible words or phrases.
B. While-listening 
  The purpose of the while-listening stage is to help students understand the text and complete a task. The teacher plays the recording once or twice, asks students to complete listening tasks:
For gist: choose the best title, summarize the  main idea.
For details: fill in gaps, answer comprehension questions.
For specific info: check true/false statements.
Examples of tasks:
· Tick correct pictures.
· Complete a table.
· Sequence events.
· Match speakers with statements.
C. Post-listening 
  The purpose of the post listening stage is to extend and integrate understanding with speaking or writing. The teacher’s activities are such as follows:
Discuss the content of the listening.
Relate the topic to students’ experiences.
Role play or retell the information.
Write a short summary or opinion.
 Modern approaches enhance listening by giving it purposeful and meaningful context. Task-Based Language Teaching allows students to listen in order to complete specific tasks, such as solving a problem, following instructions, or gathering information from a podcast, making listening goal-oriented and practical. Content and Language Integrated Learning uses subject-specific materials, such as science or history lectures, so students develop both language and content knowledge simultaneously. Technology-enhanced listening, using apps or online platforms, provides immediate feedback, adjustable difficulty levels, and repeated practice opportunities [10]. Teachers should encourage repeated listening, scaffold activities with visuals or guiding questions, and integrate listening with other skills to maximize comprehension and engagement.

3. Developing Speaking Skills
   Speaking is a central language skill that allows learners to express ideas, share opinions, interact socially, and participate effectively in academic and professional contexts. It involves fluency, accuracy, pronunciation, intonation, and the ability to convey meaning appropriately. Developing speaking also builds confidence, encourages risk-taking, and fosters collaborative communication [3].
  Interaction refers to learners’ ability to participate in conversations, respond appropriately, take turns, ask and answer questions, and use communication strategies (e.g., clarifying, agreeing, disagreeing). For this purpose we can use:
· pair and group work: role plays, debates, problem-solving tasks, and interviews encourage natural exchanges.
· conversational strategies: expressions like “I see what you mean,” “Could you explain that?” or “That’s a good point” help students maintain dialogue.
· turn-taking: use activities such as discussions or board games where students must listen and respond to others.
· provide authentic contexts [13]
   Fluency is the ability to speak smoothly and continuously without long pauses or hesitation, focusing more on communication than perfect grammar. To achieve it the teacher:
· encourages extensive speaking practice;
· reduces correction during speaking: 
· uses repetition and familiar topics: students talk about familiar subjects.
· includes real-time communication activities: debates, storytelling, and discussions.
  Accuracy refers to the correct use of language, including grammar, vocabulary, and pronunciation. The teacher should
· focus on form and dedicate time to practice specific grammatical structures or vocabulary before communicative tasks;
· provide feedback and correction;
· integrate pronunciation practice including drills and phonetic exercises;
· start with controlled activities, then move to freer ones.
  Effective techniques for developing speaking skills include role-plays, dialogues, and debates. Role-plays simulate real-life situations, such as ordering food, asking for directions, or conducting interviews. Dialogues promote interaction, encouraging learners to exchange information and respond spontaneously. Debates develop critical thinking, persuasive language, and the ability to formulate and defend arguments. Collaborative projects and presentations allow learners to work together on research, prepare content, and present their findings, fostering discussion, negotiation, and public speaking skills [10].
   Modern approaches strengthen speaking development. Communicative Language Teaching emphasizes real communication and meaningful interaction, focusing on fluency and comprehension. Students practice speaking in authentic contexts, ask questions, and express ideas freely. Gamification makes speaking practice engaging through challenges, competitions, points, and rewards, such as debate tournaments, timed speaking tasks, or role-play contests. Combining structured activities with Communicative Language Teaching and gamification creates an interactive environment that motivates learners and develops confident, independent speakers.
Speaking is in two forms: dialogue and monologue. 
  A dialogue is an interactive exchange between two or more speakers — for example, a conversation, interview, or role play. It focuses on interaction, spontaneity, and appropriate responses. Its aim is to develop learners’ communicative competence, teach turn-taking, intonation, conversation strategies and improve listening comprehension and response skills [8].
There are the following steps in teaching dialogue [3; 12]:
1. Model dialogues
The teacher presents a short sample dialogue (from a textbook, video, or teacher demonstration) and analyzes key phrases, intonation, and conversational patterns (greetings, requests, apologies, etc.).
2. Controlled practice
Students repeat or read the dialogue to practice pronunciation and rhythm.They  focus on key expressions and functional language.
3. Guided practice
  The teacher gives students prompts or situations (e.g. “At the restaurant,” “Asking for directions”). The prompts are content-related props (they help students understand what to talk about and may include hints, plans, or pictures), form-related props (these guide students on how to express themselves and may include key words, sentence structures, or grammar patterns).
The learners adapt the model using their own words.
4. Free production (role play)
Students create their own dialogues based on real-life situations. The teacher observes and provides feedback afterward.
   A monologue is an extended piece of spoken language delivered by one speaker, such as a description, story, report, or opinion statement. It focuses on organization, coherence, fluency, and accuracy.
   Its aims are to develop learners’ ability to speak logically and coherently, to use appropriate connectors and discourse markers and to practice intonation and emphasis for clarity and expressiveness [8].
There are the following steps in teaching monologue [3]:
1. Model listening and analysis
The teacher plays or reads an example monologue (e.g. short speech, presentation, or description) and discusses together with the learners its structure: introduction, main points, conclusion.
2. Planning stage
Students brainstorm ideas and organize them using mind maps or outlines.The teacher presents linking phrases (e.g., firstly, moreover, finally, in conclusion).
3. Practice and rehearsal
Students prepare short monologues (1–2 minutes) on familiar topics (e.g. hobbies, travel, favorite movie). The teacher encourages them to rehearse focusing on fluency and pronunciation.
4. Performance and feedback
Learners present their monologues to the class or in small groups. The teacher and peers give feedback on structure, language, and delivery.


The teacher can use audio/video models (TED Talks, YouTube speeches, news reports), cue cards and mind maps to organize ideas, presentation tools (PowerPoint, Canva, Prezi) for structured speech and recording devices or apps for self-evaluation and feedback.

4. Developing Reading Skills
   Reading is a receptive skill that develops vocabulary, grammar awareness, comprehension, and overall language proficiency. In modern methodology, reading is an interactive process that involves understanding, interpreting, and evaluating information [8].
In methodology the following types of reading are discriminated [8]:

Types of Reading
	Type
	Purpose
	Example

	Skimming
	Reading quickly for the main idea
	Getting the gist of a news article

	Scanning
	Reading to find specific information
	Looking for a date or name in a text

	Extensive reading
	Reading longer texts for pleasure or general understanding
	Reading a story or graded reader

	Intensive reading
	Reading shorter texts for detailed understanding
	Analyzing a paragraph for grammar and vocabulary

	Critical reading
	Evaluating ideas, arguments, or author’s attitude
	Discussing whether you agree with the author’s opinion


.
  Techniques include extensive reading, where students read large amounts of text for general understanding, such as stories or articles, and intensive reading, focusing on detailed comprehension of shorter texts, analyzing grammar and vocabulary. Strategies such as prediction, skimming, and scanning help students anticipate content, understand main ideas quickly, and locate specific information efficiently. Reading journals and discussion tasks encourage learners to summarize, reflect, and express opinions, promoting critical thinking.
   Modern approaches include CLIL-based reading, where students read subject-specific texts to develop both language and academic knowledge, e.g., reading about ecosystems in a science lesson and summarizing key points. Technology-enhanced reading, using e-books, online articles, or interactive platforms, provides multimedia support, feedback, and opportunities for repeated practice. Combining traditional strategies with modern approaches encourages comprehension, engagement, and critical thinking.
 There are the following stages of a reading lesson [12]:
A. Pre-reading Stage
The purpose of the stage is to prepare students for understanding the text. The teacher introduces the topic and activates learner’s background knowledge. The students can predict the content of the text through a title, pictures, or key words. If there many unknown words in the text the teacher organizes the presentation of essential vocabulary and sets a clear reading purpose (“Find out why the author supports this idea”). At this stage brainstorming and discussions, anticipation (agree/disagree statements), prediction based on the headlines or pictures are recommended.
B. While-reading Stage
The purpose of the while-reading stage is to guide students’ comprehension through tasks. The teacher sets tasks for different levels of understanding: skimming: find the main idea, scanning: locate details and detailed reading: understand arguments, causes, effects. It is important to encourage annotation, note-taking, highlighting. The teacher sets the following tasks:
· Multiple-choice or true/false questions.
· Matching headings to paragraphs.
· Completing charts or timelines.
-    Identifying author’s tone or attitude.
C. Post-reading Stage
The purpose of the post reading stage is to extend understanding and promote critical and creative thinking. The students discuss content and personal reactions, analyze the author’s arguments or bias, integrate speaking or writing tasks or connect text ideas to real-life situations. The teacher organizes debates or role plays based on the text. The students write a summary or response essay, compare the text with others on the same topic and create questions or alternative endings.
   Reading lessons can nurture analysis, evaluation, and reflection through active engagement with the text.
 There exists the following ways to develop critical thinking:
1. Ask higher-order questions (based on Bloom’s taxonomy):
Analyze: Why did the author include this detail?
Evaluate: Do you agree with the argument?
               Create: How would you solve the problem differently?
2. Compare sources or viewpoints — use two short texts with different perspectives.
3. Identify bias, tone, and purpose — train students to distinguish fact from opinion.
4. Use graphic organizers — mind maps, cause–effect charts, Venn diagrams to visualize relationships.
5. Encourage reflection and discussion — after reading, ask students to express their personal stance.
5. Developing Writing Skills
   Writing is a productive skill that allows learners to communicate ideas, organize thoughts, and express opinions in a structured way. Developing writing involves grammar, vocabulary, sentence structure, organization, and the ability to adapt language for different purposes, audiences, and contexts. Writing also fosters critical thinking, creativity, and reflection [8].
  Effective techniques include journals and reflective writing, which encourage regular practice and experimentation with language, and essays and summaries, which help learners organize ideas logically and present arguments coherently. Peer feedback and collaborative writing foster interaction, critical evaluation, and cooperative learning [3].
   Modern approaches enhance writing through Task-Based Language Teaching, where writing tasks are integrated into meaningful projects, such as reports, instructions, or brochures. Technology-enhanced writing, including blogs, wikis, and collaborative online documents, allows learners to share work, receive feedback, and engage in authentic communication. Scaffolding strategies, such as model sentences, graphic organizers, and clear instructions, support learners in drafting, revising, and editing their texts. Integrating writing with reading, speaking, and listening tasks reinforces language use and communication skills, creating a comprehensive and effective writing development environment.
  The main goal is to develop learners’ ability to write different types of texts appropriately, accurately, and purposefully for real communicative situations.
 Teaching Writing through Genres
   A genre is a type of the text characterized by a specific purpose, structure, and language features. Genre-based teaching helps students understand how different kinds of writing are organized and used in real life [8].
Main genres in writing
	Genre
	Purpose
	Typical Structure
	Language Features

	Descriptive
	Describe a person, place, or thing
	Introduction – Details – Summary
	Adjectives, sensory details, present tenses

	Narrative
	Tell a story or event
	Orientation – Complication – Resolution
	Past tenses, time connectors, dialogue

	Expository (Informative)
	Explain or inform
	Introduction – Main ideas – Conclusion
	Logical connectors, formal style

	Argumentative / Opinion
	Express and justify opinions
	Thesis – Arguments – Counterargument – Conclusion
	Modal verbs, linking words (however, therefore)

	Procedural / Instructional
	Explain how to do something
	Steps or stages
	Imperatives, sequence markers (first, next, finally)

	Formal / Informal letters or emails
	Communicate for specific purposes
	Greeting – Body – Closing
	Fixed expressions (I am writing to…, Best regards)

	Reports / Summaries
	Present information or results
	Introduction – Data – Findings – Conclusion
	Passive voice, impersonal style


                                       Scaffolding the Writing Process
   Scaffolding means supporting learners step by step until they can write independently. It reflects the idea of the writing process approach, which includes planning, drafting, revising, and editing.
Stages of scaffolding writing
	Stage
	Teacher’s Role
	Student’s Activity
	Examples

	1. Pre-writing
	Activate ideas, teach vocabulary, discuss structure
	Brainstorming, mind mapping, collecting ideas
	Topic discussions, word banks

	2. Modeling
	Show examples of the genre and analyze features
	Identify structure, useful phrases
	Read a sample essay and underline connectors

	3. Guided writing
	Provide support and frameworks
	Fill in outlines, write short parts
	Write topic sentences with teacher guidance

	4. Independent writing
	Encourage autonomous production
	Write complete drafts
	Compose essay or story individually

	5. Revising and editing
	Give feedback and guide improvement
	Correct, reorganize, polish text
	Peer review, self-correction


Teachers can support writing development through scaffolding strategies, such as providing writing templates, model sentences, graphic organizers, and clear instructions. Encouraging drafting, revising, and editing helps students improve accuracy, coherence, and style. Integrating writing with reading, speaking, and listening tasks allows students to use language in a meaningful context, reinforcing overall communication skills.
Scaffolding techniques:
Graphic organizers: outlines, story maps, paragraph frames
Sentence starters and linking phrases: In my opinion… / Firstly… / As a result…
     Collaborative writing: pair or group composition
     Teacher modeling: “think-aloud” demonstrations of how to write
 Checklists and rubrics: for self-assessment
  Overall, combining traditional techniques with modern approaches, including task-based activities, collaborative projects, and technology, creates a rich, engaging, and effective environment for developing writing skills. Learners become capable of producing clear, coherent, and contextually appropriate texts while strengthening their confidence and overall language competence.
   Feedback is essential for helping students improve content, structure, and accuracy.
It should be constructive, clear, and motivating.
Types of Feedback
	Type
	Focus
	Example or Technique

	Teacher feedback
	Overall quality, organization, grammar, vocabulary
	Written comments, symbols, conferences

	Peer feedback
	Shared review among students
	Exchange drafts and comment using checklists

	Self-assessment
	Reflecting on own writing
	Use rubrics to check coherence and accuracy

	Oral feedback
	During writing or after completion
	Teacher-student discussion

	Written corrective feedback
	Grammar and vocabulary accuracy
	Highlight errors, use correction codes (e.g., WW = wrong word)


Writing naturally develops critical thinking, because it requires: analyzing information and arguments, organizing ideas logically, supporting opinions with evidence and evaluating and revising one’s own work.
To integrate critical thinking the teacher uses open-ended prompts (Do you agree that…?), encourages reasoning and justification (because, therefore, as a result), insisits on comparing viewpoints or sources, incorporating reflection tasks (What did you learn while writing this essay?)

6. Integrating Modern Approaches in the Classroom
   Integrating modern approaches in language teaching involves combining Communicative Language Teaching, Task-Based Language Teaching, Content and Language Integrated Learning, and digital tools to create a rich, engaging, and effective learning environment. The goal is to design lessons that develop all four language skills—listening, speaking, reading, and writing—simultaneously and in meaningful contexts.
   Teachers can combine these approaches in multiple ways. For example, a lesson might begin with a listening activity using an authentic audio clip (CLIL), followed by a task-based speaking activity where students work in pairs to solve a problem. Students could then read a short text related to the topic and summarize key points in writing, using a digital platform to share their responses with the class. This integration ensures that language skills are not practiced in isolation but are reinforced through practical, communicative tasks.
Examples of integrative classroom activities include:
1)  Project-based tasks: Students research a topic, read related texts, discuss ideas in groups, and present findings in a digital presentation or blog.
2) Task-based games: Students complete challenges that require listening for information, discussing solutions, reading instructions, and writing results.
3) CLIL lessons with technology: Using science or history content in English, students watch videos, read texts, complete exercises, and present conclusions using interactive tools.
By thoughtfully combining these approaches, teachers can create dynamic lessons that develop multiple skills, maintain learner engagement, and connect language learning to real-world contexts.

Core Discussion Questions for Lecture 6
1. How can combining CLT, TBLT, and CLIL enhance learning compared to using one approach alone?
2. What types of digital tools are most effective for integrating all four language skills?
3. How can teachers ensure that integrative activities remain meaningful and achievable for all students?
4. What strategies can you use to motivate reluctant learners during integrative activities?
5. How can teachers adapt lessons when resources are limited or technology fails?
6. What types of formative assessment best measure students’ progress in all four skills?
7. How can challenges like classroom management or unequal participation be addressed effectively?
8. What strategies help you understand spoken English better?
9. How does listening to authentic materials differ from listening in the classroom?
10. Which modern tools or apps do you use to practice listening and why?
11. What makes speaking in English challenging for you?
12. How do role-plays or debates help improve fluency?
13. Can gamification increase motivation for speaking? How?
14. What reading strategies help you understand texts faster?
15. How does reading subject-specific texts in English (CLIL) help you learn both language and content?
16. Do you prefer reading digitally or in print? Why?
17. What challenges do you face when writing in English?
18. How can peer feedback improve your writing?
19. How do task-based and technology-enhanced writing activities
Practical Tasks 
1. Design a mini lesson using one modern approach to develop a specific language skill.
2. Design an integrative lesson plan: Choose a topic and create activities that develop listening, speaking, reading, and writing using CLT, TBLT, CLIL, and digital tools. Include at least one task-based and one technology-enhanced activity.
Independent Work
I. Listening Skills
Practical Tasks:
1. Listen to a short audio or video clip (e.g., news report, interview, podcast) and summarize the main idea in 3–4 sentences.
2. Complete a gap-filling exercise based on an authentic audio text.
3. Keep a listening journal for a week: note new vocabulary, expressions, and personal reflections on what you understood.
4. Predictive listening: before listening to a short story, look at the title and images, and write 3–5 predictions about the content.
2. Speaking Skills
Practical Tasks:
1. Role-play a real-life scenario in pairs (e.g., ordering food, asking for directions, interviewing a classmate).
2. Prepare a short group presentation on a topic of your choice. Focus on clear pronunciation and organized ideas.
3. Participate in a mini-debate on a relevant issue (e.g., “Should technology replace traditional learning?”).
4. Gamified activity: compete in a timed “speaking challenge” where each student explains a picture or scenario in 1 minute.
3. Reading Skills
Practical Tasks:
1. Skim an article to identify the main idea, then scan it for 5 specific details.
2. Read a short CLIL text (e.g., about planets or animals) and write a short summary in your own words.
3. Keep a reading journal: note new vocabulary, interesting phrases, and questions about the text.
4. Prediction activity: look at headings and images in a text, then predict what information will be included.
4. Writing Skills
Practical Tasks:
1. Write a short journal entry about your daily routine or an interesting experience.
2. Summarize a text you have read in 5–6 sentences, focusing on main ideas.
3. Prepare a short collaborative writing project with a partner or group (e.g., a class newsletter, instructions for a game).
4. Participate in an online writing activity (blog post, wiki entry, or collaborative document) and provide peer feedback.

LECTURE 7. Media-Based and Authentic Materials Approach in Teaching English
Lecture Plan
1. Definition of media-based learning and  authentic materials
2.  Role of authenticity in language acquisition
3. Types of Media-Based Materials
4. Authentic Materials: Characteristics and Examples
5. Advantages and Challenges of Using Media and Authentic Materials
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1. Definition of media-based learning and  authentic materials

   Media-Based Learning refers to the use of various media technologies—such as audio, video, digital platforms, and multimedia tools—to support and enhance language learning. According to J.Harmer media-based learning creates a dynamic and interactive environment where students can experience real-life language input, develop listening and speaking skills, and engage in meaningful communicationv[4]. J. Scrivener emphasizes that media resources, including films, podcasts, and online content, allow students to encounter authentic language in contextualized situations, thus bridging the gap between classroom exercises and real-world communication[8]. The students not only acquire vocabulary and grammar but also develop practical language skills applicable in professional, academic, and everyday situations.
  B. Tomlinson also highlights that carefully selected media-based materials can motivate students, increase engagement, and provide opportunities for exposure to diverse linguistic and cultural content [12].
   Ukrainian scholars have similarly recognized the significance of media in language learning. O. Bihych notes that media-based learning supports the development of communicative competence by providing authentic contexts and interactive learning experiences [14]. S. Lytvynenko points out that modern digital and audiovisual media enable students to acquire foreign language skills in a manner that is close to natural communication and real-life use, while also enhancing motivation and learner autonomy [19].
   Authentic Materials are resources created for real-life communication rather than for teaching purposes. According to A. Gilmore, authentic materials include newspapers, websites, films, interviews, and other sources that expose students to language as it is actually used [3]. D. Nunan underlines that authentic materials provide meaningful input, encourage critical thinking, and allow students to perform real-world language tasks [6]. S. Thornbury adds that using authentic texts helps students develop both comprehension and production skills, while familiarizing them with different registers, accents, and cultural nuances [11]. H. Liu and H. Dong discussed the use of authentic language models in foreign language classrooms. They argued that integrating digital authentic materials—such as online articles, podcasts, and social media content—helps students understand contemporary language trends and usage patterns, while promoting independent learning and digital literacy [5].
  From a Ukrainian perspective, O. Kucheruk describes authentic materials as tools that enhance communicative competence by connecting classroom activities with real-life language use [18]. N. Honcharenko emphasizes that audiovisual authentic resources, such as video recordings or online media, are particularly effective in developing listening and speaking skills, providing cultural insights, and creating a motivating learning environment [15]. I. Shevchenko further notes that the integration of authentic internet resources allows students to interact with contemporary language, improving both linguistic competence and digital literacy.These materials also foster critical thinking and learner autonomy, as students interpret and interact with language in meaningful ways [22].
  H. Chulanova and K.Vedmydera examined the efficiency of using authentic materials in educational settings. They concluded that authentic texts, audio, and video materials significantly improve learners’ comprehension and production skills, as students are exposed to real-world language structures and contexts. These materials also foster critical thinking and learner autonomy, as students interpret and interact with language in meaningful ways [1].
 S. Soltani and D. Brakni investigated students and teachers’ attitudes toward authentic materials. Their study highlighted that authentic resources increase learner motivation and engagement, as students perceive the materials as relevant, meaningful, and applicable to real-life situations. Teachers, in turn, benefit from a broader range of classroom activities and tasks that encourage communication [9].
  G. Tashmatova focused on the impact of authentic materials in CLIL classrooms. She found that authentic resources in CLIL contexts improve both language proficiency and subject knowledge simultaneously, offering integrated skill development and enhancing students’ confidence in using English for academic purposes [10].
  I. Zvarych et al.explored the role of authentic materials in developing foreign language competencies in secondary education. They emphasized that using real-world texts, videos, and digital resources allows students to acquire communicative competence, intercultural awareness, and critical thinking skills. Authentic materials also support differentiated instruction, helping teachers adapt tasks to different proficiency levels [13].
  Overall, media-based learning and authentic materials are complementary: while media provides the technological platform and diverse input, authentic materials ensure that students are exposed to real language in meaningful, culturally-rich contexts. Together, they promote communicative competence, learner engagement, and readiness for real-world language use.

2. Role of authenticity in language acquisition

   Authenticity in language learning refers to the use of materials, tasks, and interactions that closely reflect real-life communication. The inclusion of authentic resources—such as newspapers, podcasts, videos, websites, and interviews—provides students with exposure to natural language, varied registers, and cultural nuances, which are essential for meaningful language acquisition.
  Foreign scholars have extensively emphasized the importance of authenticity. A. Gilmore argues that authentic materials provide learners with rich, contextualized input, promoting both linguistic and pragmatic competence [3]. D. Nunan suggests that authentic tasks allow students to engage in real-world language use, enhancing motivation and developing communicative competence [6]. B. Tomlinson highlights that carefully selected authentic materials increase learner engagement and support differentiated learning by exposing students to diverse linguistic forms and cultural contexts [12]. S. Thornbury and J. Scrivener   also stress that authentic interactions—whether through spoken or written materials—help learners develop both comprehension and productive skills in a natural manner [8; 11].
  Ukrainian scholars have similarly recognized the value of authenticity in language acquisition. O. Bihych emphasizes that using authentic texts and media-based resources fosters communicative competence by simulating real-life language situations in the classroom [14]. O. Kucheruk notes that authentic materials help bridge the gap between school learning and practical language use, enhancing learners’ confidence in using English for communication [18]. N. Honcharenko  and I. Shevchenko highlight the role of audiovisual and internet-based authentic resources in improving listening and speaking skills, increasing learner motivation, and promoting independent, autonomous learning [15; 22].
  The role of authenticity in language acquisition is multidimensional. It not only provides meaningful input that mirrors real communication but also encourages learner autonomy, intercultural understanding, and critical thinking. By incorporating authentic materials, teachers can create learning environments that prepare students for real-world language use, making the acquisition process more effective, engaging, and relevant.

3. Types of Media-Based Materials in Language Learning

  Media-based materials provide diverse, interactive, and authentic input that enhances students’ linguistic and cultural competence. These materials can be categorized into several types, each offering unique benefits for language acquisition.
1. Audio Materials
   Audio materials include recordings such as podcasts, radio programs, songs, and dialogues. J. Harmer emphasizes that audio resources are particularly effective in developing listening comprehension, pronunciation, and intonation [4]. S. Thornbury notes that listening to authentic speech exposes students to natural rhythms, stress patterns, and colloquial expressions that are often absent from traditional textbooks [11]. Ukrainian scholars, such as N. Honcharenko also highlight that audio materials provide students with exposure to real-life language contexts, promoting understanding of varied accents and speaking styles [15].
2. Video Materials
  Video resources include films, TV shows, documentaries, YouTube clips, and instructional videos. Videos combine visual and auditory input, which enhances comprehension and retention. According to B. Tomlinson, videos provide contextualized language, helping students understand cultural nuances, gestures, and situational usage of language [12]. O. Bihych argues that audiovisual materials are particularly motivating for students and foster active engagement, as they can observe and imitate communicative behavior in authentic contexts [14].
3. Interactive Digital Materials
  Interactive materials include online learning platforms, language learning apps, virtual classrooms, and gamified exercises. J. Scrivener emphasizes that digital media allow students to practice language in simulated real-world contexts, receive instant feedback, and engage in self-paced learning [8]. H. Liu and H. Dong highlight that interactive resources support autonomy, collaboration, and problem-solving skills, as students can participate in virtual discussions, quizzes, and simulations that mirror authentic language use [5].
4. Text-Based Digital Resources
   Text-based media include online articles, blogs, e-books, digital newspapers, and transcripts. A. Gilmore argues that these materials expose students to authentic vocabulary, syntax, and stylistic registers [3]. D. Nunan adds that text-based digital resources allow students to analyze language patterns, engage in reading comprehension tasks, and complete authentic tasks such as summarizing or responding to online discussions [6]. I. Shevchenko notes that access to contemporary internet texts enhances students’ reading skills, critical thinking, and digital literacy, as they interact with up-to-date content [22].
5. Multimedia Combination
  Some materials integrate multiple media types, such as videos with interactive quizzes, audio slideshows, or digital storytelling. B. Tomlinson describes these as highly effective for multi-sensory learning, accommodating different learning styles and reinforcing comprehension through simultaneous visual, auditory, and interactive engagement [12]. Ukrainian researchers, like S. Lytvynenko, emphasize that multimedia materials foster engagement, motivation, and real-world language practice, making the learning process more dynamic and authentic [15; 19].
  Media-based materials in language learning offer a rich variety of resources that can be tailored to different skills, proficiency levels, and learning objectives. Audio materials enhance listening and pronunciation, video materials provide contextualized cultural and linguistic input, interactive digital resources promote autonomous and collaborative learning, text-based digital resources develop reading and analytical skills, and multimedia combinations engage multiple senses for more effective learning. Integrating these materials thoughtfully into the classroom ensures that learners experience authentic, meaningful, and motivating language exposure.

Types of media-based materials, their features, and their role in language learning
	Type of Material
	Features
	Role in Language Learning (LL)
	References

	Audio Materials (podcasts, radio, songs, dialogues)
	Spoken language input; various accents and registers; portable
	Develop listening comprehension, pronunciation, intonation; expose learners to authentic spoken language
	Harmer, 2007; Thornbury, 2005; Honcharenko, 2020

	Video Materials (films, documentaries, YouTube clips)
	Combines visual and auditory input; contextualized; cultural cues
	Enhance comprehension, speaking, and cultural awareness; provide real-life communicative contexts; increase motivation
	Tomlinson, 2011; Bihych, 2019

	Interactive Digital Materials (apps, online platforms, gamified tasks)
	Self-paced; interactive; immediate feedback; collaborative
	Promote learner autonomy, engagement, and problem-solving; simulate real-life language use
	Scrivener, 2011; Liu & Dong, 2024

	Text-Based Digital Resources (online articles, blogs, e-books, newspapers)
	Authentic written language; current topics; varied registers
	Develop reading comprehension, vocabulary, and writing skills; expose learners to authentic syntax and style
	Gilmore, 2007; Nunan, 2004; Shevchenko, 2023

	Multimedia Combinations (videos with quizzes, audio slideshows, digital storytelling)
	Integrates multiple modalities; multi-sensory; engaging
	Reinforce comprehension and production; accommodate different learning styles; increase motivation and retention
	Tomlinson, 2011; Lytvynenko, 2022


4. Authentic Materials: Characteristics and Examples
  Authentic materials are resources originally created for native speakers in real-life communication contexts, not specifically designed for language learning. These include newspapers, websites, podcasts, films, interviews, advertisements, and social media content. In contrast, adapted materials are simplified or modified versions of authentic texts, created to match students’ proficiency levels or specific learning objectives [3; 12]. Authentic materials expose students to real language structures, idiomatic expressions, and cultural nuances, whereas adapted materials often reduce complexity but may lose some naturalness and contextual richness. Ukrainian scholars also emphasize the distinction: O. Bihych notes that authentic resources provide meaningful exposure to language as it is actually used, while adapted materials primarily scaffold comprehension for less proficient learners [14].
   When choosing authentic materials, educators should consider several factors. According to B. Tomlinson  and N. Nunan, key criteria include:
1. Relevance to students’ interests and goals – materials should be engaging and meaningful.
2. Language appropriateness – the level of vocabulary, syntax, and register should be manageable for the students.
3. Cultural content – materials should provide insights into the target culture.
4. Authenticity of communication – the material should represent real-life language use rather than artificial textbook examples.
5. Practicality and accessibility – resources should be available in formats compatible with classroom or digital instruction [6; 12]. 
   Ukrainian scholars like I. Shevchenko and N. Honcharenko emphasize that digital and audiovisual authentic materials should also support active engagement, interactivity, and multimodal learning [15; 22].
  Authentic materials can be adapted for various proficiency levels while maintaining natural language input:
1) Beginner: simple children’s stories, illustrated news articles, short dialogues, basic podcasts [14].
2) Intermediate: simplified newspaper articles, TED-Ed videos, video blogs, podcasts with transcripts [3; 12].
3) Advanced: academic journals, full-length films, social media content, interviews, debates [6; 22]. 
Adapted scaffolding, such as glossaries, pre-reading questions, or guided comprehension tasks can support students at lower levels without losing authenticity.
   A key characteristic of authentic materials is their integration of cultural content. According to B. Tomlinson and A. Gilmore, authentic resources provide students with insights into the target culture, social norms, values, and communication styles. They promote not only linguistic competence but also intercultural awareness [3; 12].      Ukrainian scholars, including O. Kucheruk and S. Lytvynenko highlight that authentic audiovisual and online materials allow students to experience natural communication, idiomatic expressions, and cultural gestures, enhancing both comprehension and productive skills in real-life contexts [18; 19].
   Overall, authentic materials are indispensable in modern language teaching, as they expose students to genuine language use, foster motivation, encourage cultural understanding, and bridge the gap between classroom practice and real-world communication. Their careful selection according to learner level, context, and cultural relevance ensures effective and engaging language learning experiences.
5.  Advantages and Challenges of Using Media and Authentic Materials
  The integration of media and authentic materials in language learning offers numerous pedagogical, linguistic, and motivational benefits. These resources provide students with meaningful exposure to real language in context, bridging the gap between classroom activities and authentic communication.
1) Exposure to Real Language Use
  One of the primary advantages of authentic materials is that they present language as it is naturally used by native speakers. According to A. Gilmore, students are exposed to varied vocabulary, idiomatic expressions, syntactic structures, and discourse patterns that are often absent in simplified textbook materials [3]. Ukrainian scholars, such as O. Bihych and O. Kucheruk, similarly emphasize that authentic materials help students develop practical communicative competence by providing examples of language in realistic contexts, including informal speech, cultural references, and professional discourse [14; 18].
2) Development of Integrated Language Skills 
   Media-based materials—such as videos, podcasts, and interactive digital platforms—allow students to develop multiple language skills simultaneously. B. Tomlinson notes that audiovisual materials enhance listening comprehension, pronunciation, and speaking abilities, while text-based digital resources improve reading and writing skills [12]. Using multimedia resources fosters holistic language development, as students can engage with language input, process meaning, and produce output in authentic contexts. Ukrainian researchers, including S.  Lytvynenko and I. Shevchenko, stress that multimedia materials enable students to combine listening, reading, speaking, and writing activities, which enhances retention and practical language use [19; 22].
3) Motivation and Engagement 
   Authentic and media-based materials are more interesting and relevant than conventional textbooks. According to D. Nunan, students are more motivated when they interact with materials that reflect their real-life interests, cultural contexts, or current events. Videos, music, interactive apps, and online articles make lessons more engaging, stimulating curiosity and active participation [6]. N. Honcharenko highlights that audiovisual materials, in particular, provide a visually and aurally stimulating environment, which increases learner focus and enjoyment [15].
4) Cultural Awareness and Intercultural Competence 
  Authentic materials expose students to the cultural norms, values, and communication styles of the target language community. S. Thornbury emphasizes that videos, films, and real-world texts provide cultural context that enriches language learning [11]. Ukrainian scholars, including O. Kucheruk and O. Bihych, underline that exposure to authentic cultural content fosters intercultural understanding, helping students interpret language pragmatically and appropriately in real-life situations [14; 18].
5) Promoting Autonomy and Critical Thinking 
   Media and authentic materials encourage student autonomy, as students often interact with resources independently, navigate digital platforms, and interpret meaning from real contexts. J. Scrivener notes that authentic tasks, such as reading news articles, analyzing videos, or participating in online forums, cultivate critical thinking, problem-solving, and decision-making skills [8]. The students become more self-directed, reflecting on language use and applying strategies to comprehend and produce language effectively.
6) Adaptability to Different Proficiency Levels 
   Authentic and media-based materials can be adapted for students of varying proficiency levels. Beginners can engage with simplified texts, videos with subtitles, or interactive language apps, while advanced students can analyze full-length articles, TED Talks, or online debates. According to B. Tomlinson, this flexibility ensures that all the students  benefit from authentic input and meaningful interaction, regardless of their skill level [12].
  The use of media and authentic materials in language learning provides realistic language input, integrated skill development, learner motivation, cultural insight, autonomy, and adaptability. These advantages make language acquisition more effective, meaningful, and engaging, preparing students for real-world communication beyond the classroom.
  While media and authentic materials provide significant advantages in language acquisition, their integration into teaching is accompanied by several challenges and limitations that educators must carefully consider. These challenges can be classified into pedagogical, linguistic, technological, and contextual factors.
1) Linguistic Complexity
  Authentic materials often contain complex vocabulary, idiomatic expressions, and natural speech patterns that may exceed students’ current proficiency levels. A. Gilmore notes that unmodified authentic texts can overwhelm students, leading to confusion or frustration [3]. Similarly, O. Bihych emphasizes that without proper scaffolding, students may struggle to extract meaning, particularly in listening or reading tasks, which can hinder comprehension and reduce motivation [14]. The teachers must carefully select or adapt materials to match students’ language level without losing authenticity.
2) Cultural and Contextual Challenges 
  Authentic resources contain cultural references, humor, and contextual nuances that may be unfamiliar to students. B. Tomlinson stresses that students from different cultural backgrounds might misinterpret certain content, gestures, or idiomatic usage [12]. Ukrainian researchers, such as O. Kucheruk, highlight that students may require additional guidance to understand cultural aspects embedded in authentic audiovisual or textual materials [18]. This need for cultural mediation can increase the teacher preparation time and classroom complexity.
3) Technological Constraints
  Media-based materials, particularly digital and interactive resources, require access to appropriate technology and infrastructure. S. Lytvynenko notes that limited availability of computers, stable internet connections, or projectors can hinder the effective use of multimedia in classrooms. Additionally, technical issues, such as software incompatibility or device malfunctions, may disrupt lessons, reduce student engagement, and increase teacher workload []19.
4) Time and Resource Limitations
  Selecting, adapting, and integrating authentic materials into lessons can be time-consuming. According to B. Tomlinson and D. Nunan, teachers must evaluate each resource for linguistic appropriateness, cultural relevance, and alignment with learning objectives [6; 12]. Ukrainian scholars, including I. Shevchenko, emphasize that preparing tasks, exercises, or scaffolding for diverse proficiency levels often requires significant planning, which may be challenging in curricula with strict time constraints [22].
5) Assessment and Evaluation Challenges
   Evaluating students’ performance using authentic materials can be more complex than using standardized or textbook-based exercises. J. Scrivener  notes that authentic tasks often have open-ended answers, making assessment subjective and demanding for teachers. Additionally, authentic materials may require assessing not only language accuracy but also comprehension, cultural understanding, and communicative competence, which can complicate grading and feedback processes [8].
6) Learner Anxiety and Overload
  Exposure to authentic language input, especially at higher levels of complexity, may induce anxiety or cognitive overload among students. S. Thornbury suggests that excessive reliance on challenging materials without adequate support can discourage students, particularly beginners, from active participation [11]. Teachers must balance authenticity with accessibility, providing pre-teaching of vocabulary, comprehension guides, or structured activities to mitigate stress.
7) Pedagogical Expertise
  Effective use of media and authentic materials requires teachers to have a high level of pedagogical and technological competence. J. Harmer emphasizes that inexperienced teachers may struggle to integrate multimedia effectively, design meaningful tasks, or facilitate student interaction with authentic resources [4].   Professional development and continuous training are essential to overcome this limitation.
  While authentic and media-based materials are invaluable for modern language learning, educators face challenges such as linguistic complexity, cultural interpretation, technological constraints, preparation time, assessment difficulties, learner anxiety, and the need for pedagogical expertise. Addressing these limitations requires careful selection of materials, scaffolding, cultural mediation, technological support, and teacher training, ensuring that the advantages of authenticity and media-based learning are maximized without overwhelming students or instructors.
6. Teaching Strategies and Techniques for Media and Authentic Materials in Language Learning
Effective integration of media and authentic materials in language learning requires carefully planned teaching strategies and techniques. These strategies aim to ensure that students can engage meaningfully with authentic language input, develop all four skills (listening, speaking, reading, and writing), and acquire intercultural competence.
1. Pre-Task Preparation and Scaffolding
   Before exposing students to authentic materials, teachers should prepare them by activating prior knowledge, pre-teaching key vocabulary, and setting clear learning objectives. According to B. Tomlinson, scaffolding helps students navigate linguistic and cultural complexity without feeling overwhelmed [12]. O. Bihych emphasizes that pre-task activities, such as predicting content, brainstorming, or discussing related topics, increase comprehension and engagement [14]. For example, before watching a news video, students can discuss the topic in their own words or identify unfamiliar vocabulary.
2. Task-Based Learning 
  Task-Based Learning involves designing classroom activities around meaningful tasks using authentic resources. D. Nunan describes tasks as real-world language uses that encourage students to communicate, solve problems, or complete projects [6]. For instance, students might read a blog post and write a response, watch a short video and summarize it orally, or participate in an online discussion forum. Ukrainian scholars, such as O. Kucheruk, highlight that task - based learning with authentic materials promotes communicative competence, critical thinking, and learner autonomy [18].
3. Content and Language Integrated Learning (CLIL)
   CLIL is a dual-focused approach where students acquire both content knowledge and language skills simultaneously. Authentic media materials, such as documentaries, articles, or instructional videos, are highly effective in CLIL classrooms, as they provide contextualized language input while teaching subject matter. For example, students studying environmental science in English can watch a documentary, take notes, and discuss environmental issues using domain-specific vocabulary.
4. Task Sequencing and Differentiation
  Effective teaching involves sequencing tasks from simple to complex to ensure comprehension and gradual skill development. B. Tomlinson and J. Scrivener recommend beginning with controlled or semi-authentic tasks before moving to fully authentic tasks [8; 12]. For example, the students might first listen to a simplified audio clip with comprehension questions, then progress to listening to a full podcast or news broadcast. Differentiation ensures that students at different proficiency levels can engage with the same material, with support such as transcripts, glossaries, subtitles, or guided worksheets.
5. Interactive and Collaborative Techniques
  Authentic and media-based materials are ideal for promoting interaction and collaboration. Pair and group work, role plays, debates, and online discussions allow learners to practice language in meaningful contexts. J. Harmer emphasizes that collaborative tasks enhance speaking, negotiation, and problem-solving skills [4]. Ukrainian researchers like S. Lytvynenko note that online platforms and multimedia resources provide opportunities for virtual collaboration, enabling students to communicate and co-construct meaning with peers both inside and outside the classroom [19].
6. Integration of Technology
  Digital tools, such as learning management systems, interactive apps, and multimedia platforms, support the effective use of authentic materials. I. Shevchenko highlights that technology allows students to access up-to-date authentic texts, participate in virtual discussions, and complete interactive exercises [22]. The teachers can also use digital tools for formative assessment, tracking comprehension, and providing immediate feedback.
7. Post-Task Reflection and Feedback
  After completing tasks with authentic materials, reflective activities help consolidate learning. The students can summarize, discuss, or evaluate what they learned, identify challenges, and reflect on cultural aspects of the material. B. Tomlinson and O. Bihych emphasize that post-task reflection encourages metacognition, reinforces language acquisition, and fosters learner autonomy [12; 14]. The teachers can provide feedback on both linguistic accuracy and pragmatic use of language.
8. Focus on Cultural and Intercultural Awareness
  Authentic materials are cultural. The teachers should guide students to analyze cultural content, recognize social norms, and interpret communicative behavior appropriately. A. Gilmore stresses that cultural awareness supports pragmatic competence [3], while Ukrainian scholars, such as O. Kucheruk and N. Honcharenko, highlight that this approach enhances students’ ability to function effectively in real-life intercultural communication [15; 18].
9. Continuous Assessment and Adaptation
  Finally, successful integration of media and authentic materials requires ongoing assessment and flexibility. The teachers should monitor comprehension, engagement, and skill development, adapting tasks or materials as necessary. Formative assessments, such as quizzes, presentations, or peer evaluations, help ensure that students are benefiting from authentic input without becoming frustrated or overwhelmed.
  Teaching strategies for media and authentic materials combine pre-task preparation, task-based and CLIL approaches, differentiated sequencing, collaborative learning, technology integration, reflective activities, cultural awareness, and continuous assessment. These strategies enable students to engage actively with authentic language input, develop integrated skills, and acquire both linguistic and intercultural competence.
Core Discussion Questions for Lecture 7
1. What is the media-based approach in language learning?
2. How do authentic materials differ from traditional textbook materials?
3. What are the main principles of using media in the language classroom?
4. How does exposure to authentic language improve comprehension skills?
5. What role does student motivation play in media-based learning?
6. How can authentic materials develop cultural competence in students?
7. What are the pedagogical advantages of integrating media into lessons?
8. How can authentic materials support the communicative approach?
9. What are the potential drawbacks of using media-based materials?
10. How can teachers balance authentic materials with syllabus requirements?
11. What types of media can be used in the classroom (e.g., audio, video, podcasts)?
12. How can newspapers and magazines be adapted for language learning?
13. What strategies can be used to integrate films or TV shows into lessons?
14. How can social media platforms be used to provide authentic language exposure?
15. How can teachers select suitable materials for different language levels?
16. How can authentic materials be used to teach grammar in context?
17. How can songs or music videos enhance vocabulary acquisition?
18. What role do online resources and websites play in media-based learning?
19. How can students create their own authentic materials for practice?
20. How can authentic materials be used for group work and collaborative tasks?
21. How effective is media-based learning compared to traditional methods?
22. What challenges might teachers face when implementing authentic materials?
23. How can students’ critical thinking skills be developed through media-based tasks?
24. How can media-based activities be assessed in terms of language outcomes?
25. How can authentic materials foster student autonomy?
26. How can cultural differences in authentic materials be addressed sensitively?
27. How does technology influence the accessibility of authentic materials?
28. What is the role of task-based learning in media-based instruction?
29. How can authentic materials be adapted for learners with different learning styles?
30. How can teachers evaluate the success of using media-based and authentic materials in their lessons?
Practical Tasks 
Task  1. Record a short interview, write a blog post, or make a mini-podcast on a topic of your choice.
Task  2. Watch a short video presenting two opinions on a topic and organize a class debate.
Task  3. In small groups, summarize an article, create a presentation, and discuss key points.
Task  4. Take a real article and identify errors (or unusual structures) in grammar or vocabulary.
Task  5. Using an online authentic resource (e.g., news site), create multiple-choice questions for your peers.
Task  6. Using information from authentic sources, design a visual infographic summarizing key points.
Task  7. Reflect on the differences between authentic materials and textbooks. Write a paragraph on which you prefer and why.



LECTURE 8. Digital and Blended Learning Approaches in Teaching English

Lecture Plan

1. Definition of digital learning and blended learning
2. Benefits of Digital and Blended Learning
3. Challenges and Considerations
4. Tools and Platforms for English Language Learning
5. Blended Learning Models in ELT
6. Designing a Blended Lesson
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1. Definition of digital and blended learning

   Digital and blended learning are key concepts in contemporary education, particularly within the context of ELT and recent social challenges (COVID-19, war, digital transformation). These approaches reflect the growing integration of technology into the teaching and learning process.
  Digital learning refers to any type of learning that is facilitated by technology. It involves the use of digital tools such as computers, mobile devices, learning management systems, online platforms, and multimedia resources to deliver educational content and support interaction. According to educational researcher Michael Bates, digital learning encompasses “the use of digital technologies to enhance or transform teaching and learning processes” [4]. Similarly, Ukrainian researchers define digital learning as a technology-based educational process that enhances both teaching and learning outcomes through the use of ICT tools, online platforms, and multimedia resources. О.Chukhno and О.Chekhratova highlight that digital tools transform traditional teaching approaches, increase student engagement and motivation. They are especially important in a technology-driven and crisis-affected educational environment. 
Another important perspective is provided by А. Semenov, who studied universities in wartime conditions. He argues that digital learning has become irreversible in higher education. The teachers’ roles are changing from knowledge transmitters to facilitators. Digital learning requires interactive methods and structured communication 
   Overall, Ukrainian scholars see digital learning not just as a tool, but as a new educational paradigm that reshapes roles, methods, and learning environments.
   Blended learning, on the other hand, combines traditional face-to-face instruction with online or digital learning activities. It aims to integrate the strengths of both environments, supports independent cognitive activity and flexible learning trajectories and requires careful pedagogical design. 
  С. Graham, one of the key scholars in this field, describes blended learning as “the combination of face-to-face instruction with computer-mediated instruction.” M. Horn and H. Staker further emphasize that in blended learning, students have some control over time, place, path, or pace of their learning. 
  T. Holovatska (2023) found that blended learning improves learning outcomes and student satisfaction in EFL courses. 
S. Kachmarchyk et al. emphasize that blended learning enhances communicative competence, integrates e-learning courses with classroom practice and prepares students for real intercultural communication. 
Also, O. Isayeva et al. argue that blended learning is a balanced combination of traditional teaching and modern technologies  and is particularly effective in professional contexts. 
   Ukrainian scholars interpret blended learning as a flexible, adaptive, and student-centered model that combines the strengths of both traditional and digital education.
  When comparing traditional, digital, and blended approaches, several differences become evident. Traditional learning is characterized by in-person instruction, teacher-centered methods, fixed schedules, and limited use of technology. The teacher is the primary source of knowledge, and students are often passive recipients. Digital learning shifts the focus toward technology-mediated instruction, offering flexibility in time and place, access to vast resources, and opportunities for interactive and personalized learning. It often promotes student autonomy and self-paced study. Blended learning represents a middle ground, combining structured classroom interaction with the flexibility and resource richness of digital environments. It allows for more student-centered approaches while maintaining direct teacher support.
  The integration of technology in English Language Teaching is particularly important in the modern educational landscape. First, it enhances language exposure by providing access to authentic materials such as videos, podcasts, and real-life communication contexts. Second, it supports the development of all language skills—listening, speaking, reading, and writing—through interactive tools and multimedia resources. Third, technology facilitates individualized learning, allowing students to progress at their own pace and receive immediate feedback. Additionally, it increases student motivation and engagement, as digital tools often incorporate elements of gamification and interactivity.
  Moreover, technology prepares students for real-world communication in a globalized, digital society where English is widely used online. It also enables collaborative learning through platforms that support communication and teamwork, such as discussion forums and video conferencing tools. Finally, for teachers, technology offers innovative ways to design lessons, assess learning, and track student progress.
  Digital learning and blended learning represent significant shifts from traditional educational models. These approaches emphasize flexibility, learner autonomy, and the effective use of technology. Their implementation in ELT not only improves language acquisition but also equips students with essential digital and communicative competencies for the 21st century.
  Digital learning includes a wide range of tools and resources such as online courses, e-books, mobile applications, and educational platforms. Online courses allow learners to access structured educational content remotely, often provided by universities or specialized platforms. E-books offer convenient and interactive ways to engage with reading materials, frequently enriched with multimedia elements such as audio, video, and hyperlinks. Educational apps support personalized learning, enabling students to practice skills at their own pace, while digital platforms (such as learning management systems) provide spaces for communication, assessment, and content delivery. One of the key advantages of digital learning is flexibility, as learners can access materials anytime and anywhere, which supports lifelong learning and individualization of the educational process.
      Blended learning integrates the strengths of both in-person and online environments. In a blended learning model, students may attend classroom sessions where they interact directly with the teacher and peers, while also completing online tasks, watching video lectures, or participating in virtual discussions. This combination allows for more efficient use of classroom time, often focusing on communication, collaboration, and problem-solving, while theoretical content can be studied independently online. Blended learning supports differentiated instruction, as students can revisit digital materials according to their needs, and teachers can monitor progress through online tools.
  An important aspect of digital and blended learning is the distinction between synchronous and asynchronous learning. Synchronous learning occurs in real time, meaning that teachers and students interact simultaneously. Examples include live online classes, video conferences, and real-time chats. This mode promotes immediate feedback, active participation, and a sense of community among learners. However, it requires all participants to be available at the same time, which may limit flexibility.
  Asynchronous learning, in contrast, does not require real-time interaction. Students can access learning materials, complete assignments, and participate in discussions at their own pace. Examples include recorded lectures, discussion forums, and email communication. This mode provides greater flexibility and allows learners to manage their time independently, which is particularly beneficial for those balancing education with other responsibilities. However, it may reduce opportunities for immediate interaction and requires strong self-discipline from learners.

2. Benefits of Digital and Blended Learning

  Digital and blended learning offer numerous advantages that significantly enhance the educational process and respond to the needs of students. One of the most important benefits is flexibility. Digital learning allows students to access educational materials at any time and from any location, which makes learning more convenient and adaptable to individual schedules. This is especially valuable for students who combine their studies with work or other responsibilities.
   Another key advantage is personalization. Digital tools and platforms enable learners to study at their own pace, revisit difficult topics, and choose resources that match their learning styles. In blended learning environments, teachers can differentiate instruction more effectively by combining face-to-face support with individualized online activities. As a result, students receive a more tailored learning experience that supports their academic progress.
   Accessibility is also an important benefit. Digital learning provides access to a wide range of resources, including videos, interactive exercises, e-books, and global educational platforms. The students are no longer limited to traditional textbooks or classroom materials. This broad access enriches the learning experience and encourages independent exploration.
   Blended learning enhances interaction and engagement. While digital tools offer interactive and multimedia-rich content, face-to-face sessions provide opportunities for communication, collaboration, and immediate feedback. This combination helps maintain students’ motivation and supports the development of social and communicative skills, which are particularly important in language learning.
   Another significant benefit is the development of digital competence. By engaging with online platforms, applications, and digital resources, students acquire essential technological skills that are necessary in the 21st century. They learn how to search for information, evaluate sources, communicate online, and use various digital tools effectively.
  In addition, digital and blended learning support continuous assessment and feedback. Many digital platforms provide instant feedback on tasks and allow teachers to monitor students’ progress in real time. This helps identify learning gaps and adjust instruction accordingly, leading to better learning outcomes.
  Finally, these approaches promote learner autonomy and responsibility. The students become more independent as they manage their own learning process, set goals, and monitor their progress. This fosters critical thinking, self-discipline, and lifelong learning skills.

3. Challenges and Considerations in Digital and Blended Learning

   Despite many benefits of digital and blended learning, their implementation also presents a range of challenges that educators must carefully consider. One of the primary issues is unequal access to technology. Not all students have reliable internet connections, modern devices, or suitable learning environments at home. This digital divide can create inequalities in learning opportunities and outcomes.
   Another significant challenge is the need for strong self-discipline and time management skills. In digital and especially asynchronous learning environments, students are often required to work independently. Without regular face-to-face supervision, some students may struggle to stay motivated, meet deadlines, or engage consistently with the material. This makes it important for teachers to provide clear structure, guidance, and support.
   Teacher preparedness is also a crucial factor. Effective use of digital tools requires not only technical skills but also pedagogical understanding of how to integrate technology into teaching. Educators may face difficulties in selecting appropriate platforms, designing engaging online activities, and managing virtual classrooms. Continuous professional development is therefore essential to ensure high-quality instruction.
   Interaction and communication can also be limited, particularly in fully online or asynchronous settings. Students may feel isolated, which can negatively affect their motivation and learning experience. In blended learning, it is important to maintain a balance between online and face-to-face interaction to support collaboration and a sense of community.
   Assessment in digital environments presents additional considerations. Ensuring academic integrity during online testing can be challenging, and traditional forms of assessment may not always be suitable. Teachers need to explore alternative assessment methods, such as project-based tasks, portfolios, and continuous assessment, to better evaluate students’ learning.
  Technical issues are another common concern. Problems with platforms, software, or connectivity can disrupt the learning process and cause frustration for both students and teachers. Institutions must ensure reliable technical infrastructure and provide support when issues arise.
   Finally, there are concerns related to cognitive overload and screen fatigue. Excessive use of digital devices can lead to decreased concentration, eye strain, and reduced overall well-being. It is important to design learning experiences that balance online and offline activities and encourage healthy study habits.

4. Tools and Platforms for English Language Learning

    Let us consider several key categories of tools commonly used in English language learning.
   First, Learning Management Systems, or LMS, are essential platforms for organizing and managing the educational process. Popular examples include Moodle and Google Classroom. These systems allow teachers to upload materials, assign tasks, monitor student progress, and provide feedback. For language learning, LMS platforms are especially useful for distributing reading materials, grammar exercises, and writing assignments, as well as for tracking students’ development over time. They also support asynchronous learning, enabling students to study at their own pace.
   Second, online collaboration tools help students work together and develop communicative competence. Tools such as Padlet, Jamboard, and Trello encourage interaction and teamwork. For example, Padlet can be used for brainstorming ideas or sharing opinions on a topic, Jamboard allows students to collaborate visually in real time, and Trello helps organize group projects and track progress. These tools are particularly effective in developing speaking and writing skills through collaborative tasks.
  Third, interactive platforms are widely used to increase student motivation and engagement. Examples include Kahoot!, Quizlet, and Edpuzzle. Kahoot! enables teachers to create quizzes in a game format, making revision activities fun and competitive. Quizlet is useful for vocabulary learning through flashcards and interactive exercises. Edpuzzle allows teachers to embed questions into videos, helping students actively engage with listening materials and check comprehension.
   Finally, video conferencing tools are essential for synchronous learning and real-time communication. Common platforms include Zoom, Microsoft Teams, and Google Meet. These tools enable live lessons, discussions, and speaking practice, which are critical components of language acquisition. They also support features such as breakout rooms, screen sharing, and chat functions, which facilitate interactive and collaborative learning experiences.
  The effective use of digital tools and platforms can significantly enhance English language learning. By combining LMS systems, collaboration tools, interactive platforms, and video conferencing technologies, teachers can create a rich, flexible, and engaging learning environment that supports the development of all language skills.
5. Blended Learning Models in ELT
   Different blended learning models allow teachers to organize the learning process in flexible and effective ways, depending on learning goals, student needs, and available resources. The most common models include the flipped classroom, rotation model, and flex model.
   The flipped classroom model is one of the most widely used approaches. In this model, students first engage with new learning content outside the classroom through online materials such as videos, readings, or interactive exercises. This is known as pre-class online learning. Classroom time is then dedicated to practice, communication, and problem-solving activities. In ELT, for example, students may watch a video explaining grammar or vocabulary at home, and then use class time to practice speaking, role-playing, or discussing topics in pairs and groups. This model increases active learning and allows teachers to focus on developing communicative skills.
  The rotation model involves students rotating between different learning stations during a lesson or unit. These stations may include face-to-face instruction with the teacher, collaborative group work, computer-based activities, and independent online tasks. For example, one station may focus on reading comprehension exercises, another on listening practice using headphones and digital tools, and another on speaking activities with the teacher. This model ensures variety in learning activities and supports different learning styles.
   The flex model places a stronger emphasis on online learning. In this approach, most of the curriculum is delivered through digital platforms, while teachers provide occasional face-to-face support, tutoring. Students have a high degree of control over their learning pace and schedule. In ELT, students may complete grammar exercises, listening tasks, and writing assignments online, while meeting the teacher periodically for speaking practice, feedback, and clarification of difficult topics.
  Blended learning models can be effectively supported by integrating all four language skills: listening, reading, speaking, and writing. For example, listening activities can include watching videos or completing comprehension tasks online; reading can involve digital texts with interactive annotations; speaking can be practiced through classroom discussions or video conferencing; and writing can be developed through online forums, collaborative documents, or essay submissions via learning platforms. This integrated approach ensures balanced language development.
  In conclusion, blended learning models such as the flipped classroom, rotation model, and flex model provide flexible and learner-centered approaches to ELT. They allow teachers to combine the strengths of online and face-to-face instruction while promoting active engagement, autonomy, and effective language skill development.
Начало формы

6. Designing a Blended Lesson

   Designing an effective blended lesson in ELT requires careful planning to ensure that online and face-to-face components work together coherently. A well-structured blended lesson is not simply a combination of digital and traditional activities, but a purposeful integration aligned with clear learning goals.
   The first step is setting learning objectives and outcomes. Teachers need to define what students should know and be able to do by the end of the lesson. These outcomes should be specific, measurable, and focused on language skills such as reading comprehension, vocabulary development, speaking fluency, or writing accuracy. Clear objectives help determine which activities and tools are most appropriate for achieving the desired results.
   The second step is selecting suitable digital and face-to-face activities. In a blended lesson, online and in-class tasks should complement each other. Digital activities are often used for input and practice, while classroom activities focus on communication, interaction, and feedback. For example, students may first explore new vocabulary or grammar structures online, and then use them in communicative tasks during the lesson.
  A practical example of integration can include the following sequence: students begin with a video lesson that introduces a new topic, such as environmental issues or daily routines. While watching the video, they may complete guided notes or answer comprehension questions. Next, they take an online quiz to check understanding and receive immediate feedback. Finally, during the face-to-face session, students participate in a group discussion where they express opinions, compare ideas, and use the new language in a communicative context. This sequence supports the gradual development from input to practice and production.
  The final step is aligning assessment methods with learning tasks. Assessment in a blended lesson should reflect both online and in-class activities. Teachers can use formative assessment tools such as online quizzes, participation in discussions, and completion of digital tasks, as well as summative assessments like written assignments or oral presentations. It is important that assessment criteria correspond directly to the learning objectives, ensuring that students are evaluated on what they were actually expected to learn.
    Blended learning has been successfully implemented across different educational levels, including primary, secondary, and higher education. 
   In primary education, blended lessons often focus on developing basic vocabulary and language awareness through interactive and engaging activities. For example, young learners may use applications such as Quizlet to practice vocabulary through flashcards and games at home. In the classroom, teachers reinforce this vocabulary through songs, pictures, and simple speaking activities. This combination helps maintain motivation and supports memory retention through repetition and visual learning.
  In secondary education, blended learning is often used to develop more complex language skills such as grammar accuracy, reading comprehension, and writing. A common approach includes using digital platforms for preparation and practice, followed by communicative classroom activities. For instance, students may complete grammar exercises online using Quizlet or other learning apps, and then apply the structures in pair discussions, role-plays, or writing tasks during lessons. Teachers may also use platforms like Kahoot! to review grammar topics in an interactive quiz format, which increases engagement and encourages healthy competition.
  At the higher education level, blended learning is often applied to more autonomous and research-based learning. Students may use tools such as Moodle or Google Classroom to access lectures, reading materials, and assignments. In-class sessions are then dedicated to seminars, debates, and critical discussions. This approach encourages independent learning and the development of analytical and academic communication skills.
    Apps for vocabulary and grammar practice play a key role across all educational levels. Tools like Quizlet help students memorize and review vocabulary effectively through spaced repetition and interactive exercises. Grammar-focused apps allow learners to practice specific structures and receive immediate feedback, which supports autonomous learning and error correction.
  Collaborative projects using digital tools are another important aspect of blended learning. For example, students can use Padlet to create shared idea boards for group writing projects or discussions. They may also use Trello to organize group tasks, assign responsibilities, and track progress in long-term projects such as presentations or research assignments. Additionally, tools like Jamboard support real-time brainstorming and visual collaboration, making group work more interactive and engaging.
Конец формы

Core Discussion Questions for Lecture 8
1. How does digital learning change the traditional role of the teacher in the English language classroom? 
2. In what ways can blended learning improve students’ motivation and engagement compared to traditional teaching methods? 
3. What are the main advantages and limitations of synchronous and asynchronous learning in ELT? 
4. Which blended learning model (flipped classroom, rotation, or flex) do you think is most effective for language learning, and why? 
5. How can teachers ensure equal access to digital learning opportunities for all students? 
6. What criteria should be used when selecting digital tools and platforms for English language teaching? 
7. How can technology support the development of all four language skills (listening, reading, speaking, writing) in a balanced way? 
8. What challenges might teachers face when designing blended lessons, and how can these challenges be addressed? 
9. How can assessment be adapted to better reflect both online and face-to-face learning activities? 
10. Do you think digital learning can fully replace traditional classroom learning in the future? Why or why not? 
Practical Tasks
1. Design a mini blended lesson plan for a 45-minute English class using at least one online tool.
2. Prepare a short reflection on benefits and challenges of your chosen approach.



LECTURE 9. Differentiated and Inclusive Approaches to English Language Teaching
Lecture Plan
1. The concepts of inclusive and differentiated teaching
2. Principles of Inclusive Education and Differentiation in Language Learning.
3. Strategies for Supporting Students with Diverse Needs (different language proficiency levels, learning difficulties, gifted students).
4. Teaching English to students with specific learning challenges

Recommended Literature
International Source
1. Ainscow M. Developing Inclusive Education Systems: What Are the Levers for Change? // Journal of Educational Change. 2005. Vol. 6(2). P. 109–124. 
2. Angelides P., Gibbs P. The Collaborative Construction of Inclusive Education. London : Routledge, 2006 
3. Booth T., Ainscow M. Index for Inclusion: Developing Learning and Participation in Schools. Bristol : Centre for Studies on Inclusive Education, 2002. 
4. Florian L. Inclusive Pedagogy: A Transformative Approach to Individual Differences but Can It Help Reduce Educational Inequalities? // Scottish Educational Review. 2015. 
5. Gardner H. Frames of Mind: The Theory of Multiple Intelligences. New York : Basic Books, 2011. 
6. Garnett K. Differentiation and Inclusion in English Language Teaching. London : Continuum, 2010. 
7. Hall T. E., Vue G., Strangman N., Meyer A. Differentiated Instruction and Implications for UDL Implementation. National Center on Accessing the General Curriculum, 2004. 
8. Tomlinson C. A. How to Differentiate Instruction in Academically Diverse Classrooms. 3rd ed. Alexandria, VA : ASCD, 2017. 

Ukrainian Sources
9. Bida O., Kuchai O., Shynkaruk V. Modern Approaches to Teacher Training for Inclusive Education. Revista Românească pentru Educaţie Multidimensională. 2021. 
10. Hreniuk L., Oleksenko V., Fedyniak N. Inclusive Educational Environment as a Factor of Equal Access to Quality Education. Educational Horizons. 2023. 
11. Khriienko B. Teacher Training for Inclusive Education in Ukraine. // Mountain School of Ukrainian Carpathians. 2022.
12. Kuchai O. V. Innovative Technologies in Foreign Language Teaching in Higher Education. Kyiv : Publishing House, 2021. 
13. Shevchuk L. Pedagogical Conditions for Organizing Inclusive Learning in Secondary Schools. // Pedagogical Sciences. 2022.
14. Shparyk O. Foreign Language Education in the Context of Educational Inclusion. // Advanced Education. 2022.
15. Skolozdra-Shepitko O. Inclusive Education in the Context of Contemporary Educational Transformations. Youth and Market. 2022. 

1. The concepts of inclusive and differentiated teaching
   Inclusive teaching and differentiated teaching are closely related. Both approaches aim to ensure that all learners can succeed. But they focus on different aspects of diversity in the classroom.  Inclusive teaching is based on the idea that every student, regardless of background, ability, or learning style, has the right to participate fully in the learning process. It removes barriers that might exclude students due to disabilities, language differences, cultural background, or other factors. The goal is to create an equitable learning environment where everyone feels valued and supported.
  The development of inclusive education in Ukraine has been supported by both national and international initiatives. Ukrainian scholars view inclusion as a humanistic and rights-based approach aimed at providing every student — regardless of physical, cognitive, or social differences — with access to quality education.
   O. Kuchai, V. Shynkaruk and O. Bida define inclusive education as the most effective model for educating students with special educational needs. They emphasize that inclusion promotes not only academic progress but also the social integration of students. The interaction between students with special needs and their peers helps develop empathy, tolerance, and cooperation [9].
  O. Skolozdra-Shepitko points out that preparing future teachers of language and literature for inclusive classrooms requires new professional competences — such as the ability to adapt teaching materials, design accessible tasks, and use inclusive communication strategies. In her view, inclusion in language education helps future teachers form humanistic values and professional flexibility [15].
  Recent studies by L. Hreniuk, V. Oleksenko, and N. Fedyniak address inclusion in the context of wartime Ukraine. They highlight the need for innovative pedagogy, interactive technologies, and personalized online learning. According to these researchers, inclusive practices during crises not only support vulnerable students but also enhance communication skills [10]. 
   Mel Ainscow is one of the leading figures in the field of inclusive education. He argues that inclusion is not just about integrating students with special needs, but about restructuring schools to respond to the diversity of all the students. M. Ainscow emphasizes collaboration, flexibility, and reflection as essential elements of inclusive practice [1].
 Booth, T., Ainscow, M.  developed the Index for Inclusion to evaluate how inclusive a school is. It focuses on three key dimensions: сreating inclusive cultures, producing inclusive policies, and developing inclusive practices [3].
   L. Florian introduced the concept of “inclusive pedagogy.” She argues that teachers should design learning in ways that do not separate or label students, but rather build on everyone’s strengths [3].
   UNESCO promotes inclusion as a human rights principle and a global educational priority. According to UNESCO’s Policy Guidelines on Inclusion in Education, inclusion means identifying and removing barriers so all students can participate and achieve their potential.
  Differentiated teaching, on the other hand, focuses on how teachers adjust instruction to meet individual learning needs. It recognizes that students vary in readiness levels, interests, and learning profiles, so teaching should not be “one size fits all.”    Carol Ann Tomlinson is the leading authority on differentiated instruction.
She defines it as a proactive approach that tailors teaching to students’ readiness, interests, and learning profiles.
 C.-A.Tomlinson emphasizes that differentiation is not about creating separate lessons for each student, but about offering varied ways to learn the same essential content [8].
 Learning happens best when tasks are slightly above the students’ current level and supported by scaffolding — (це тимчасова допомога, яка дозволяє учневі виконати завдання, що перевищує його поточний рівень умінь)— temporary assistance that helps them progress. This principle underpins differentiated instruction.
  H. Gardner’s ‘Theory of Multiple Intelligences’ supports differentiation by recognizing that students have different kinds of intelligence — linguistic, logical, spatial, musical, interpersonal, and so on [5]. Effective teachers vary their methods to address these different intelligences.
   Bloom’s taxonomy of learning objectives helps teachers design tasks at different levels of difficulty — remembering, understanding, applying, analyzing, evaluating, and creating — which supports differentiation in mixed-ability classrooms.
 In English Language Teaching Context  T. Hall applied  C .- A. Tomlinson’s ideas to language teaching, stressing the need for flexible grouping, tiered assignments, and varied materials in ESL/EFL classrooms [7].
   P. Gibbs and P. Angelides connected inclusive education to language learning, noting that inclusion in language classrooms requires cultural sensitivity, adapted communication, and inclusive classroom language [2].
   K. Garnett also highlights that inclusive EFL teaching involves adjusting input, interaction, and assessment to accommodate linguistic diversity and special educational needs [6].
     Ukrainian researchers define differentiated teaching as an approach that provides learners with educational content, methods, and tasks adapted to their individual abilities, interests, and learning pace.    According to L.Shevchuk differentiated learning is based on a competence-oriented model and functions at several levels — macro (between schools), meso (between classes), and micro (within a single class). The teacher’s role is to ensure that each learner can achieve success at their own level of readiness [13].
   O. Shparyk also notes that Ukrainian and foreign scholars offer different interpretations of differentiation, but all agree on its importance for developing students’ motivation, autonomy, and creativity. Differentiated teaching, she argues, is not simply about dividing students into strong and weak groups but about creating varied learning paths within one educational process [14].
  The differentiated instruction is increasingly applied to language teaching, digital education, and inclusive learning. Ukrainian scholars agree that the success of differentiation depends largely on the teacher’s methodological competence and readiness to design flexible tasks and assessments.
  In his master’s research, B.Khriienko stresses the importance of combining differentiation with an individual approach — moving from general group differentiation to more personalized forms of support for each learner [11].
  Overall, Ukrainian research sees differentiation as an essential tool for working with heterogeneous classrooms, especially in English language teaching where students often differ in their levels of proficiency, motivation, and learning strategies.
   Inclusive teaching emphasizes equity and participation—making sure all students are included and have access to learning. Differentiated teaching emphasizes individualization and responsiveness—tailoring instruction to meet specific learning needs and strengths.
   Inclusion is about who is in the classroom and ensuring everyone belongs, while differentiation is about how the teacher designs and delivers instruction to help each student succeed.
  Inclusion is about participation, while differentiation is about personalization.
  Both inclusive and differentiated teaching are essential in the English language classroom because students come with different proficiency levels, learning styles, and life experiences. By combining these approaches, teachers can create a supportive, motivating, and effective learning environment for all.
2. Principles of Inclusive Education and Differentiation in Language Learning.
  Inclusive teaching is grounded in the philosophy that all students, regardless of ability, background, or identity, have an equal right to quality education. It seeks to transform the learning environment so that everyone can participate, achieve, and feel valued.
There are some core principles that underpin inclusive pedagogy, drawing on both international and Ukrainian educational thought.
1. Equity and Accessibility.
   The first and most fundamental principle of inclusive teaching is equity — not treating every student the same, but ensuring that each student receives the support they need to succeed. This means:
· adapting content, materials, and assessment to suit different learning needs.
· providing accessible learning environments (e.g. visual, auditory, and physical accessibility).
· recognizing that fairness does not mean sameness: inclusion involves differentiated pathways to reach shared goals.
This may involve providing alternative formats for tasks (oral instead of written responses), additional time for tests, or using assistive technologies.
  M. Ainscow emphasizes that equity requires schools to “identify and remove barriers to participation and learning.” Similarly, Ukrainian scholars like O.Kuchai and O. Bida argue that accessibility must be viewed as both a pedagogical and social obligation.
2. Respect for Diversity and Individuality
   Inclusive teaching views diversity as a resource rather than a problem. Each student brings unique linguistic, cultural, cognitive, and emotional characteristics that enrich the learning community. Teachers practicing inclusion:
· accept individual differences in language proficiency, culture, and learning style;
· build on students’ backgrounds as sources of learning;
· encourage empathy and intercultural understanding among peers.
In the English language classroom, this may mean allowing students to draw on their native language or culture when learning new vocabulary or discussing global issues.
   L.Florian defines inclusive pedagogy as “an approach that extends what is ordinarily available to all learners, rather than providing something different or additional for some.” [4]. This means designing lessons that are flexible, not creating separate tracks for “special” students
3. Participation and Belonging
A central feature of inclusive education is ensuring that all students feel they belong to the classroom community. Inclusion is about active participation — cognitive, emotional, and social. This involves:
· encouraging collaboration and peer support;
· creating a classroom climate of acceptance, trust, and safety;
· using cooperative learning and group projects to build shared responsibility;
·  pair and group work where students of different abilities collaborate, share roles, and learn from each other.
  T. Booth and M. Ainscow in their Index for Inclusion stress that inclusion means “increasing participation of all learners in cultures, curricula, and communities of local schools.”[3]
4. Flexibility and Adaptability of Teaching Methods
   Inclusive pedagogy requires flexible teaching strategies that can be adjusted according to the students’ responses and needs. Teachers must be able to modify their approach dynamically rather than follow a rigid lesson plan.
This may include:
· using multimodal instruction (visual, auditory, kinesthetic) to reach different students; 
· adjusting the level of linguistic complexity or task difficulty;
· integrating scaffolding techniques to provide temporary support;
·  simplifying instructions for beginners, providing sentence starters, or modeling pronunciation for auditory learners.
  Ukrainian researcher  O. Skolozdra-Shepitko emphasizes that teachers must possess the competence to adapt educational materials and respond flexibly to the diverse needs of students in inclusive classrooms [15].
5. Collaboration and Shared Responsibility
   Inclusive education requires collaboration among educators, parents, specialists, and students themselves. This collaboration operates on multiple levels:
Teacher–student: building a trusting relationship that empowers students.
Teacher–teacher: co-teaching and sharing best practices.
School–community: cooperation with psychologists, speech therapists, and social workers.
     Peer mentoring — stronger students helping those with lower proficiency, which benefits both.
   M. Ainscow argues that inclusion flourishes in “learning communities” where teachers and students engage in dialogue and mutual reflection [1].
6. Reflective and Evidence-Based Practice
   An inclusive teacher must be a reflective practitioner assessing whether classroom practices truly meet the needs of all the students.
This includes: 
· collecting feedback from students;
· monitoring participation and achievement;
· modifying teaching strategies based on observation and evidence.
   Reflection ensures that inclusion is a living practice continually adapted to real learners.
   7. Empowerment and Learner Agency
   Inclusive teaching aims to empower students by helping them take responsibility for their learning and believe in their own abilities. This can involve:
· encouraging self-assessment and goal-setting;
· providing opportunities for decision-making in learning tasks;
· building metacognitive skills — teaching students how to learn.
The students are seen as active participants, not passive recipients.
   For teachers of English, applying these principles means designing lessons that are accessible, culturally sensitive, and learner-centered.
    C.- A. Tomlinson emphasized that effective differentiation means “shaking up” what goes on in the classroom so that students have multiple options for taking in information, making sense of ideas, and expressing what they learn [8].
   1. Principle of Respect for Learner Diversity
  Differentiated instruction begins with acknowledging and valuing the uniqueness of each student. They differ in readiness levels, learning styles, prior experiences, cultural backgrounds, and personal goals. Teachers must:
· recognize these differences as assets, not obstacles;
· create a classroom culture where diversity is celebrated;
· use diagnostic assessment to understand each student’s profile.
This principle aligns with the constructivist theory, which posits that knowledge is constructed differently by each student depending on their cognitive and sociocultural context.
2. Principle of Flexible Grouping
  In a differentiated classroom, students do not stay in fixed groups based on ability. Instead, grouping changes dynamically depending on the task, topic, or learning objective. Sometimes students work individually, sometimes in pairs or groups. Groups may be formed based on readiness, interest, or learning style.
   Teachers act as facilitators, ensuring collaboration and peer support. Flexible grouping allows each student to experience leadership and support roles.
3. Principle of Ongoing Assessment and Adjustment
   Differentiation is a continuous process. Teachers assess learning constantly—both formally and informally—to adjust instruction to students’ evolving needs. This involves:
· pre-assessment (to determine prior knowledge);
· formative assessment (to monitor progress);
      -   reflective assessment (to guide self-evaluation).
4. Principle of Multiple Pathways to Learning
  The students should be given varied ways to access content, engage with material, and demonstrate understanding. C.- A.Tomlinson identified three dimensions of differentiation:
· Content – what students learn (materials, texts, input complexity).
· Process – how they learn (activities, grouping, scaffolding).
· Product – how they show what they’ve learned (projects, portfolios, presentations, etc.).
  For example, in an English language classroom: some students might read a simplified text while others analyze a more advanced version. Some might create a poster; others might write an essay or record a podcast.
5. Principle of High Expectations and Support
   Differentiation means providing appropriate levels of challenge for every student. The goal is to keep all the students within their zone of proximal development — where learning is achievable with appropriate support. Teachers must balance differentiated scaffolding to ensure success.
6. Principle of Student Choice and Autonomy
   Differentiated instruction offers choices in learning tasks, materials, and assessment formats. When students have ownership of their learning:
motivation increases;
self-regulation develops;
     metacognitive awareness grows.
   In language learning, this might mean letting students choose between writing a dialogue, making a video, or giving an oral presentation to demonstrate a skill.
7. Principle of Collaborative and Reflective Practice
   Effective differentiation requires teachers to be reflective practitioners who continually evaluate the effectiveness of their strategies. Collaboration among teachers, special educators, and students themselves strengthens differentiation by pooling insights and creating a community of learning.
3. Strategies for Supporting Students with Diverse Needs 
  In modern classrooms, diversity manifests in many forms — different linguistic levels, learning styles, cognitive abilities, socio-cultural backgrounds, and motivational profiles. Effective teaching therefore requires flexible and inclusive strategies that ensure equitable access to learning for all.
According to inclusive pedagogy and differentiated instruction frameworks, the goal is to adapt teaching so that all the students can succeed within a shared learning community.
1. Scaffolding 
   Scaffolding means providing structured support while the students build independence.
Teachers can:
· model language use (through think-alouds, guided examples);
· use sentence starters, templates, and visual organizers;
· gradually reduce assistance as the students gain confidence.
In English language teaching this could mean first analyzing a model paragraph together, then having students write a similar paragraph independently. This approach benefits both students with learning difficulties and the advanced students (by promoting autonomy).
2. Tiered Instruction
  Tiered instruction involves designing tasks at varying levels of complexity that address the same learning goal. For example: all students practice the past tense, but the weaker students complete guided exercises, while stronger ones write short narratives. 
3. Universal Design for Learning (UDL)
   UDL is a proactive framework which promotes accessibility for all the students through three key principles:
1. Multiple means of representation – offering information in diverse formats (text, audio, visuals, gestures, digital tools).
2. Multiple means of engagement – using varied tasks and media to sustain motivation.
3. Multiple means of expression – allowing the students to demonstrate knowledge through essays, oral tasks, videos, or creative projects.
   In language education, this may include visual aids, subtitles, and multimodal texts, which particularly support students with learning difficulties, multilingual backgrounds, or sensory impairments.
4. Flexible Grouping and Peer Collaboration
   Heterogeneous and dynamic grouping fosters peer tutoring and social learning.
Mixed-ability groups enable the weaker students to receive peer explanations.
Stronger students deepen understanding by teaching others.
Rotating groups promote inclusivity and prevent social isolation.
5. Differentiated Feedback and Assessment
   Assessment must be formative, flexible, and personalized. Strategies include:
· providing oral and written feedback adapted to students’ levels;
· using rubrics that reflect growth rather than only mastery;
· allowing alternative assessment modes (e.g.,portfolios, projects, self-assessment).
  This ensures that both students with learning challenges and gifted learners receive constructive feedback that supports individual progress.
6. Culturally Responsive Teaching
The students’ cultural backgrounds shape how they learn and communicate.
Teachers should:
· incorporate authentic texts and examples reflecting diverse cultures;
· value the students’ native languages and experiences as learning resources;
· avoid stereotypes and ethnocentric perspectives in materials.
This strategy enhances inclusivity and intercultural competence, vital in English language classrooms with diverse students.
7. Supporting Learners with Special Educational Needs (SEN)
  The students with cognitive, emotional, or physical difficulties may require individualized accommodations, such as:
· simplified instructions or extended time;
· use of assistive technologies (text-to-speech, audiobooks, interactive apps);
· clear visual structure and predictable routines;
· collaboration with school psychologists or special educators.
8. Enrichment for Gifted and Talented Students
   Gifted students also have special educational needs. They benefit from enrichment and extension activities:
Independent research projects.
Participation in debates, English Olympiads.
Mentoring and peer-teaching opportunities.
These strategies maintain engagement, stimulate higher-order thinking, and prevent underachievement among advanced students.
9. Socio-Emotional and Motivational Support
  Affective factors are critical to learning success. Teachers should:
-build a safe, empathetic classroom climate;
- encourage growth mindset;
-use positive reinforcement, goal setting, and reflection.
   Social-emotional learning strategies help reduce anxiety and increase persistence, especially for language learners who fear making mistakes.
10. Collaboration with Parents and Specialists
  An inclusive and differentiated classroom requires teamwork among teachers, parents, and specialists (speech therapists, psychologists). Regular communication ensures consistency between school and home support, improving learning outcomes and emotional well-being.
Summary table
Strategies for supporting students with diverse needs by learner group, making it clear and easy to present on slides:
	Learner Group
	Key Needs / Challenges
	Teaching Strategies
	Example in English Language Classroom

	Students with learning difficulties / SEN
	Difficulty processing information, slower pace, attention challenges
	- Scaffolding / gradual release
- Simplified instructions
- Use of visual aids and assistive technologies
- Clear routines
	Teacher models sentence construction, then students complete exercises with sentence starters; use text-to-speech for reading comprehension

	Students with low language proficiency
	Limited vocabulary, grammar, or comprehension
	- Tiered instruction
- Multimodal input (audio, visuals, gestures)
- Repetition and practice in context
	Beginner learners practice a dialogue using picture prompts while advanced learners write a short story using new vocabulary

	Mixed-ability groups
	Diverse readiness and skills within one class
	- Flexible grouping
- Cooperative learning / peer tutoring
- Differentiated tasks
	Pair students with different abilities to complete a project: one researches vocabulary, the other writes a report

	Gifted / advanced learners
	Need for challenge, risk of boredom
	- Enrichment / extension activities
- Independent or research-based projects
- Leadership and mentoring roles
	Students prepare a debate on a global issue, lead a peer-teaching session, or participate in an English Olympiad

	Students with cultural / linguistic diversity
	Different backgrounds, possible language barriers
	- Culturally responsive teaching
- Integrate students’ experiences and native language
- Encourage cross-cultural exchange
	Students present a story from their culture in English; teacher uses authentic texts representing multiple cultures

	All learners (affective / motivational support)
	Anxiety, low confidence, low engagement
	- Growth mindset encouragement
- Positive reinforcement
- Goal setting and reflection
- Safe, inclusive classroom climate
	Teacher sets individual speaking goals, gives constructive feedback, celebrates progress, and encourages participation without fear of mistakes



4. Teaching English to students with specific learning challenges
  Modern classrooms are increasingly diverse, including the students with visual or hearing impairments, difficulties with memorizing letters, or challenges in reading. Effective teaching of English requires inclusive, flexible, and individualized strategies to ensure that every student can access language learning, participate fully, and achieve success.
a) Teaching English to Blind or Visually Impaired Students
   Students with visual impairments cannot rely on traditional visual materials such as textbooks, pictures, or charts. Teaching strategies for them include tactile and auditory approaches, such as Braille texts, tactile flashcards, and audio recordings. Teachers provide verbal descriptions of visual content and use multisensory methods, for example tracing letters while pronouncing their sounds. Assistive technologies such as screen readers, Braille displays, and speech recognition software are essential. Classroom adaptations, including clear verbal instructions and structured layouts support learning. For example, a teacher may introduce the English alphabet using tactile letters while students simultaneously pronounce each sound aloud, reinforcing learning through touch and hearing.
b) Teaching English to Deaf or Hard-of-Hearing Students
   Deaf students face challenges in perceiving spoken language, pronunciation, and intonation. Effective strategies involve visual learning, such as written instructions, images, and captions. Incorporating sign language alongside English instruction can provide a bilingual approach that strengthens comprehension. Teachers may also employ interactive methods, including gestures, role plays, and mime, to convey meaning. Technology, such as subtitled videos and speech-to-text tools, enhances accessibility. Classroom practices like facing the student while speaking and minimizing background noise are crucial. For instance, vocabulary can be taught through a combination of pictures, written words, signing, and gestures, allowing multiple channels for understanding.
c) Supporting Students with Difficulty Memorizing Letters
   Some students struggle to remember letters or their sequences, which may be due to memory difficulties or dysgraphia. Teachers can apply multisensory strategies, combining visual, auditory, and kinesthetic input. Activities such as tracing letters while pronouncing sounds, using colored letter tiles, or employing mnemonic devices can strengthen memory. Chunking words into syllables and frequent repetition also help consolidate learning. Assistive technologies, including typing exercises and speech-to-text software, provide additional support. Assessment can be adapted, allowing oral demonstrations or digital responses instead of solely written tasks. An example is forming words with magnetic letters while saying each sound aloud, combining tactile, auditory, and visual reinforcement.
d) Supporting Students with Reading Difficulties
   Students with dyslexia or slow decoding skills require structured, systematic instruction. Phonics-based teaching, guided reading, and repeated reading of familiar texts improve letter-sound correspondence and fluency. Texts can be adapted with larger fonts, color coding, and spacing. Comprehension strategies, such as pre-teaching vocabulary, story mapping, and graphic organizers, help the students understand texts despite decoding difficulties. Assistive technologies like text-to-speech software and audiobooks enable access to content. Alternative ways to demonstrate understanding, such as oral retelling or visual representations of a story, ensure the students can show knowledge without relying solely on reading and writing.
   Across all categories of the students, several key principles guide effective instruction:
Individualized instruction: Adapt pace, content, and materials to each student’s profile.
Scaffolding: Provide temporary support, gradually reduced as the students gain independence.
Multisensory approaches: Engage multiple senses to reinforce learning.
Positive reinforcement: Celebrate small successes to enhance confidence and motivation.
Collaboration: Work with specialists, parents, and peers to create a supportive network.
   Teaching English to the students with diverse challenges is about maximizing access, engagement, and success. By employing inclusive, scaffolded, and multisensory strategies, teachers can ensure that students with blindness, deafness, memory challenges, or reading difficulties participate fully in learning. With careful adaptation, every student can develop English language skills, gain confidence, and enjoy meaningful participation in the classroom.

Core Discussion Questions for Lecture 9
1. What is the difference between differentiated instruction and inclusive education in the context of the English language teaching?
2. Why is it important to address student diversity in an English language classroom?
3. How can teachers differentiate content, process, product, and learning environment for students?
4. What strategies can be used to support students with different language proficiency levels in the same class?
5. How does inclusive teaching benefit both students with special educational needs and their peers?
6. What challenges do English teachers face when implementing differentiated instruction?
7. How can formative assessment help teachers identify students’ individual needs?
8. In what ways can technology support differentiated and inclusive English language teaching?
9. How can teachers create a classroom environment that promotes participation and belonging for all students?
10. What role does student autonomy play in  a differentiated instruction?
11. How can group work be organized to support inclusion and language development?
12. What are some examples of accommodations that can be provided to the students  with disabilities during English lessons?
13. How can culturally responsive teaching contribute to inclusive English language education?
14. What evidence can teachers use to evaluate the effectiveness of differentiated and inclusive practices?
15. How can teacher training programs better prepare the future English teachers to work in diverse and inclusive classrooms?
Practical Tasks 
Task 1. Analyze a Classroom Scenario
Objective:
Develop the ability to identify students’ diverse needs and propose differentiated and inclusive teaching strategies.
Instructions:
Read the following scenario:
An English class includes students with different proficiency levels, one student with dyslexia, two English language students, and several highly motivated students who complete tasks quickly.
Answer the following questions:
1. What student differences can you identify? 
2. What barriers to learning might exist? 
3. Suggest at least three differentiated strategies. 
4. Suggest at least three inclusive practices that would support all learners. 
Expected Outcome:
A written analysis (200–250 words).
Task 2. Design an Inclusive Lesson Plan
Objective:
Apply principles of inclusive pedagogy to lesson planning.
Instructions:
Create a 30-minute English lesson on the topic "Travel and Tourism."
Your lesson plan should include:
· learning objectives; 
· warm-up activity; 
· vocabulary practice; 
· communicative activity; 
· assessment; 
· accommodations for students with diverse needs. 
Expected Outcome:
A lesson plan demonstrating both differentiation and inclusion.
Task 3. Evaluate Teaching Materials
Objective:
Critically assess whether learning materials support inclusion and differentiation.
Instructions:
Choose a page from an English textbook and analyze it according to the following criteria:
	Criterion
	Yes/No
	Comments

	Different difficulty levels provided
	
	

	Visual support included
	
	

	Opportunities for collaboration
	
	

	Accessible for the students with disabilities
	
	

	Cultural diversity represented
	
	


Write a brief reflection (150–200 words) on how the material could be improved.
Expected Outcome:
Completed evaluation table and reflection.
Task 4. Create a Differentiated Group Project
Objective:
Develop collaborative learning activities that accommodate student diversity.
Instructions:
Design a group project on the topic "Environmental Problems."
Assign different roles:
· Researcher 
· Writer 
· Designer 
· Presenter 
Explain:
1. How each role accommodates different strengths and abilities. 
2. How the project promotes inclusion. 
3. How all students can contribute meaningfully. 
4. How the project will be assessed. 
Expected Outcome:
A project description (300–400 words) with clear differentiation and inclusion strategies.





LECTURE 10.  Modern Approaches to Assessment in the English Language Teaching. 

Lecture Plan
1. The Concept and Functions of an Assessment
2. Types of assessment: formative, summative, diagnostic, self- and peer-assessment. 
3. Alternative assessment methods
4. Assessment of language skills and digital assessment tools


Recommended Literature
International Source
1. Brown H. D., Abeywickrama P. Language Assessment: Principles and Classroom Practices. 3rd ed. Pearson, 2019.
2. Coombe C., Vafadar H., Mohebbi H. (Eds.). The Cambridge Handbook of Language Assessment. Cambridge University Press, 2025.
Ukrainian Sources
3. Методика навчання іноземних мов і культур: теорія і практика. Київ : Ленвіт, 2013 
4. Ніколаєва, С. Ю., Дьячкова, Я. О. (2025). Електронне інноваційне портфоліо як засіб вимірювання рівня сформованості інноваційної компетентності здобувачів вищої освіти. Педагогічна Академія: наукові записки, (22).
5. Черниш В. В. Формувальне оцінювання в процесі навчання іноземних мов у закладах загальної середньої освіти // Іноземні мови. 2021. 

1. The Concept and Functions of an Assessment

   An assessment is a systematic process of collecting, analyzing, and interpreting information about students’ knowledge, skills, abilities, and achievements. In the context of the English language teaching, an assessment helps teachers determine the extent to which students have developed language competencies in listening, speaking, reading, and writing. It serves as an integral part of the teaching and learning process, providing evidence of students’ progress and informing instructional decisions.
   According to Brown and Abeywickrama (2019), an assessment is an ongoing process that involves measuring students’ performance and using the results to improve teaching and learning outcomes. It goes beyond assigning grades and focuses on supporting students' language development.
   An assessment serves several important purposes in language education:
1) Monitoring Learning Progress. It enables teachers to track students’ development over time and identify areas that require improvement. 
2) Providing Feedback. An assessment offers constructive feedback that helps students understand their strengths and weaknesses and guides them toward achieving learning goals. 
3) Informing Instruction. The assessment results help teachers adjust teaching methods, materials, and activities to meet students’ needs more effectively. 
4) Motivating Students. A regular assessment can encourage students to take responsibility for their learning and maintain engagement in the language-learning process. 
5) Measuring Achievement. It evaluates the extent to which students have attained specific learning objectives and language competencies.
6) Supporting Decision-Making. The assessment data can be used for placement, certification, promotion, and curriculum evaluation. 
7) Promoting Learner Autonomy. Through self-assessment and peer assessment, students develop reflective skills and become more independent learners. 
   To be meaningful and beneficial, assessment should follow several key principles:
· Validity. An assessment should measure what it is intended to measure. For example, a speaking test should assess speaking ability rather than reading skills. 
· Reliability. The assessment results should be consistent and dependable regardless of when or by whom the assessment is conducted. 
· Fairness. All the students should have equal opportunities to demonstrate their knowledge and skills without discrimination or bias. 
· Transparency. The assessment criteria, objectives, and expectations should be clearly communicated to students in advance. 
· Authenticity. The assessment tasks should reflect real-life language use and meaningful communication situations. 
· Practicality. The assessment procedures should be manageable in terms of time, resources, and administration. 
· Inclusivity. An assessment should accommodate diverse student needs, including those of students with special educational needs and different cultural or linguistic backgrounds. 
· Continuity. An assessment should be an ongoing process integrated into everyday teaching and learning rather than limited to final examinations.
   By adhering to these principles teachers can create an assessment system that contributes to successful language learning outcomes.


2. Types of Assessment: Formative, Summative, Diagnostic, Self- and Peer-Assessment

 There are several main types of an assessment, each with its own purpose and function: formative, summative, diagnostic, self-assessment, and peer-assessment.
   Formative assessment is a modern approach to evaluating students’ learning achievements that focuses not on grading, but on supporting the learning process. Its main goal is to help students understand what they already know, what they need to improve, and how to achieve better results.
   According to the approach of the New Ukrainian School, formative assessment is a systematic process of collecting information about a student’s progress, which allows teachers, students, and parents to adjust the learning process. Unlike traditional (summative) assessment, formative assessment takes place continuously during learning, not only at the end of a topic or term.
 The aims of the formative assessment are the following:  to support students’ motivation to learn; to provide feedback between the teacher and the student; to help students understand their achievements and difficulties; to promote responsibility and self-assessment; to allow teachers to adapt teaching methods according to students’ needs.
  We distinguish such tools of a formative assessment:
1) Observation of students’ learning activities.
2) Reflection – discussions on what was successful and what caused difficulties.
3) Self-assessment – students evaluate their own progress.
4) Peer assessment – students evaluate each other’s work according to set criteria.
5) Portfolio – a collection of students’ work demonstrating their progress.
6) Feedback in the form of comments, advice, or guiding questions (oral or written).
   After completing a written task in English, the teacher does not simply give a grade but provides constructive feedback: You used good vocabulary and a clear structure.
Pay attention to verb tenses and articles next time.
  The students can respond, make corrections, and track their improvement.
  A formative assessment is a tool for learning and development, not just control. It helps students learn how to learn, fostering independence, responsibility, and confidence, while helping teachers make the learning process more individualized and effective.
   Summative assessment, on the other hand, takes place at the end of a unit, term, or course. It evaluates the overall achievement of learning objectives and is usually used for grading or certification. Common examples are final exams, standardized tests, end-of-term essays, or projects. Unlike a formative assessment, a summative assessment focuses on the final outcome rather than the process of learning.
  Diagnostic assessment is carried out before teaching begins. It helps determine students’ existing knowledge, skills, and learning needs. Teachers use the results to plan lessons and adapt materials to the students’ levels. Placement tests, pre-course questionnaires, and language proficiency tests are typical examples of diagnostic assessment. Its main purpose is to identify gaps and ensure that instruction meets students’ needs.
  Self-assessment involves students in evaluating their own learning. It encourages reflection, autonomy, and responsibility for personal progress. Learners may use checklists, journals, or rubrics to assess their performance and set future goals. Self-assessment develops critical thinking and helps students become more independent learners.
  Peer assessment allows students to assess each other’s work based on clear criteria. It promotes collaboration, mutual support, and deeper understanding of assessment standards. For example, students can review and provide feedback on classmates’ essays, presentations, or group projects. This type of assessment helps learners develop analytical and evaluative skills.
 The combination of different types of assessment provides a more complete picture of student learning. Formative and diagnostic assessments guide the learning process, summative assessment measures achievement, while self- and peer-assessment foster reflection and active participation. Together, they contribute to more effective and learner-centered education.
   Ipsative Assessment is a form of assessment in which students' current performance is compared with their own previous performance rather than with the achievements of other students or predetermined standards. The primary focus is on individual progress, growth, and personal improvement over time. The term ipsative comes from the Latin word ipse, meaning "self." This approach emphasizes a student’s development journey and encourages continuous self-improvement.
It helps compare a student's present achievement with their past achievement, focuses on individual growth rather than competition, encourages self-reflection and goal setting, recognizes effort and progress and supports student motivation and confidence. 
  E.g. A student writes an essay at the beginning of the semester and receives feedback on grammar, vocabulary, and organization. At the end of the semester, the student writes another essay. Instead of comparing the final essay with classmates' work, the teacher compares it with the student’s earlier essay to evaluate progress.
   There are some challenges. It may not provide information about students’performance relative to curriculum standards, can be difficult to use for formal grading purposes and requires continuous documentation of learner progress. 
    Dynamic assessment is an interactive approach to assessment that combines evaluation and instruction. It focuses not only on what students can do independently but also on what they can achieve with guidance and support. It integrates assessment and teaching, focuses on learning potential, uses scaffolding, prompts, and feedback during assessment, examines how sudents respond to support and emphasizes cognitive and language development. 
E.g. A teacher asks a student to describe a picture in English. The student struggles to form complete sentences. Instead of simply recording errors, the teacher provides prompts such as:
‘Can you use the present continuous tense?’ 
‘What is the boy doing?’ 
 ‘Try starting your sentence with ‘The boy is...’ 
The teacher then observes how the student responds to this support and whether he can improve their performance.
The dynamic assessment requires highly skilled teachers. It takes much time at the lesson and is difficult to standardize for large groups.
 
3. Alternative assessment methods

  Alternative assessment refers to a range of assessment methods that evaluate students’ knowledge, skills, and competencies through authentic, meaningful, and learner-centered activities rather than relying solely on traditional tests and examinations. In English Language Teaching, alternative assessment emphasizes the practical application of language skills and provides a more comprehensive picture of students’ abilities, learning progress, and individual needs. It supports modern educational principles by focusing not only on learning outcomes but also on the learning process itself.
  One of the most widely used forms of alternative assessment is portfolio assessment, which involves collecting a student’s work over a period of time to demonstrate growth, achievement, and language development. Portfolios may include essays, projects, presentations, reading logs, and self-reflections, allowing both teachers and students to monitor progress and identify areas for improvement. 
   Students identify the language skills they wish to improve and establish specific objectives related to speaking, listening, reading, writing, grammar, or vocabulary development. These goals provide direction for learning and serve as a basis for evaluating progress.
   Reflection plays a crucial role in the portfolio assessment. The students are encouraged to evaluate their performance, identify challenges, and consider the strategies that helped them achieve their goals. Through reflective entries, students become more aware of their strengths and weaknesses and develop important metacognitive skills. Reflection transforms the portfolio from a simple collection of work into a powerful tool for self-directed learning.
  Teacher feedback is another essential component of the portfolio. Comments, recommendations, and evaluations provided by the teacher help learners understand their progress and identify areas for further improvement. In some cases, portfolios may also include peer feedback, allowing students to benefit from the perspectives of their classmates and engage in collaborative learning.
   Many portfolios also contain self-assessment checklists or ‘can-do/ statements that enable students  to evaluate their language proficiency independently. By comparing their achievements with established learning objectives, students gain a clearer understanding of their progress and become more responsible for their own learning.
  The portfolio usually concludes with a final reflection and evaluation in which learners summarize their achievements, assess the extent to which they have met their goals, and identify future learning priorities. This final stage encourages students to recognize their growth and plan further development.
   Overall, a language learning portfolio is a comprehensive and learner-centered assessment tool that combines evidence of achievement, reflection, feedback, and self-assessment. It supports a formative assessment, promotes learner autonomy, and provides valuable insights into both the outcomes and processes of language learning.
  Project-based assessment evaluates students through the completion of meaningful projects that require the integration of language skills, creativity, collaboration, and problem-solving. Examples include creating travel brochures, conducting interviews, producing videos, or preparing multimedia presentations.
   A closely related approach is performance-based assessment, which measures learners’ ability to use language effectively in authentic communicative situations. Activities such as role plays, debates, oral presentations, storytelling, and interviews allow teachers to assess students’ communicative competence and practical language use. In addition, observation serves as a continuous assessment tool through which teachers systematically monitor students’ participation, interaction, and language use during classroom activities. Observation provides valuable information about students’ progress and learning behaviors that may not be evident in formal tests.
  Another significant form of alternative assessment is the use of learning journals and reflective diaries, in which students record their learning experiences, challenges, achievements, and goals. These reflective practices encourage metacognitive awareness and help students become more conscious of their own learning processes.      In modern educational contexts, digital and electronic assessment has also gained importance. Online quizzes, e-portfolios, interactive learning platforms, and AI-supported assessment tools offer opportunities for immediate feedback, personalized learning, and efficient progress monitoring.
  Alternative assessment methods are particularly valuable because they support differentiated and inclusive education, accommodate diverse learning styles and abilities, and encourage active learner engagement. 

4. Assessment of language skills and digital assessment tools

   Assessment of language skills is an essential component of English language teaching. It provides valuable information about students’ progress, achievements, and areas that require further development. Effective language assessment should evaluate all four core language skills—listening, speaking, reading, and writing—using a variety of methods that reflect real-life language use and support students’ communicative competence.
  Assessing listening skills involves evaluating students’ ability to understand spoken language in different contexts. Teachers may use audio recordings, conversations, lectures, podcasts, or videos followed by comprehension tasks such as multiple-choice questions, note-taking activities, gap-filling exercises, or summarizing information. Listening assessment focuses on students’ ability to identify main ideas, understand specific details, infer meaning, recognize speakers’ attitudes, and interpret information in authentic communicative situations.
   Assessing speaking skills aims to measure students’ ability to communicate effectively and appropriately in oral interactions. Speaking assessment may include interviews, role plays, discussions, presentations, debates, and storytelling activities. Teachers typically evaluate pronunciation, fluency, grammatical accuracy, vocabulary use, coherence, and interactional competence. Since speaking is a productive skill, assessment often requires the use of detailed rubrics to ensure fairness and consistency in scoring.
   Assessing reading skills involves measuring students’ ability to understand, interpret, and analyze written texts. Reading assessment may include comprehension questions, matching tasks, multiple-choice exercises, identifying main ideas, making inferences, and critical analysis of texts. Effective reading assessment evaluates not only the ability to understand explicit information but also students’ capacity to interpret implied meanings, recognize text structure, and apply reading strategies.
   Assessing writing skills focuses on students’ ability to produce coherent and meaningful written texts for different purposes and audiences. Writing assessment may involve essays, reports, letters, emails, summaries, or creative writing tasks. Teachers assess various aspects of writing, including content, organization, grammar, vocabulary, coherence, cohesion, and adherence to task requirements. Because writing is a complex skill, an assessment often combines teacher feedback, peer review, and self-assessment to support continuous improvement.
   In recent years, digital technologies have significantly transformed assessment practices in language education. Digital assessment tools provide efficient, flexible, and interactive ways to evaluate students’ performance and monitor progress. One of the most widely used tools is online quizzes and tests, which allow teachers to assess language knowledge and skills through platforms that offer automatic scoring and immediate feedback. These tools can include multiple-choice questions, matching exercises, short-answer tasks, and interactive activities that enhance student engagement.
    Learning Management Systems (LMS), such as Moodle, Google Classroom, and Canvas, have become important platforms for organizing and managing assessment processes.    LMS environments enable teachers to create assignments, administer tests, track student progress, provide feedback, and maintain communication with students. They also facilitate continuous assessment by allowing them to access learning materials, submit assignments, and review their results in one centralized system.
   Artificial intelligence (AI)-powered assessment tools are increasingly being integrated into language education. These technologies can automatically evaluate grammar, vocabulary, pronunciation, and writing quality, providing personalized feedback and recommendations for improvement. AI tools support adaptive learning by identifying students’ strengths and weaknesses and offering individualized learning pathways. They also help teachers save time and obtain detailed insights into student performance.
   Another important digital assessment method is the use of e-portfolios and digital rubrics. 
   E-portfolios are electronic collections of students’ work that document learning progress, achievements, and reflections over time. They may include written assignments, multimedia projects, audio recordings, presentations, and self-assessment activities. 
   Digital rubrics provide transparent assessment criteria and facilitate consistent evaluation of students’ performance. A rubric is a scoring guide that defines specific criteria and performance levels for a task. When aligned with the CEFR, rubrics describe student performance according to communicative competence descriptors for each level. For instance, a rubric for writing might assess content, organization, range of vocabulary, grammatical accuracy, and coherence using a scale that corresponds to CEFR levels (A2, B1, B2, etc.). In speaking assessment, rubrics may evaluate fluency, pronunciation, interaction, and appropriacy of language use. Such rubrics help teachers provide objective, consistent feedback and enable learners to understand their strengths and areas for improvement.
  In addition, can-do statements, which are a core feature of the CEFR, are often incorporated into rubrics and self-assessment tools. These statements describe what students are capable of doing at each proficiency level, for example: “I can understand the main ideas of complex texts on both concrete and abstract topics” (B2), or “I can write short, simple notes and messages” (A2). Integrating these descriptors into assessment tools helps ensure alignment between classroom tasks and CEFR standards.
  Together, e-portfolios and digital rubrics promote learner autonomy, reflection, and a formative assessment while providing comprehensive evidence of language development.

                      
Core Discussion Questions for Lecture 10

1. What is an assessment, and why is it considered an integral part of the language learning process? 
2. How do formative and summative assessment differ in terms of their purposes and outcomes? 
3. What are the main principles of an effective assessment in the English language teaching? 
4. How can teachers assess learners' listening skills in authentic and meaningful ways? 
5. What criteria should be used when assessing speaking performance? 
6. Why is assessing reading comprehension more complex than simply checking understanding of facts in a text? 
7. What aspects of language competence should be considered when evaluating students' writing? 
8. How do alternative assessment methods, such as portfolios and self-assessment, contribute to learner development? 
9. What are the advantages and limitations of peer assessment in the English language classroom? 
10. How can digital assessment tools enhance the assessment process and improve learner engagement? 
11. What role do Learning Management Systems (LMS) play in organizing and monitoring assessment? 
12. How can artificial intelligence support assessment and feedback in English language learning? 
13. What are the benefits of using e-portfolios and digital rubrics in language assessment? 
14. What is reflective teaching, and why is it important for teachers' professional development? 
15. How can teachers use assessment results and reflective practice to improve the effectiveness of their teaching and support student learning?

Practical Tasks 
Task  1. Analyze an Assessment Method
Objective: To develop the ability to evaluate different assessment approaches.
Instructions:
Read the description of the following classroom situation:
An English teacher uses weekly online quizzes, peer assessment during speaking activities, and a final written examination to evaluate students' progress.
Answer the questions:
1. Which types of assessment are used in this situation? 
2. What are the advantages of each assessment method? 
3. Which assessment method is most useful for supporting learning? Why? 
4. How could the teacher improve the assessment process? 
Expected Outcome: A written analysis (200–250 words).
Task  2. Design Assessment Criteria for Speaking
Objective: To develop skills in creating assessment rubrics.
Instructions:
Imagine that your students are giving a 3-minute oral presentation on the topic "The Importance of Learning English."
Create a rubric with five assessment criteria. For each criterion, provide a score from 1 to 5.
Possible criteria:
· Fluency 
· Pronunciation 
· Vocabulary 
· Grammar 
· Content and organization 
Expected Outcome: A speaking assessment rubric.
Task 3. Evaluate a Digital Assessment Tool
Objective: To explore the educational value of digital assessment technologies.
Instructions:
Choose one digital assessment tool (e.g., Google Forms, Kahoot!, Quizizz, Moodle, Microsoft Forms, Socrative).
Prepare a brief report including:
1. Description of the tool. 
2. Types of assessment it supports. 
3. Advantages for English language teaching. 
4. Potential limitations. 
5. Example of how you would use it in an English lesson. 
Expected Outcome: A 3–5 minute presentation or a written report.
Task 4. Create an E-Portfolio Plan
Objective: To understand the structure and functions of portfolio assessment.
Instructions:
Design an e-portfolio for secondary school students learning English.
Include:
· Learning goals; 
· Samples of written work; 
· Speaking recordings; 
· Self-assessment checklists; 
· Reflection entries; 
· Teacher feedback section. 
Explain how each component contributes to language development and assessment.
Expected Outcome: A portfolio outline with explanations.
Task 5. Reflective Teaching Journal
Objective: To develop reflective teaching skills.
Instructions:
Imagine that you have taught an English lesson on "Environmental Problems."
Write a reflective journal entry (250–300 words) answering the following questions:
What were the objectives of the lesson? 
Which activities were most successful? 
What difficulties did students experience? 
How effective were the assessment methods used? 
What would you change if you taught the lesson again? 
 What did you learn about your teaching practice? 
Expected Outcome: A reflective journal demonstrating critical analysis of teaching and assessment practices.
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