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INEPEIMOBA

HapuanpHuii mociOHMK po3poOJICHO 11 OBOJIOAIHHSA  MaWOyTHIMHU
BUUTENISIMUA 1HO3EMHUX MOB JIIHIBOJUJAKTUYHUM TE€3aypyCOM, IO BH3HAYAETHCS
OPUHLIAIIAMHA  BHYTPIIIHBOTO B3a€EMO3B’SI3KY 1€l Ta OCOOIMBOCTEN TEOpIH,
MAXOIB, TEXHOJOIIM Ta 3aco0IB HaBYaHHS 1 BHUBYEHHS 1HO3E€MHOI MOBH.
[lepeBaroro miei poGotu € ii MpakTUYHA I[HHICTH ISl YYWUTENIB, IO BUPIZHAE
IMOCIOHUK IMOMDXK 1HIINX HAaBYAJIbHUX BUIAHb.

AnpecoBaHi CTy/IeHTaM MaTepiaiy MOKIMKaHI He JIMIIE MOSICHUTH KIIOYOBY
TEPMIHOJIOTIIO AWCHUIUIIHK, a ¥ HaBYUTH 3amam’ sITOBYBATH, PO3YMITH,
aHaJli3yBaTH, KPUTHUYHO OCMMCIIIOBATH, OILIIHIOBATH, 3aCTOCOBYBAaTH Ta TBOPYO
KOHCTPYIOBAaTH HOBI 3HaHHS. 3aajsl JOCSATHEHHS OCBITHIX L€ BUKOPHCTAHO
HU3KY CyYaCHHMX OCBITHIX TEXHOJIOT1H, a came: HaBYaHHS Ha OCHOBI BIJ€O,
IpAaKTUYHE BUKOHAHHS 3aBJlaHb, IHTErpallis 3MICTYy OCBITH Ta «IEpEBEPHYTUH
kjac». [locilOHMK Mae Ha METI HaBYUTH BHKOPHCTOBYBATH 300YyTI TEOPETHYHI
3HAHHS Y MPAKTUYHUX CHUTYAIlisIX, OCKUIbKY HAWCKIIQTHIIIUM 3aBJIaHHAM Cy4acHOI
OCBITH € 1i BIAMOBIIHA MPAKTHYHA Ta TBOpYA peati3allis.

VY 1ociOHMKY BUCBITJIEHO MUTaHHS CEMIHAPCHKUX 3aHATh, PEKOMEHIOBaHa
JiTeparypa, KJIOYOBl TEPMIHU, X BHU3HAUEHHS Ta aJTOPUTMHU POOOTH CTYIEHTIB
1] 4ac YUTAHHS 1 Ieperisiay npodeciiiHo opieHTOBaHO1 1H(OpMallli, IKa PETEIbHO
BiJ1I0paHa 3 ypaxyBaHHSM NPOrPaMHMX pe3yJIbTaTiB HaBYaHHS 331 (hOpMyBaHHS

JIHTBOIUIAKTHYHUX KOMIIETEHTHOCTEH CTYACHTIB 3T1THO 3 MPOTIPaMOIO.



PREFACE

The manual is designed to help students master the linguodidactic
terminology defined by the principles of intrinsic connections with the ideas and
specific suggestions for theories, approaches, methods, technologies and devices of
teaching and learning a foreign language. It can also be used to advantage by
teachers.

This manual differs somewhat from most books of the kind. It not only
explains the key terminology but also teaches us to memorize, understand, think
critically, analyze, evaluate, apply and create new knowledge. A wide range of
modern technologies (video-based learning, task-based learning, content language
integrated learning. and flipped learning) have been used to achieve the
educational objectives of the course study. It teaches how to use theoretical
knowledge. The proper practical and creative usage is the most difficult aspect of
the process of education.

The manual consists of seminars’ issues, recommended literature, key terms,
their definitions, and algorithms of students reading or watching activities. The
information illustrated in the scientific articles and videos is a selection of the most
important educational activities designed to help students to shape their

linguodidactic competences by the curriculum.



SEMINAR 1
Linguodidactics as a science

Plan
1. The etymology of the notion.
2. The subject matter of linguodidactics.
3. Key terminology of linguodidactics.

4. Linguodidactics as a theory of teaching a foreign language.

References

. Honcharenko S. The Ukrainian Pedagogical Glossary. Second edition. Rivne.
2011. 552 p.

. What IS Linguodidactics? [Online]. Available: https://www.igi-

global.com/dictionary/linqguodidactics/86674.

. Jlineeoouoakmuuni 3acadu HABYAHHS ITHO3EMHOI MOBU YYHIE CMAPUIUX KIACI8
302ANbHOOCEIMHIX HABYANLHUX 3aKIA0I6 . HABYAIBHO-METOAWYHUN MNOCIOHUK /
Penbko B.I'., ITononceka T. K., bacait H. Il. ta iH. ; 3a Hayk. pen. Peaska B.I.

KuiB : Ilemaroriuna mymka, 2013. 360 c.

. Jlineeoouoakmuuni 3aca0u  HABYAHHA IHO3EMHUX MO8 ) 3aK1A0AX BUUOT
neoazociunoi ma 3a2anibHoi cepednvoi oceimu . MoHorpadis / Bian. 3a Bum. M.M.

Cinyn, T.K. ITomonceka. Myxkauepo : MJ1Y, 2018. C. 342.

. Xomumrak O. JIIHrBOAWIAKTYHUNA aceKT BUKJIAAaHHS 1HO3€MHOI MOBH Y MOBHOMY

BH3. Monoow i punox. Ne 11. 2015. C. 60—63.

. Xomumak O. TeopeTnyHa MiATOTOBKA CTYISHTIB-(UIONOTIB JO BHKJIAJaHHS
1HO36MHOT MOBHU Yy BHIIIN MIKOJMI. 30IpHUK HAYKOBUX npayb YMaHcbKo20

depaicasnoco nedazo2iynoco yuieepcumemy imeni Ilasna Tuuunu. Ymanp . OOII

Kostuii O. O., 2014. Y. 3. C. 373-378.

Thesaurus
Didactics is a pedagogical science of teaching and education theory, which

determines its goals, objectives, content, methods, forms and aids [1, 88].


https://www.igi-global.com/dictionary/linguodidactics/86674
https://www.igi-global.com/dictionary/linguodidactics/86674
https://scholar.google.com.ua/scholar?oi=bibs&cluster=11842763844407676724&btnI=1&hl=ru
https://scholar.google.com.ua/scholar?oi=bibs&cluster=11842763844407676724&btnI=1&hl=ru

Linguodidactics is a branch of science studying the patterns of students’ evolution
with a new language and culture in conjunction with their native language and
culture [2].

Teaching is the activity of a teacher to achieve the goal of learning (educational
objectives), and providing learners' knowledge, habits, skills and competencies
[1, 224].

Learning is a process of acquiring new knowledge, skills, behaviour forms, values
and experience [1, 341].

Imitative learning is the intuitive learning of a foreign language.

Education is the process of learner’s instruction, development and behaviour
shaping [1, 234].

Training is the process of vocational training [1, 277].
Algorithm of students' activities
| Pre-reading activity
a. Look at picture 1 below. Read the information in it. Define the terms (if

you can’t do it, search for them on Wikipedia). Explain the connection

of linguodidactics with the sciences presented in the picture.

=<4
NEUROSCIENCE sz
Brain and its Functioning 565;’
i
5o
NEUROEDUCATION
Mind. Brain. ar PEDAGOGY
oG Individual Education
‘-5\'('“0\ and Learning
e £

PSYCiHOi.OGY

Mid and Behewvior

Fig. 1



b. On the basis of your academic knowledge define the following
terminology:
Knowledge ...
Abilities ...
Skills ...
Competency ...
Aims ...
Content ...
Organization
Forms ...
Methods ...
Aids ...
c. Answer the question and give your reasons:
Is linguodidactics a constituent component of methods of foreign language
teaching (FLT) or vice versa?
Il While-reading activity
a. Read the suggested scientific article “The linguodidactic aspect of FLT in

higher educational institutions” (Appendix 1) in the Ukrainian language or

scan the QR code:
[=] =y [=]
| -

[=]

b. Pay attention to its structure (headline, abstract, introduction, main body and

conclusions, references).

10



111 Post-reading activity

Based on the article above, write your own article in English dealing with
the linguodidactic aspect of FLT at any stage (preschool, primary or secondary) of
education and including such components: introduction, main body and
conclusions. The length of the article is around 500-1000 words. You can illustrate

better the results using diagrams, tables and figures in the article.

IV Presentation of ideas and discussion.

11
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SEMINAR 2
The theoretical fundamentals of linguodidactics

Plan
1. The main objectives of linguodidactics.
2. Functions of linguodidactics.
3. The coherence of the terms “didactics”, “linguodidactics”, and “methods of
a foreign language teaching”.
4. The specifics of linguodidactics in preschool, primary, and secondary

education.

References
Honcharenko S. The Ukrainian Pedagogical Glossary. Second edition. Rivne.
2011. 552 p.
What IS Linguodidactics? [Online]. Available: https://www.igi-

global.com/dictionary/linqguodidactics/86674.

Language education: [Online]. Available

https://en.wikipedia.org/wiki/Language education.

Linguistics [Online]. Available: https://en.wikipedia.org/wiki/Linguistics.

Psychology [Online]. Available: https://en.wikipedia.org/wiki/Psychology.

Neuroscience [Online]. Available: https://en.wikipedia.org/wiki/Neuroscience.

Philosophy of Language [Online]. Available:
https://en.wikipedia.org/wiki/Philosophy of lanquage.

Sociolinguistics [Online]. Available : https://en.wikipedia.org/wiki/Sociolinguistics.

Thesaurus
Language education — the process and practice of teaching a second or foreign
language. It is primarily a branch of applied linguistics, but can be
an interdisciplinary field [3].
Linguistics is the scientific study of language based on a theoretical as well as a

descriptive study of language and is also interlinked with the applied fields of
12


https://www.igi-global.com/dictionary/linguodidactics/86674
https://www.igi-global.com/dictionary/linguodidactics/86674
https://en.wikipedia.org/wiki/Language_education
https://en.wikipedia.org/wiki/Linguistics
https://en.wikipedia.org/wiki/Psychology
https://en.wikipedia.org/wiki/Neuroscience
https://en.wikipedia.org/wiki/Philosophy_of_language
https://en.wikipedia.org/wiki/Sociolinguistics
https://en.wikipedia.org/wiki/Second_language
https://en.wikipedia.org/wiki/Foreign_language
https://en.wikipedia.org/wiki/Foreign_language
https://en.wikipedia.org/wiki/Applied_linguistics
https://en.wikipedia.org/wiki/Interdisciplinarity
https://en.wikipedia.org/wiki/Language

language studies and language learning, which entails the study of specific
languages [4].

Psychology IS the study of mind and behaviour, including
both conscious and unconscious phenomena, and mental processes such
as thoughts, feelings, and motives [5].

Neuroscience is the scientific study of the nervous system (the brain, spinal cord,
and peripheral nervous system), its functions and disorders [6].

Philosophy of language investigates the nature of language and the relations
between language, language users, and the world [7].

Sociolinguistics is the descriptive study of the effect of any or all aspects
of society, including cultural norms, expectations, and context, on language and
the ways it is used [8].

Learning Environment: A set of external and internal conditions of students’
evolution with a foreign language and culture of its native speakers and awareness
of students’ native language and native culture [2].

Scientific Picture of Methodology — a system-based overview of scientific and
methodological knowledge (concepts, theories, teaching methods, approaches and
models of FLT) gained at a certain historical stage of developing linguodidactics
and educational practice [2].

Linguistic Model of Teaching — an interdependent integrity of basic elements of
the educational process (the value of education, its purpose and content, the type of
communication of the subjects in an educational process, the methods of education
and learning outcome), and the methods of their formation which are intrinsic to a
particular type of society [2].

Foreign Language Teaching (FLT) — a social and systematized technology for
the transfer and acquisition of foreign language knowledge, skills, abilities, as well
as the ways of communicative and cognitive activity via the language under study

2.


https://en.wikipedia.org/wiki/Mind
https://en.wikipedia.org/wiki/Behavior
https://en.wikipedia.org/wiki/Consciousness
https://en.wikipedia.org/wiki/Unconscious_mind
https://en.wikipedia.org/wiki/Thought
https://en.wikipedia.org/wiki/Feeling
https://en.wikipedia.org/wiki/Motivation
https://en.wikipedia.org/wiki/Science
https://en.wikipedia.org/wiki/Nervous_system
https://en.wikipedia.org/wiki/Brain
https://en.wikipedia.org/wiki/Spinal_cord
https://en.wikipedia.org/wiki/Peripheral_nervous_system
https://en.wikipedia.org/wiki/Language
https://en.wikipedia.org/wiki/Society
https://en.wikipedia.org/wiki/Norm_(sociology)
https://en.wikipedia.org/wiki/Context_(language_use)
https://en.wikipedia.org/wiki/Language
https://www.igi-global.com/dictionary/learning-environment/16867
https://www.igi-global.com/dictionary/scientific-picture-of-methodology/86675
https://www.igi-global.com/dictionary/linguistic-model-of-teaching/86673
https://www.igi-global.com/dictionary/foreign-language-teaching-flt/86671

Algorithm of students’ activities

| Pre-watching activity

a) Look at table 1 below and state the difference between linguodidactics
and methods of FLT.

Phalosophy Private

of lnguage Imguistics

Linguistics Coatrastive

Psycholinguistics Iinguistics

Sociolmguistics Pedagogacs

Psycology Pedagogacal
Psychology

Aim, penciples, content of
Foreign language teaching
Accordmg to state standard
books and manuals

Pagl
Arm of study
FL

Teachmg
Actiwty

Fig. 2.

b) answer the question:

How can you explain the modern term “multilingualism”?

Il While-watching activity
a. Scan the QR <code and watch the suggested video about
“Multilingualism and education”

(https://www.youtube.com/watch?v=S9MmUm aYoY):

14


https://www.youtube.com/watch?v=S9MmUm_aYoY

b. Complete the mind map with the ideas from the video

g,

Il Post-watching activities

a. Look at the scheme below (Fig. 3). Say what it presents.
b. Describe how multilingualism has changed language education in

Ukraine, pointing out its advantages and disadvantages.

15



Scheme 2.The system of language education as a
set of social institutions

'Goveming bodies of regional gignificance local significance

Classes

11 Secondary
10  education
9

8

Fig.

1V Presentation of ideas and discussion.

3.
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SEMINAR 3
The conceptual fundamentals of linguodidactics

Plan
1. Foreign language policy in Europe.
2. The system of foreign language teaching in Ukraine.
3. Modern trends in foreign language teaching in Ukraine.

4. FLT in the context of Conceptual Principles in the New Ukrainian School.

References

. Guide for the development and implementation of curricula for plurilingual and
intercultural education [Online].
Available: _https://rm.coe.int/ CoERMPublicCommonSearchServices/DisplayDCT
MContent?documentld=09000016806ae621.

. THE NEW UKRAINIAN SCHOOL CONCEPTUAL PRINCIPLES OF
SECONDRY SCHOOL REFORM [Online]. Awvailable:  https://nus-
english.com.ua/en/about-platform.

. COUNCIL RECOMMENDATION on key competences for lifelong learning
[Online]. Available: https://eur-lex.europa.eu/legal-
content/EN/TXT/PDF/?uri=CELEX:32018H0604(01).

. Basic  Component of  Preschool Education [Online].  Available:

https://mon.gov.ua/storage/app/media/rizne/2021/12.01/Pro novu redaktsiyu%20

Bazovoho%20komponenta%?20doshkilnoyi%?20osvity.pdf.

. “The Methodical Guidelines pertaining to Quality of English Learning, Teaching,
and Use in Higher Educational Institutions” [Online].

Available:https://mon.gov.ua/ua/npa/metodichni-rekomendaciyi-shodo-

zabezpechennya-yakisnogo-vivchennya-vikladannya-ta-vikoristannya-anglijskoyi-

movVi-u-zakladah-vishoyi-osviti-ukrayini.

. Law  “On  the English language use in  Ukraine”.  [Online].
Available: _https://itd.rada.gov.ua/billinfo/Bills/pubFile/1854364.
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https://nus-english.com.ua/en/about-platform
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0604(01)
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0604(01)
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https://mon.gov.ua/ua/npa/metodichni-rekomendaciyi-shodo-zabezpechennya-yakisnogo-vivchennya-vikladannya-ta-vikoristannya-anglijskoyi-movi-u-zakladah-vishoyi-osviti-ukrayini
https://mon.gov.ua/ua/npa/metodichni-rekomendaciyi-shodo-zabezpechennya-yakisnogo-vivchennya-vikladannya-ta-vikoristannya-anglijskoyi-movi-u-zakladah-vishoyi-osviti-ukrayini
https://mon.gov.ua/ua/npa/metodichni-rekomendaciyi-shodo-zabezpechennya-yakisnogo-vivchennya-vikladannya-ta-vikoristannya-anglijskoyi-movi-u-zakladah-vishoyi-osviti-ukrayini
https://itd.rada.gov.ua/billInfo/Bills/pubFile/1854364

7. Common European Framework of Reference for Languages [Online]. Available:

https://www.coe.int/en/web/common-european-framework-reference-languages.

Thesaurus
Multilingualism is the coexistence of different languages at the social or
individual level [9].
Plurilingualism is the dynamic and developing linguistic repertoire of an
individual user/learner [9].
Plurilingual competence involves the ability to call flexibly upon an interrelated,
uneven, plurilinguistic repertoire to: switch from one language or dialect (or
variety) to another; express oneself in one language (or dialect, or variety) and
understand a person speaking another; call upon the knowledge of a number of
languages (or dialects, or varieties) to make sense of a text; recognise words from a
common international store in a new guise; mediate between individuals with no
common language (or dialect, or variety), even if possessing only a slight
knowledge oneself; bring the whole of one’s linguistic equipment into play,
experimenting with alternative forms of expression; f exploit paralinguistics
(mime, gesture, facial expression, etc.) [9].
Acculturation is the process and result of adopting the cultural traits of another
nation through actually living with the people and speaking their language.
Mediation combines reception, production and interaction.
The social agent is a learner or user of the language.

The target language is the language being taught or learned.

Algorithm of students’ activities

| Pre-reading activity

a. Answer the questions:
What foreign and state laws on language education do you know?
Has foreign policy influenced a lot on FLT in our country.

Il While-reading activity


https://www.coe.int/en/web/common-european-framework-reference-languages

a. Skim the entry of the document and say what it is about.

ABOUT THIS DOCUMENT

Trust comes with dialogue.

On August 17, 2016 the Ministry of Education and Science published
the first version of the Draft Conceptual Principles for the Secondary
School Reform for an extensive public discussion.

This document, in plain language, explains an ideology of changes
introduced in the new Draft Law “About Education” (No. 3491-d of
04/04/2016). This Draft Law was a result of the socio-political
dialogue that lasted for more than 3 years.

These Conceptual Principles generated many responses in the media
and social networks. The reaction was mostly positive, although
some critical comments were also present. Active citizens and
community organizations, individual teachers and groups of schools,
local departments of education sent over 60 letters with comments
and suggestions.

As a result of this dialogue, a revised version of the Conceptual
Principles was born. Of course, it was not possible to include all
suggestions, but we have tried to reflect social demand, adding
essential points that arose from constructive criticism.

Suggestions and responses that we received indicated the following
five areas that were most broadly discussed and require further
refimnement and reconciliation:

Pedagogy of partnership. People are concerned about how to
secure in practice effective cooperation between teachers, parents
and children on the basis of the mutual trust and respect. How a
balance of rights, obligations and responsibility can be achieved in
the child-teacher-parents triangle?

Readiness for innovation. This is not just about technological
innovations. What changes are needed in the content and forms of
education? Are teachers, parents and administrators ready for
innovation? How do you train the agents of change? What are the
appropriate locations for pilot sites?

New standards and learning outcomes. What should be
considered as a result? What results are required by the state,
employers, parents? What is an appropriate way to measure the
success of the competency approach?

4 / The school and teacher autonomy. What is a proper way to
allocate resources and powers between the levels of
administration? How to balance the extensive rights that
educators will enjoy as a result of the reforms with responsibility
for the results?

5 / Education funding. Who has to pay, and for what? What should
be a contribution from the state, local government, parents? How
to ensure not only equality, but also equity in the distribution of
financial resources?

Further community-government dialogue will be organized in
these areas. Currently, five working groups are being formed that
will develop public policy documents. This concept will provide a
basis for development of the Draft Law “About the General
Secondary Education” and other regulatory documents. The New
Ukrainian School is being created by the whole Ukrainian
community in the framework of the broad social dialogue. Get
involved!

Fig. 4.
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b. Follow the link

(https://mon.gov.ua/storage/app/media/zagalna%?20serednya/Book-ENG.pdf

and read the document or scan the QR code:

o gk~ w0 DD = o

[=] 5t (=]

[=]

Answer the questions:

=

What do you know about it?
When was it published?

Why was it published?

How was it designed?

For what purpose was it adopted?
Who is it addressed to?

111 Post-Reading activity

a.

3.

After reading the document do the suggested tasks:

1. Name the goal of the New Ukrainian School Conceptual Principles.
2. Point out modern trends in FLT presented in the document.

3. Outline the results of teaching and learning FL in the New School.
b.
1
2

Answer the questions giving your reasons :

. What reform does the NU School deal with?

. How has it influenced FLT in school?

What new requirements are there for teachers and school leavers?

IV Presentation of ideas and discussion.
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SEMINAR 4
Shaping the language personality as a key linguodidactic issue
Plan
1. The notion of the language personality.
2. Second language personality.
3. Theories of language acquisition.

4. Second language learning and its difficulties.

References

. Theories of Cognitive Development, Learning, and Memory [Online]. Available:
https://batch.libretexts.org/print/Letter/Finished/socialsci-24588/Full.pdf.

. Skinner B. Reflections on Behaviorism and Society. PRENTICE-HALL, INC.,
Englewood Cliffs, 1978. 209 p.

. Chomsky N. Knowledge of language: its nature, origin and use. New York :
Praeger, 1986. 307 p.

. Second language acquisition: an introductory course / S. Gass, L. Selinker. 2™ ed.,
2001. [Online]. Available:
https://archive.org/details/secondlanguageac00gass_0/page/461/mode/lup?g=Lang

uage+acquisition.

Thesaurus
Language acquisition is the process of acquiring the ability to understand and
communicate in a language perceptively and productively, as a native speaker.
Second language learning is the process of learning a second language
spontaneously in a bilingual family or a bilingual society, which results in the
formation of a secondary linguistic personality.
Language personality comprises the use of a language by an individual on the
basis of his or her personal characteristics, experience, and cultural background.

Secondary language personality includes the command of a second language.
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The theory of behaviourism emphasizes the importance of positive reinforcement
or rewards for the desired language behaviour and the kind of punishment for
undesirable behaviour [11].

Reinforcement — strengthening.

Innateness comprises the idea of children’s innate understanding of grammar
using language acquisition devices (LAD) [12].

Constructivism presupposes people are involved throughout their whole lives,
constructing their knowledge on the basis of personal understanding of experiences
[10].

Sociocultural theory means a crucial role of the child social and cultural

interaction with a more experienced person [10], [13].

Algorithm of students’ activities

I Pre-watching activity
a. Look at the picture below (Fig. 5). Name the key milestone
in the process of intercultural communication and explain

how it works.

Communication

Cognition

Fig. 5
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b. Answer the questions:
1. Is it important to know theories of language learning?

2. Which theories of language acquisition (LA) do you know?

Il While-watching activity
a. Scan QR and watch the suggested video about theories of LA
(https://youtu.be/CMdseB-EB8Y)

SECOND

LANGUAGE
ACQUISITION °
THEORIES

MATTHEW JOHNSON



https://youtu.be/CMdseB-EB8Y

b. Complete the table below

Theory of | Theoretician’s Main idea
a second name
language

acquisition

11 Post —watching activity
a. Answer the following questions:
» Can we trace the evolution of the theories of language acquisition
presented in the video? Why / why not?
b. Write a report about the latest theory influence on FLT practice (aims,

principles, content, teaching aids and methods, etc.).

IV Presentation of ideas and discussion.
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9.

SEMINARS 5-6
New technology and approaches to foreign language learning
Plan
“Approach”: its definition and historical review.
Modern approaches to FLT.
Technology of FLT.
New technologies of FLT.

A W o

References
Harmer J. The Practice of English Language Teaching. Pearson Education, 2015.
446 p.
Sowton Ch. Teaching in Challenging Circumstances: ed. Scott Thornbury.
Cambridge University Press. 2021. 232 p.
Using the CEFR: Principles of Good Practice. Availabe online:
https://www.cambridgeenglish.org/Images/126011-using-cefr-principles-of-good-
practice.pdf
Celce-Murcia M. Teaching English as a second or foreign language. Boston:
Heinle & Heinle. 2015.
Gagnon D. Developing Effective Communication Skills, Montreal University,
2011.

Lustig Myron W., Koester Jolene. Intercultural Competence: Interpersonal

Communication Across Cultures, Pearson, Boston, 6th Edition, 2016.

Fries Ch. C. Teaching and Learning English as a Foreign Language. Ann Arbor,
2012.

Littlewood W. Communicative Language Teaching. An Introduction. Cambridge.
CUP. 2016.

Palmer H. Scientific Study and Teaching of Languages. London, 2015.

10.Richards G. C. and Rodgers Th. S. Apporaches and Methods in Language

teaching. USA, 2011.
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Thesaurus
Approach refers to theories about the nature of language and language learning
which are the source of the way things are done in the classroom and which
provide the reasons for doing them. An approach describes how language is used
and how its constituent parts interlock - it offers a model of language competence.
An approach describes how people acquire their knowledge of the language and
makes statements about the conditions which will promote successful language
learning [14, 62].
The communicative approach emphasizes learners’ ‘“communicative needs”,
including dealing with the business of everyday life, exchanging information and
ideas, and achieving wider and deeper intercultural understanding, which should
be achieved by ‘basing language teaching and learning on the needs, motivations,
characteristics and resources of learners [15, 7].
The action-oriented approach is based on the model of language use and language
learning, where the two key notions are tasks and interaction [16, 14].
The plurilingual approach presupposes studying a foreign language inevitably
involves comparisons with a first language [16, 14].
Innovative process in foreign language learning — an integrated interaction of the
subjects of education that leads to qualitative changes in goals, conditions, content,
ways, methods of teaching a foreign language [2].
Technology of FLT — a set of teaching techniques, methods, cooperative methods
of teachers and students, ensuring that goals of teaching and mastering a foreign
language are met [2].
Project technology is a teaching method that is aimed at solving real-world
problems and challenges in the process of foreign language content learning and is

comprised of project preparation, implementation and presentation [17, 44].
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Algorithm of students’ activities

I Pre-watching activity
a. Look at the picture (Fig. 6) below attentively. Say what new FLT
approaches it presents. Explain each of them on your own.

Mainstream Language Teaching Approaches:

Communicative Language Teaching (CLT)

Task-Based Language Teaching (TBLT)

Content & Language Integrated Learning (CLIL)

Computer-Assisted Language Learning (CALL)
A

\
\
_

Fig.6

b. Read the explanations of these approaches in the following pictures
(Fig. 7-9):
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Communicative Language Teaching =~
(CLT)

Meaning-focused communicative tasks
in realistic situations

Content over specific language forms

Iinigraction as a means and the
ultimate goal of study

Fig. 7

Task-Based Language Teaching
(TBLT)

Pre-task — Task Cycle —
Language Focus

Completion of a meaningful task
or problem solving

‘ Go#t-oriented language learning

Fig. 8
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Content & Language Integrated L€arning
(CLIL)

Immediate use of language skills

Learning a subject through a language
/ a language through a subject

Language as a means of acquiring
information & knowledge

Fig. 9

c. Pick up one of them which is more effective nowadays, to your mind.
Explain the choice.
Il While-watching activity
a. Scan the QR code and watch the suggested video about new tendencies

in FLT:
(https://youtu.be/nue8AN9XsuY)
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b. Answer the questions:
Who is the speaker?
What is he?
What is the main idea of his speech?
I11 Post-watching activity
Based on the video, choose one of the suggested approaches

(technologies) and explain its linguodidactic value.

IV Presentation of ideas and discussion.
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SEMINAR 7
The linguodidactic aspect of foreign language teaching in secondary

school based on the Common Reference Levels

Plan
1. The Common European Framework of Reference for Languages:
Learning, teaching, assessment (CEFR).
2. Key aspects of the CEFR for teaching and learning.
3. Common Reference Levels.

4. Learner‘s competences.

References
1. Using the CEFR: Principles of Good Practice. Availabe online:

https://www.cambridgeenglish.org/Images/126011-using-cefr-principles-of-

good-practice.pdf.

2. COMMON EUROPEAN FRAMEWORK OF REFERENCE FOR
LANGUAGES: LEARNING, TEACHING, ASSESSMENT COMPANION
VOLUME WITH NEW DESCRIPTORS. Availabe online:
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-
2018/1680787989.

3. Common European Framework of Reference for Languages [Online].

Available: https://www.coe.int/en/web/common-european-framework-

reference-languages.

4. Jlinesoouoaxmuuni 3acaou HABYAHHS [THO3EMHOI MOBU VYHIE CMAPUIUX KIACI8
302aNbHOOCEIMHIX HAGYANLHUX 3aK1A0I6 . HaBYAILHO-METOINYHUNA MOCIOHUK /
Penbko B.I'., [Tononceka T.K., bacait H.II. Ta iH. ; 3a Hayk. pea. Penpka B.I'.
Kuis : I[lenaroriuna gymka, 2013. 360 c.

5. JlineeoouoakxmuuHi 3acadu HABYAHHA [HO3EMHUX MO8 Y 3aK1a0ax Guujoi

neodazoeiuHoi ma 3aeanvHoi cepednvoi oceimu . MOHOrpadis / Biam. 3a BWUIL

M.M.Cinyn, T.K.ITonmonceka. Mykaueso : M1V, 2018. C. 342.
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Thesaurus
Common European Framework of Reference for Languages: Learning,
teaching, assessment (CEFR) is the international standard for describing and
comparing language ability in any language at different levels [18], [21].
Proficiency is the state of being skilled and expert in language activities or having
a thorough knowledge [21].
Level Al (Breakthrough) is considered the lowest level of generative language use
- the point at which the learner can interact in a simple way, ask and answer simple
questions about themselves, where they live, people they know, and things they
have, initiate and respond to simple statements in areas of immediate need or on
very familiar topics, rather than relying purely on a very finite rehearsed, lexically
organised repertoire of situation-specific phrases [19, 33].
Level A2 does appear to reflect the level referred to by the Waystage specification.
It is at this level that the majority of descriptors stating social functions are to be
found, like use simple everyday polite forms of greeting and address; greet people,
ask how they are and react to news; handle very short social exchanges; ask and
answer questions about what they do at work and in free time; make and respond
to invitations; discuss what to do, where to go and make arrangements to meet;
make and accept offers [19, 34].
Level Bl reflects the Threshold Level specification for a visitor to a foreign
country and is perhaps most categorised by two features. The first feature is the
ability to maintain interaction and get across what you want to, in a range of
contexts. The second feature is the ability to cope flexibly with problems in
everyday life [19, 34].
Level B2 represents a new level and is intended to reflect the Vantage Level
specification. The metaphor is that having been progressing slowly but steadily
across the intermediate plateau, the learner finds he has arrived somewhere, things
look different, he/she acquires a new perspective, - and can look around him/her in

a new way [19, 35].
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Level C1, the next band, was labelled Effective Operational Proficiency. What
seems to characterise this level is good access to a broad range of languages, which
allows fluent, spontaneous communication [19, 36].

Level C2, ‘Mastery’, is not intended to imply native-speaker or near nativespeaker
competence. What is intended is to characterise the degree of precision,
appropriateness and ease with the language which typifies the speech of those who

have been highly successful learners [19, 36].

Algorithm of student’s activities

I Pre-watching activity
a. Answer the questions:
What do you know about the CEFR?

What information on the CEFR do FL course books present nowadays?

Il While-watching activity
a. Scan the QR code and watch a short video about the CEFR
(https://youtu.be/liE1Tp3Ta8M?si=461dakmtHbZuP9wz):

b. Make notes of levels, approaches and exams on the CEFR.

11 Post-watching activity
a. Look at table 2 below (fig. 10). Read the information carefully and self-

evaluate your own language level.
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Basic User

Can understand with ease virtually everything heard or read. Can summarise information from different
spoken and written sources, reconstructing arguments and accounts in a coherent presentation. Can express
him/herself spontaneously, very fluently and precisely, differentiating finer shades of meaning even in more
complex situations.

Can understand a wide range of demanding, longer texts, and recognise implicit meaning. Can express him/
herself fluently and spontaneously without much obvious searching for expressions. Can use language flexibly
and effectively for social, academic and professional purposes. Can produce clear, well-structured, detailed text
on complex subjects, showing controlled use of organisational patterns, connectors and cohesive devices.
Can understand the main ideas of complex text on both concrete and abstract topics, including technical
discussions in his/her field of specialisation. Can interact with a degree of fluency and spontaneity that makes
regular interaction with native speakers quite possible without strain for either party. Can produce clear,
detailed text on a wide range of subjects and explain a viewpoint on a topical issue giving the advantages and

disadvantages of various options.

Can understand the main points of clear standard input on familiar matters regularly encountered in work,
school, leisure, etc. Can deal with most situations likely to arise whilst travelling in an area where the language
is spoken. Can produce simple connected text on topics which are familiar or of personal interest. Can describe
experiences and events, dreams, hopes & ambitions and briefly give reasons and explanations for opinions
and plans.

Can understand sentences and frequently used expressions related to areas of most immediate relevance (e.g.
very basic personal and family information, shopping, local geography, employment). Can communicate in
simple and routine tasks requiring a simple and direct exchange of information on familiar and routine matters.
Can describe in simple terms aspects of his/her background, immediate environment and matters in areas of
immediate need.

Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction of
needs of a concrete type. Can introduce him/herself and others and can ask and answer questions about
personal details such as where he/she lives, people he/she knows and things he/she has. Can interact in a
simple way provided the other person talks slowly and clearly and is prepared to help.

Fig. 10 [21, 8]

b. Have a look at the learner’s competences in the scheme below (Fig. 11).

Describe its structure.

The user/leamer s competences

Communicative language
competences

J
Fig. 11 [21, 10]
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b.Try to adapt the CEFR to the context of FLT in secondary school.
Identify the CEFR level to achieve the aims of the curriculum (e.g. to
teach students to watch critically the news on digital media). Define the

following objectives:

Language objectives...
Language-learning objectives ...
Non-language objectives ...
Process objectives ...

IV Presentation of ideas and discussion.
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SEMINAR 8
The psychological aspect of foreign language learning
Plan
The psychological features of foreign language teaching and learning.
Typology of foreign language abilities of students.
Multiple intelligences.

Individual psychological peculiarities of students.

o~ WD e

Language acquisition at different ages.

References

. Harmer J. The Practice of English Language Teaching Pearson Education.
2015. 446 p.

. Theories of Cognitive Development, Learning, and Memory [Online].
Available:https://batch.libretexts.org/print/L etter/Finished/socialsci-
24588/Full.pdf.

. Lifespan Development: A Psychological Perspective. Second Edition By
Martha Lally and Suzanne Valentine-French (Published 2019) [Online].
Available: http://dept.cicillinois.edu/psy/L ifespanDevelopment.pdf.

. JlozoBa O. [lcuxonoeciuni acnekmu 3aC80€HHA THO3EMHOI MO6U . HABUYAIBHO
Metonnuyuni nocionuk. Kuis, 2010.143 c.

. Jlineeoouoakmuymi 3acadu HABYAHHS THO3EMHOI MOBU YUHI8 CMAPWUX KIACI8
302aNIbHOOCEIMHIX HAGUANbHUX 3aKka1adié . Hasd.-meron. noc. / Pempko B.T.,
[Tononceka T.K., bacait H.II. Ta in. Kui : [len. nymka, 2013. 360 c.

. Jlinesoouoaxmuuni 3acadu HABUAHHS [HO3EMHUX MO8 V 3aK1A0AX GUWoi
neoazoeiunoi ma 3a2anbHoi cepeonvoi oceimu . MoHorpadis / Bimm. 3a BHIL

M.M.Cinyn,T.K.ITononceka. Mykadeso : M1V, 2018. C. 342.

Thesaurus

Attention and awareness — the capacity to perceive some things more clearly than
others in the field [1, 328].
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Divided attention or multitasking is the ability to switch our focus between tasks
or external stimuli [22, 127].

Selective attention is the ability to focus on a single task or stimulus, while
ignoring distracting information [22, 127].

Sustained attention is the ability to stay on task for long periods of time [22, 127].

Lateralization is the process in which different functions become localized
primarily on one side of the brain [22, 74].

Neuroplasticity refers to the brain’s ability to change, both physically and
chemically, to enhance its adaptability to environmental change and compensate
for injury [22, 74].

Audioactive - attentive and careful in listening to and reproducing what has been
heard, as opposed to audiopassive (audio receptive only).

Visualization is the power of forming mental images.

Mnemonics is the science that treats of the systematic and rational cultivation and
development of the power of memory [1, 212].

Mnemonic device, or memory device, is any learning technique that aids
information retention or retrieval (remembering) in the human memory for better
understanding [22]

Memory span is the longest list of items that a person can repeat back in correct
order immediately after presentation on 50% of all trials [23].

Memory image is a revival of the former experience of an object in the absence of
the object itself.

Sensory memory (also called the sensory register) is the first stage of the memory
system, and it stores sensory input in its raw form for a very brief duration;
essentially long enough for the brain to register and start processing the
information [22, 128].

Working memory is the component of memory in which current conscious mental
activity occurs [22, 129]

Long-term memory is the final, semi-permanent stage of memory [22, 129].
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Implicit memories, are typically automated skills that do not require conscious
recollection [22, 129].

Explicit memory (or declarative memory) is one of the two main types of long-
term human memory, the other of which is implicit memory [23].

Short-term memory is the ability to hold information for a short duration of time
(on the order of seconds).

Motivation is some kind of internal drive which pushes someone to do things in
order to achieve something [14, 98].

Extrinsic motivation is the result of any number of outside factors [14, 98].
Intrinsic motivation, by contrast, comes from within the individual [14, 98]

Retentiveness is the ability to retain knowledge for a long time.

Algorithm of students’ activities

| Pre-reading activity
a. Answer the questions:
1. What foreign language teaching and learning difficulties do you know?
2. Does psychology play an immense role in FLT? Why/ why not?
b. Look at the picture below (Fig. 12) and say what it is about.

coordinating
your mind
with your body

® .
naturalist
understanding
Y living

spatial
visualizing
the world

>
in 3D %“‘

finding
the right @
words to "

express "I.
what
you mean

linguistic

things and
reading .
hahie musical
discerning
sounds, their
pitch, tone,
rhythm, and
timbre

logica

intra-

personal
understanding
yourself,

what you feel,
and what

you want

sensing people's
feelings and motives

interpersonal

bodily-
kinesthetic

I-mathematical

5 28 quantifying
_L T things,
making

hypotheses
and
proving
them

Fig. 12
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Il While-reading activity

A. Read the suggested scientific article “Gardner’s
Theory of Multiple Intelligences”, following the link
https://www.simplypsychology.org/multiple-

intelligences.html or scan the QR code:

B. Look through the “Teaching intelligently: Language SKkills Activities
Chart” (Fig. 13), which provides a summary of the eight styles due to

multiple intelligences and some suggested activities.
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Fig. 13.[14, 88]

1. Think of a groupmate to illustrate better the presented information in the

table above. Describe him or her pointing out multiple intelligences.

2. Write a review of your best (worst) English teacher, noting why you

think he/she was effective (ineffective).

IV Presentation of ideas and discussion.
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SEMINAR 9

Foreign language teaching methods from the standpoint of
linguodidactics

Plan

The cognitive method of foreign language teaching.
The communicative method of foreign language teaching.

Modern methods of FLT: advantages and disadvantages.

> e

Learner-centered methods of FLT.
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Thesaurus
Method — a method is the practical realisation of an approach. The originators of
the method have arrived at decisions about types of activities, roles of teachers and

learners, the kinds of material that will be helpful and some model of syllabus
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organisation. Methods include various procedures and techniques (see below) as
part of their standard fare [14, 62].

Procedure — a procedure is an ordered sequence of techniques [14, 62].

Technique — a common technique when using video or film material is called
silent viewing [14, 62].

Grammar-translation method — language was treated at the level of the sentence
only, with little study, certainly at the early stages, of longer texts. Secondly, there
was little if any consideration of the spoken language. And thirdly, accuracy was
considered to be a necessity [14, 63].

Direct method — the translation was abandoned in favour of the teacher and the
students speaking together, relating the grammatical forms they were studying to
objects and pictures, etc. in order to establish their meaning [14, 63].

Audiolingual method suggested using the stimulus-response-reinforcement model
[14, 64].

Community Language Learning, a 'knower' stands outside a circle of students and
helps the students say what they want to say by translating, suggesting or
amending the students' utterances. The students' utterances may then be recorded
so that they can be analysed at a later date. Students, with the teacher's help, reflect
on how they felt about the activities [14, 68]

Suggestopaedia is concerned above all with the physical environment in which the
learning takes place. Students need to be comfortable and relaxed so that their
affective filter is lowered. Students take on different names and exist in a child-
parent relationship with the teacher (Lozanov calls this 'infantilisation’) [14, 68].
Total Physical Response (TPR) lesson might involve the teacher telling students to
‘pick up the triangle from the table and give it to me' or 'walk quickly to the door
and hit it. When the students can all respond to commands correctly, one of them
can then start giving instructions to other classmates [14, 68].

Silent Way is the behaviour of the teacher who, rather than entering into
conversation with the students, says as little as possible. This is because the

founder of the method, Caleb Gattegno, believed that learning is best facilitated if
42



the learner discovers and creates language rather than just remembering and
repeating what has been taught [14, 68].

Communicative Language Teaching centres around the essential belief that if
students are involved in meaning-focused communicative tasks, then 'language
learning will take care of itself (see page 52), and that plentiful exposure to
language in use and plenty of opportunities to use it are vitally important for a
student's development of knowledge and skill [14, 69].

Algorithm of students’ activities

I Pre-watching activity
a. Answer the questions:
1. What do we mean by “method”, “approach” and “technique”? (Put them in
the correct order (1, 2, 3) they should be applied in teaching).
2. What is the difference between these terms?

3. Which methods and approaches do you remember?

Il While-watching activity
a. Scan the QR code and watch the video

(https://slideplayer.com/slide/12250280/) that presents a review of

various methods:

b. Make a list of methods presented in the video.

c. Make notes of the unknown method/-s.
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111 Post-watching activity
a. Name the method/-s to be the most efficient in FLT answering the following

guestions:
Can we observe the evolution of the methods of FLT? Why / why not?

d. Explain your choice.

IV Presentation of ideas and discussion.
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SEMINAR 10
Digital teaching and learning technology in FLT
Plan
1. The role of digital teaching in FLT.
2. E-learning in language education.
3. Remote learning in language education.
4

Blended learning in language education.
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Thesaurus
Digital Learning and Teaching Technology (DLT) encompasses such digital

learning tools as software tools, e-resources, applications, e-platforms, educational
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channels, websites, and multimedia tools that can be used with computer or
modern electronic mobile devices (laptops, tablets, clickers, smart boards,
projectors, etc.) in the teaching and learning process [17, 41].

Remote teaching is teaching and learning using digital technologies regardless of
the location and time limits of the teacher and learner [17, 43].

Edutainment technology includes the employment of visual aids (text, graphic,
video/audio materials, etc.) in the educational process and organisation of
education using up-to-date entertainment and digital learning tools. The said
technology is built upon the concept of entertaining education [17, 46].

"Flipped classroom" promotes learning the theoretical material beyond the
classroom, using digital learning tools [17, 46].

“Blended”, “hybrid”, or “mixed-mode” learning helps students and teachers
interact as they use digital learning tools outside the classroom. The educational
process can be facilitated via online components (e.g. e-platforms) and also

through offline learning (e.g. classroom activities) [17, 42].

Algorithm of students’ activity
I Pre-watching activity
a. Answer the questions:
Do you use technology while studying?

How has changed the mode of teaching and learning in the digital age?

Il While-watching activity

a. Attend the webinar “Using technology to motivate learners” following
the link (https://youtu.be/bp68J243hel) or scan the QR code:
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b. Answer the questions:
> |s technology a useful tool for motivating learners?
» What are the pros and cons of integrating technology into the
curriculum?
» How has the role of the teacher (learner) changed with the use of

technology?
111 Post-watching activity

Give your ideas for using Digital Learning Technology in FLT. Choose one
of the digital learning tools in the table (Fig. 14) below and illustrate its use in

different contexts based on the given examples (Fig. 15).

Didactic Typology of Digital Learning Tools for Foreign Language Teaching

Type of digital learning
Tools

Examples of digital learning tools

Didactic value of digital
learning tools

Tools for mind mapping and
creating word clouds

Wordle, Wordnik, Flickriver,
Tagxedo

Developing lexical competence

Tools for translation

Phras.in, PhraseUp,Phrasr

Developing grammar competence

Tools for identifying word
stress and pronunciation

Forvo, HowJsay, PhoTransEdit

Developing phonetic competence

Tools for visual receptive
activity

WallWisher, SimplyBox, Twurdy,
TagBulb, Cue Prompter, Storify

Developing reading skills

Tools for audio receptive
activity

Urtak, Intervue Me, Bat Lyrics,
Listen and Write, ESL Video, VYou

Developing listening
comprehension skills

Tools for recording and
publishing audio or video

VoiceThread, Podomatic, Audacity,
Dvolver, Makebelief Comics,
Xtranormal, MailVu, AudioBoo,
Voxopop, Flickr Poet, Animoto

Developing speaking skills

Tools for writing and
publishing texts

Sync In, Write or Die, Posterous,
Boockr, Pimpampum, Storybird,
Storyjumper

Developing writing skills

Tools for creating different
types of tests and interactive
tasks

LearningApps.org, Kahoot,
Quizlet.com, Socrative.com,
Onlinetestpad.com.

Testing the level of foreign
language communicative
competence formation

Fig. 14 [17, 46]
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EXAMPLE 1: USING CLASSDOJO WITH YOUNG
LEARNERS TO ENCOURAGE ACTIVE LEARNING

Why use the technology?

ClassDojo allows teachers to award badges and rewards to their
students. The app can be used to encourage students to talk
about their achievements with their parents.

Who is the technology best for?

It is most suitable for learners aged between S and 9 years,
since they seem to benefit from conversations with their parents
about their learning.

What is the technology best d for?

The badges and other rewards can be awarded to students
when they work well together or help each other. This
information is recorded and can be shared with other teachers
and with parents, who can add their own comments.

Where should the technology be used?
Teachers use it to monitor learning in class. Parents can also
access this information at home.

When should the technology be used?
It is best to introduce it at the start of the school year so that
learners and their parents can get used to it.

How should the technology be used?

Our curriculum places great emphasis on developing a growth
mindset because we want to encourage learners to be active,
to help others and to learn that their own actions affect their
learning outcomes. We can acknowledge behaviours that we
want to encourage by giving the learner a sticker (for example,
awarding a sticker for ‘persistence’ when a learner perseveres
with a challenging task).

A record of the stickers the learners have earned can go into
their learning portfolio. This allows them and their parents

see what they have done and how it relates to the language
learning outcomes. We hope this will form stronger connections
between learning in school and home life so that learners can
benefit from their parents’ encouragement and feel proud of
their achievements.

IV Presentation of ideas and discussion.

EXAMPLE 2: USING SMARTPHONES
MOTIVATE TEENAGE LEARNERS

Why use the technology?

All our teenage students have smartphones ar
proficient in using them, so support will not b«
often. Smartphones have a long battery life ar
throughout the day. They can easily be put aw
to work on more traditional activities.

Who is the technology best for?

It is suitable for teenagers because they use ir
frequently outside class. It is less suitable for ¢
learners because they are unlikely to have thei

What is the technology best used for?
Smartphones can do so many different things,
with text, audio, and video to browsing the we
that can be used in class.

Where should the technology be used?
Students can use smartphones at school, at h¢
while travelling from one to the other. For exa
collect photos or record audio or video materi
They may start an activity in class and finish it
versa.

When should the technology be used?
Smartphones should be used sparingly and or
sense—for example, to make activities more i
productive, or to enable students to practise t
or improve their digital skills. We should limit 1
smartphones to a few minutes in each class du
screens.

How should the technology be used?

This is an ideal way to help learners develop d
which are part of our curriculum, alongside lar
work on skills such as staying safe online, man
footprint, and aspects of citizenship, such as v
respectfully online. Smartphones make it poss
language and digital skills in a way that is curn
to our learners.

Fig. 15

49



[HEN

SEMINAR 11
Linguodidactic competence of modern foreign language teacher
Plan
1. The professional training of FL teachers in modern conditions.
2. The linguodidactic competence.
3. The essence and definition of the notion.

4. Ways of continuous professional development of FL teacher.
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Thesaurus
Intercultural competence is a range of cognitive, affective, and behavioural skills
that lead to effective and appropriate communication with people of other cultures
[23].
Professional competence covers issues of professional conduct, classroom
management, teacher's approach and language production [23].
Communicative language competence can be considered as comprising several
components: linguistic, sociolinguistic and pragmatic [15, 13]
Linguistic competences include lexical, phonological, syntactical knowledge and
skills and other dimensions of language as system, independently of the
sociolinguistic value of its variations and the pragmatic functions of its realizations
[15, 13]
Sociolinguistic competences refer to the sociocultural conditions of language use
[15, 13].
Pragmatic competences are concerned with the functional use of linguistic
resources (production of language functions, speech acts), drawing on scenarios or
scripts of interactional exchanges [15, 13].
Linguodidactic competences encompass both linguistic and didactic components
of professional knowledge, skills, habits and aptitudes.
Methodological competence of future foreign language teachers constitutes the
ability to implement foreign language teaching activities (instructional,

educational, communicative, gnostic, constructive, organisational) efficiently and
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creatively on the basis of the acquired methodological knowledge, skills and habits

aimed at further improvement [17, 41].

Algorithm of students’ activities

Part 1
I Pre-reading activity
a. Answer the questions:
1. How can you explain the term “linguodidactic competence” of FL teachers?

2. What components does it consist of?

Il While-reading activity

a. Read the suggested scientific article “Using information and
communication technologies for the formation of linguodidactic
competence of future foreign language teachers” (pp. 77-81) following
the link (https://journal.iitta.gov.ua/index.php/itit/article/view/3868/1784)

b. Appendix 2 or scan the QR code:

c. Pay attention to the theoretical background and aim of the article.
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d. Based on the scientific article, complete the table below:

Scientist

Definition of “linguodidactic competence”

1.

2
3
4.
3)

e. Answer the questions:

1. Which tools are suggested to be used for the formation of linguodidactic

competence in the article?

2. Dwell on their educational value for the formation of linguodidactic

competence of future foreign language teachers.

I11 Post-reading activity

a. Choose one of the most appropriate definitions for the term

“linguodidactic competence” or suggest your own. Prove your point of

View.

b. Discuss it with your groupmates.

Part 11

I Pre-watching activity

a. Answer the questions:

1. How can you explain “the continuous professional development” of FL

teachers?

2. Are you against or for your ongoing professional development? Why/ why not?
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Cambridge English Teaching Framework - at the heart of professional development

We developed the Cambndge Englsh Teaching Framework to help teachers identify where they are in ther professional career to help teachers and their employers think about where they want to go next and

dentify development actities to get there

Stages Foundation
Has 2 basic understanding of some language
ml and | leaning concepts
theleamer | Damonstrates a itte of ths understanding

whin pannig and teaching

Has 3 basic understanding of some ey
penaples of teaching, leaming and assessmant

Teaching,
lesrning nd

Con plan and deliver smple lessons with a
Dasic amaneness of leamers’ needs, ueng core
teachng techniques

|

Con use avalable tests and basic assessment
proceduns 1o support and promote kaming

Provides accurate cxamples of language
points tught at A1 and AZ leveks

Usats Dasic cassroom lnguage which i

mastly accurate

% aware 0 some key tere for
descnbing language

H H

Can answer ample heamer questions
with the help of reference materials

-4

Professional

Can reflect on a besson with guidance and leam
from heedback

§

and values

Requrres padance in self-assessing own roeds

Copyghe € UGS 20M | RNV

3.

Il While-watching activity

Developing

Has a reasonable understanding of many
language-heaming concepts

Demarstrates some of this understandg whin

planning and teaching

Has 2 reasonable understanding of many ey
principhs of teaching, kaming and assessment

Can plan and dever lessons with some
awareness of leamers’ needs, using a rumbir
of diferent teaching techniques

Can desggn ample tests and use some
ASRLSMENE proceduns 10 suppon and
promote leaming

Prowdes accurate examples of language
ponts taught at A1 A2 and B1 levels

Uses classroom language which s

mastly accurate

Has reascrabe knowledge of mary Ley tems
for describing Lanjuape

Can angwer most leamer questions with the
help of reference materials

Can reflect on a lesson without guidance and
respond posiively 1o feedtadh

Can salf-assess own needs and ident fy some
weas e mprovement

Has 2 good understanding of many language
laarmng concepts

Frequently demonsirates this understanding when
plarring and teaching

Has 2 good understanding of ey pinciphes of
teaching, leaming and assessmint

Can plan and deliver detailed lessons with good
awarenass of leamers’ needs, using a widk range
of taching tachniques

Can design effective tests and use a range of
Assessment procedures to suppart and
promote leaming

Provides accurate examphes of Language points
taught at A1, A2, BY and B2 lewels

Usas classroom language which 15 congstantly

acourate throughout the lesson

Has pood inowledge of hey terms for describg
lnjage

Can answar mast Rarner questions with mnimal
wse of reference matenak

Can reflect criicaly and actively seeks feedback

Can identy omn strengths and weaknesses as 2
toacher, and can spport other teachers

Has asophsticated understandng of
lnguage-dearning concepts

Consstently demonatrates this understanding

when planning and teachng

Has a sophisticated understanding of ey
prrcphs of taaching, learning and assessmint

Can plan and delrwar detaled and sophsticated
Risons with 2 tharowgh understanding of
Rarmirs’ needs, using a comprehansive N
of waching technigues

Can desgn arange of effective tests and
s ndvidualised assessment procedures

consstently 1o support and promote leaming

Provides accurate axamples of Language ponts
taught at AV-C2 levels

Uses a wide range of classroom lanjuage which is
consetently accurate throughaut the lesson

Has sophsticated inowtedge of key terms e
duscrbing language

Can answer most leamer questions in detail with

mismal use of reference matenals

Consistently reflocts criically, observes other
colleagues and is hghly committed to
protessional development

b highly aware of own grengths and weaknesses
and actively supports the development of
other teachers

S the ul wersion of the Iamework for detished competincy statiments wnh»dpnpah I‘/lu(’!l‘-ﬁllllld

Fig. 16

c. Attend the webinar “Ongoing Professional Development for FL Teachers”,
following the link (https://youtu.be/JpM1 6SXwhU) or scanning QR:
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a. Answer the questions:
v" What is the value of continuous professional development?
v" Why is student experience of great value in teaching FL?
v" What makes an effective teacher?
v" What is “upskilling” about?
v' What pathway for professional development is suggested by the

speaker?
11 Post-watching activity

Make up a list of your pathways (e.g. electronic resources, online platforms,
educational institutions, etc.) for continuous professional development of FL

teachers. Prove the educational value of one of them.

IV Presentation of ideas and discussion.
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Self-assessment Grid |

Term

| know

| understand

Didactics
Linguodidactics
Teaching

Learning

Imitative learning
Training
Compound system
Coordinate system
Language education

Learning Environment

Scientific Picture of Methodology
Linguistic Model of Teaching
Foreign Language Teaching (FLT)

Multilingualism

Plurilingualism

Plurilingual competence

Acculturation

Mediation

Social agent

Target language

Language acquisition

Second language learning

Language personality

Secondary language personality
Theory of behaviorism

Reflex

Reinforcement

Social learning theory

Sociocultural theory

Approach

Communicative approach
Action-oriented approach

Plurilingual approach

Innovative ~ Process in  Foreign
Language Learning

Technology of FLT

Interactive technologies

Cooperative learning

Project technology

Common European Framework of
Reference for Languages: Learning,
teaching, assessment
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Proficiency

Level Al (Breakthrough).

Level A2 /Waystage

Level B1 /Threshold Level.

Level B2 /Vantage Level

Level C1

Level C2 /*Mastery’

Attention and awareness
Audioactive

Visualization

Mnemonics

Receptor

Memory span Memory image
Long-term memory

Explicit memory

Episodic memory

Implicit

Short-term memory

Long-term memory

Divided attention or multitasking
Selective attention,

Sustained attention

Retentiveness

Intelligence

Method

Procedure

Technique

Grammar-translation method
Direct method

Audiolingual method
Community Language Learning
Suggestopaedia

Total Physical Response

Silent Way

Communicative Language Teaching
Digital Learning and Teaching
Technology

Remote teaching

Edutainment technology

"Flipped classroom"

‘Blended’, ‘hybrid’, or ‘mixed-mode’
learning

Professional competence
Communicative competence
Linguistic competence
Linguodidactic competence
Methodological competence of future
foreign language teachers
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Self-assessment Grid |1

Knowledge

| can use

Question to the
instructor

The etymology of the notion.

The subject matter of
linguodidactics.

Key terminology of
linguodidactics.

Linguodidactics as a theory of
teaching a foreign language The
main objectives of
linguodidactics.

Functions of linguodidactics.

The coherence of the terms
“didactics”, “linguodidactics”,
and “methods of a foreign
language learning”.

The specifics of linguodidactics
in  preschool, primary, and
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THE LINGUODIDACTIC ASPECT OF FOREIGN LANGUAGE TEACHINGIN
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The problem of studente-philologists” training in forclgn language edwcational process in kigher
oducarional lnsritute has been amalyzed dn the article. The topicality of the abovementioned question has been
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have been defined. lts principal functions have beea determined. The main terms and categories of
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BMXORRKNR, HCAArOriYMMi  cxcuepHMONT,
ool PoUes, MEAAroriui ORI TOPIIN
TOMIO; CHCUNPINMT HOURTTE TINTROAMIAXTIKN
RUKISAIAMME MONM, BHRNCHILE 1HOICMMOT MORN,
Icncaoea seona (alo plama mosa) sx wasass
APCAMET, MARNASLNIER MATCPIAN, MANMANLMA
CHTYRIEIE, DPIILONIN, METOMM | Bpsiomit MasAIts
BHOICAMOT SO TR I

« DOETTR, JA00TMNCHT Y CHOPLINSHIE NIyX,

= NCAXOIOLHT (COpRAMETIR, OCMRCACHNE,
JACHOCUNA, NAM'ITE, MHCACHNR, poaymosmil
pomaTos i i),

- AOTIKH (IMIYKISIR, JCAVKILIN, SMIALY, CHNTES,
FRUATMICHINE, SIACHGEKILIN, CHCTOMATIIAIOR T2 L),

« xiGepucrman (asoponodl 18 50K, Jmias i
CHCTOMA), NCHNOIMITBICTINM (TeopIR MoxscHin sl
ALRARNOCTE, POIRMTOK MOBRICHME, cupniiuarys
MORAICHIE, MOBACHNORE JAIMMICTR, MOXAMISMN
sontcres 1ain) (3, 34)

Y1201 CHETOMA MARENNE I0ICMNEX MOB Y
srutik wxond Gayyerscn  ma coiawniht
srRcMonos ssanifl AEAMMOCTI  CryacnTis,
AoMIYIOMMX CYOTCKTIN MABNAILMOTO NPOLCCY, TA
BNEARAANEE, Bracsmi yeaCchuKis HasvA oo
HPOUECY IPYNTYIOTACK H3  ACMOKPATHMHNY
FPMMUMEAR CILAKYRANME 3 METOM TOCEIHCHMA
nomon wach.

Iipoace wawsamn inoseunod mosn y BH3 ™ ue
RATICHA cHCTeMa, cxaszonnMn fxol ¢ uia Ta
SARLAMME  HARVANNR IMOISMMOT MOBN, IMICY

Mowoan 1 pasox Nel | (130), 2018
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HABCAARNOIO MATEPIATY, JaxonoMipMocT: floro
IRCHOCHIRR, MCTOM, s2co0u, opraniamion Gopane,
TOAHOBONT HEFLARIE SHOICMINOT MORM, SLINOSUINI 30
DOCTARICHO! MCTIE

Mera DUEsocT) BPOPOCOPOR KD MINUILIMIANONO
CxARTY $IS0NorHHNX GAKYIRTCTEN DEAITOTIUHNN
BH3 - slanosussrim saseosacumio CyCnimerne 1a
OCHITH NLANOTORKK XsaTiQIKORINNX axinuin,
FOITCIS TE BUTARIGD BICICMISON MOML, LUER OCRITIAY
RCTAAIN PEINIEX TITNIS.

3 mcrow gockricnns CHPOPMYTIROBAIOT MCTH
HEOTXLIHO POYR FIATH TAK] JARTMINE

= POPMYBIINE ¥ CTVACHTIN $HILTAMNCUTARNOO
HEYXORO- U HEBICTMUHOND CHTOMMUTK W0 3368 3nceyv
HANCHICTS CHPMIBILETTX CHCTOM 20CTLIAY RO MOR,
POSVMIMIE CYTHOCTT FIRIBICTIMNME $aKTin, noxsa
MEACTISC LTI IIPICOT O AT B THEHONO IHaNME,

- POMMITOK st sECTIRO! INTYEE, oM TIRIBOINO
AMIRICTHYNOFO MHCACHNE 2ax POpMyBRIMNE
TROPUOTO DoTCHitiaTy ocobucrocti MalbyTmuoro
MOBOGHARIA, 1IATHONO 20 ooasisiisol apodecilimol
T3 HRR0SO-20CLBuNBR0l polorm [4).

« sabcancucnnz  rorosMocTi MalkGytmix
MOSOINABIIN 2O CAMOCTIiNOro poIR’sIaMmx
PP NI CTPATSTININICS SANEINE, B OCHONI XAMS
€ BMIMME DSBNYEITH | LTIRCHIOBATIE CAMOOTEITHIO
ANNALMICTH, BUKOPHCTONYRITH CYMACHI MCTOIM
pouyxy neolxianol mdopsantii 1as pos’ xannx
MAYNORO- JOCTALUEHX T3 DCIATOF T npotacse.

Cxaaaosmun  apofeciinol  niarorosxn
MOsOMARE ¢ TPo (oroKM MABATMOIX TSI
UMES ppoaMeTin 33 $axoM, 3 couiokyasTypuol
OIArOTOBXM CYVACHMYI® § UMXA HCHXOIOrO-
neaRrorom yecusezin (7, 21).

Hasranandi npowsec ¥y BH3 moneye sonpi ooiomsn
IO OCHITIN0, PORBINPIY UPOROCToN Bowesy

Cenmis GyIIin TICHO DO SR ¥ OTPIMINMEM
CTYACHTAMN CHCTOMATHIONMINX AREE BICTHIMMNX
1AM, OPMYBANNEM  BMINL  HPAKTHYHO
IACTOCORYBITI LIOTYTT MHANNE, BONOAMKBATI IX &
PERIATATE OCTHIMO! CAMOOCEITH,

Pommiosnona yMKLII € HACILIOM BCPCTROPCIOE
B OPOUOCT MANGUIANO! JIAINOCTI INTEACKTIRIANOI
cPepn ocobucroctt cryaonta (Horo Mucacuma,
nas AT, YERN, COOCTCPERANROCTE), POIRNTKY
CMEATIL KPOSTHANOCTY Ta eaotniteoi cfopn [4].

Mpodecifing KNS PCAsIPCTACE HE Tianxn
faxinmamy KadcIpH NCHXOIOF L, NCIAFON KN |
MCTOZMKI BISCIUTAMILE MORM, A%¢ §l MOCIaaaam
COCLIATMOX | COIOKYIMTYPHIT THCITMILTEN, XX
MasLeo-mxomatt npotce ¥y BH3 aac scapaso
BHPRACISY OPOPOCHINY CTPRMOBINICTM.

Buxosna GyNKuin HasNATMIOIO HpOUcSyY 3
INOICMHOE MORM JOPICHTORANS WA $OPMYBRINNN
OCOGHCTOCT) MalifyTILOTO IPeN TR OI0 COITOINIY,
DUUBLTIMMMX | OpodeCHiNG BaaCTINX AROCTCR,

Moaom.lpnmhill(nm.zots

CEMCHMX BPIOPHTICTIN, IO JOCATWOTHCS SRILLEKH
peTeaANony SLA0OPY INICTY MERLANILE, SR O IMHOT
yeranoson scsiasss BH3
Haswzasno-ntnnmasasssmit nponec y BH3
BEROMAC 5 CO0C TIUIANICTE MIOCILII G ( MIDCERIANIN )
| AREMOCTL CTYICHTA (Masasnm).
Oprasiatifno-IsiCTORMMME KOMIIONEH TN
AMIRMOCTY MICTULTINGS RIS ECTH X USCIMIIE
- CHRALTMMN W3 Ba3 THOONIX EPOrPaM PotOoMIX
OAINER, BIANOSLING 10 SAKKX OPIraNizOBYCTACR

Hanianme,
AMTEICTIHNNIE SIEA I, Gopuynanns

MESIMCLUtILTINAPINN THANL, POIRNTON HERNATAIO-
SOMARATLMNX YMINE, ¥ TOMY “MCAL BMIMME
LURCIRORITI DMISICTHRINER anans Gaxtin Moms, 1
MORICIIC BN YMIIN,

- CTHMYDIORSNNE HARMAILNO-NIYNARIALMO]
ALUILHOCTE CTYACHTIN, DpOMUSNi, Tesarwyndt,
FIRACYMEOMIE KON TPOTE ZULTMNOCTI CTNACIITIN, TILATE)
POITIATATIN TA KOPOKIIK HARCATMOL JIILMOCTI
CTEASHTIN T2 Ix camocTtineot poforn

Orpusasiux Garonnx yeans 322 marRbGyrusol
el poPeCtnol POaTIE - MOTS HARIATAN0T
AMALMOCTI CTYACHTIN, IHO PLABIICEYOCTMCE &
Teopermunil 1 ppaxywumift  dopmax  nmia
KCPINMMUTROM BMXIZAAYIN, XKI, XpiM TOr10,
OPAIIOBYIOTE | CROPORYIOTL caMoc Tty pobory
CrYRCNTIN,

CRmaaosin i MANAIMOT TUUIBMOCTI CTYICHTID €

© CAYXANMNA, YORIAOMACHME, OCMMCIACHNSR,
FACHOCHME MAEHAILMOT INPOpMELT Ma ACKuieX,
CPAKTHUAMMX | COMBIIPCLKIX JAMITIEX 3 S0 MM0]
MORN,

= AHTAIOL, OCCMIBCHCIILE, DEPEPOGKa 1 3¢ 0O
mchaonsit masaanol indopsacui,

« KOMCHCKTYRMINA BPOCAYXANOO | HPOINTANOIO;

- suxonanus saboparopumx pobir, supan,
POIR KBNS TINIRICTIOISNN S0,

= MANNCANNE KYPCORMX | amnzosmuux pobir,
OLIFOTORS podeparin, LUACHCINE HPOCKTIE, 1130 €
POINIATITON HRPCLIMNO-HAYRORIEY J0CTLTACH.,

< DEANIOTTNNG MOAICDOMMNEE, S5 VUACOCTICS
FLT 43¢ NCIATONTINOT IPEXTINGt 8 JNCIATAX OCRITH
Pl T,

Bucuonku. Y npoucc: mamwol pommiaxm

IAIHANNMO, IO JAMPONOMORINI HOIOKCHNE
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USING INFORMATION AND COMMUNICATION TECHNOLOGIES FOR THE
FORMATION OF LINGUODIDACTIC COMPETENCE OF FUTURE FOREIGN

LANGUAGE TEACHERS

Abstract. The anicle explores the use of information and commuaicanon technalogies foe the
development of future forcign linguage teachers’ hinguodidactic competence. On the grounds of
the analysis of the sciennfic and pedagogical literature the authors have proved the topicalsty and
importance of applying information and communication technologies in future foresgn langusgpe
teachers” tramng The cmpiriaal methods (quoticanaires, obwervation, surveys) were used 1o
determine the current sitvation with the application of informatzon and commumication
technologies in the proooss of future foreign language toachers” professional traning, The ossance
of the key noticns of the rescarch has becn specified: “mnformation and commumication
technologies™, “professional and podagogical competence’”, “future foroign leaguage toachers’
Inguodsdastic competenss™, The sxparmmes of epplying information and sommsmisalion
technologics i the provess of traming forcign Rangusge teachers has boen prosented, as the
shovementioned technologies have boen provad to be an unportant means for the formation of
futwre forcign laapuage teachers’ linguodidactic competence, It has been determined that
cducational mformation ad communication techrologies (mulimedia pecsentaticns,  cloud
services, blog, video scribeng, e-portfodio, webequosts, etc. ) provide unigue didactsc possibilities o
form future forcign language teachers” linguodidactic competence, namely: crease conditions for
working with forcign language business documents, moddling virtual saviconment for foreign
language dusiness commumication, ocbeaming baguistic and extralinguistic mformation, contribute
to all types of speech activity (reading, speaking, listoning, writing), peesenting and Jooking for
data on languages and countes, ctc. Pasticular attention bas boen paid to such kind of work with
nformation and communication technologics as creating personal ¢-portfolios, which demonstrase
craativily, imnovaliveness and professional competence of the modem teacher and dovelop future
teachers” self-presentation and self-reflection skills, There has been detarminad and experimentally
proved the effectivencss of using information and commumication technologics in the formation of
future foceign hainguage teachers” linguodidactic competence.

Key words: mformation and communication technologies. Iinguodsdactic competence; future
foreign languape teachers; eportivdio.
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LINTRODUCTION

Defining the niche. Significant changes in the system and structure of education in
Ukraine, #ts integration into European educational area, the dynamics of scientific and
technological revolution and world modemization, the need for rapid adaptation in an
information technology society contribute to the development of a new generation of teachers.
The 21st century teacher shoukd be ready to cooperate with real and virtual partners using
nformation amd commumnication technologies (ICT) for productive professional performance.

In the context of European interaction and mtegration of foreign langunges knowledge
in all spheres of human activity, the training of future foreign language teachers is of
particular significance, It requires special scientific reconsideration of the system of values,
formation of professionally significant gualities of foreign language teachers,

The importance of [CT in the organization of the educational process aimed at training a
new generation of professionals in the ficld of education, development of their pedagogical,
linguistic and digital competencies, preparation for life in the modem information society, is
featured 1 the Laws OFf Ukrame "On Education™ (2017) [1], "On Higher Education™ (2017)
(2], "National Strategy for Education Development in Ukraine for 2012-2021" (2012) [3).

According to the regulations mentioned above, a foreign language teacher is expected to
have sufficient linguistic knowledge and highly developed speaking skills. Morcover, a
language teacher should undergo a thorough theoretical and practical training to ensure
European quality of cducation, transition to innovative forms and methods of organwing the
educational process and [CT implementation,

The introduction of ICT in foreign language teachers training contributes to philology
students” quality education. Furthermore, t faciltates ICT skills development and ensures
their use in future professional and pedagogical activities, At the same time, the pilot study
results show that 52.2% of future professionals do not have cnough information about the
didactic potential of ICT i foreign language learning. What is more, only 41.3% of teachers
arc aware of the need to develop philology students™ skills in using ICT i their future
professional and pedagogical activities. As it turned out, they use only a imited range of these
techrologies.

Therefore, ICT use m the development of future foreign language teachers'
linguodidactic competence is an integral part of their professional pedagogical competence.
Today it acquires a particular significance.

Analysis of recent research and publications. The wssue of education mformat zation
anxd the definition of ICT theoretical principles in the educational process of higher education
institutions has been studied by many scholars, namely V. Yu, Bykov [6], V.P. Bespalko [7],
LV. Gavrish [8], 0.G. Glazunova, O.G. Kuzminskaya, T.V. Voloshin, T.P. Sayapina, V.1
Korokchuk [9], M.I. Zhaklak [10 ), E.S. Polat [11], O.M. Spirin [ 12] and others.

A significant contribution 10 ICT use studies has been made by L1 Kostikova,
A.O. Maslyuk [13], LA, Khyzhnyak [14], O.A. Kucheruk, S.0. Karaman, O.V. Karaman,
N.M. Vinnikova [15), N.V. Morse, O.G. Kuzminskaya, V.P, Wember, O.V. Bamy (16}, S.0.
Semenkova [17], V. Yu Bykova [I18], O.G, Romanovsky and many others [19] The
scientists have proposed the conceptual provisions and sdentified distinctive features of [CT.
Furthermore, they have presented the mathodology of educational process computenization
amxl highlighted the ways to solve theoretical and practical problems of IT use in the
educational process.

In addition, the scholars have dentified the means of information and communication
techrologics, determined the role and place of information technologics in the educational
process and estimated thewr use in training,

=R
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The use of ICT in teachers” professional training has been studied by V. Yu. Bykov [6],
O.A. Dubaseniuk [20], LI Kostikova [21], L.1. Morska [22]). V. Yu. Bykov claims that ICT
use radically changes the role and place of teachers and students in the educational process
(17, p. 2).

LI, Kostikova admits that the change of teacher’s role and the rok of computers in the
implementation of education, respectively, requires changes in teaching methodology. In this
regard, the researcher dentifies and describes the didactic functions of the teacher that could
be performed by a computer {training, control, management, organizational functions), The
scholar also highlights a significant advantage of a computer i performing certain
educational functions (machine as a modulator, machine as a nutor ete.) (21, p. 15-16).

Undoubtedly, ICT use in the system of 1eachers” professional training has 2 number of
advamtages. Thus, it leads to serious reconsideration of traditional methods of teaching
philological disciplines as well as the role of future teachers’ professional training in the
context of ICT potential,

L1 Morska emphasizes the importance of 1CT use in process of future teachers'
professional tramning. In the study [22, p. 24], the scholar highlights that preparation of future
foreign language teachers for IT use in their professional activities can be done through 1T
implementation i teaching. In addition, she develops a method of foresgn language teachers’
traming aimed at [T use m teaching students.

N.V. Morse views [CT as “a tool for educatsonal activities of those people who mprove
or change their qualifications™ [16, p. 49]. The scholar emphasizes the unique role of the ICT-
based approaches 1o cducational process organization.

However, lterature review reveals a gap in the study of the specificity of ICT tools
integration nto the system of future forcign language teachers’ professional education,
Correspondingly, future forcign language teachers” linguodidactic competence development
requires a deeper study.

Therefore, the aim of the article s o explore the possibiltics of ICT use n future
foreign language teachers” linguodidactic competence development,

2. THEORETICAL FUNDAMENTALS OF THE RESEARCH

Education informatization and ICT imtroduction in the educational process ensures a
qualitatively new level of future foregn language teachers’ training, Systematic integration of
ICT 100k presupposes a gradual transition 1o an maovative system of training as a necessary
condition for education informatzation in accordance with the “National Doctrine of
Education Development in Ukraine™ (23]

The impontance of ICT use in the process of future foreign language teachers’ training
has been emphasized by prominent Ukrainian and foreign scholars. Thus, L.I. Morska views
ICT use in the process of future forcign language teachers' training as a scarch for the ways to
solve the following problems: creating authentic language content; organizing independent
work, speech drill in partxular; processing target language texts; avoiding routine,
mechanical, and time-consuming work for teachers; creating authentic language environment;
promoting foreign kanguage study as a means of obtaming cducational and professional
information [22, p. 17].

L1 Kostikova and A.O. Maslyuk view ICT as a system of methods and techniques that
provide collection, accumulation, storage, processing, transmission and display of mfornsation
based on computer technology and computer networks use [13, p. 68],

In pedagogal sciences (V. Yu, Bykov, OV. Spivakovsky, OM. Spirin,
LA, Khyzhayak), there are certain classifications of ICT according to their purpose. In this
study, we pay attention to ICT educational purposes, which involve the use of computers,
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computer-based leaming tools and computer communication networks to solve didactic tasks
[14, p.141)

ICT in education are based on the use of electroni¢ educational resources, which are
divided into:  mstructional  (multimedia  presentations,  textbooks, manuals, normative
educational documentation on language and lhinguistics, guwdelines, linguistic workshops,
visual aids, ctc), contentedriven (dictionaries, directones, encyclopedias, archives,
reposstores,  portfolios, ¢t¢.); network dependent  (distance  courses, webinars, video
conferencing, eic.); assessment onented (tests, tasks) [14, p. 219-221].

The main function of ICT in education is to ensure optimal conditions for solving
priority pedagogical tasks, One of such tasks is the development of future teachers” key
competencies to solve problems in professional, social and everyday life [15).

A special role in the context of future teachers' training is given to professional
pedagogical competence that contnibutes 1o specialists’ constant professional development.

Recent studies prove that forcign language teachers’ professional pedagogical
competence 8 mtegrative and icludes professionally important qualities and competencies
that contribute to productive professional pedagogical activities.

Unguestionably, one of the most important aspects of philology students™ professional
training presupposes thorough knowledge and well-developed skills in the ficld of
Linguistics. Morcover, students shoukd get a profound training in methods of teaching.
Therefore, the research considers future teachers’ linguodidactic competence as an important
component of their professional pedagogical competence.

Linguodidactic competence of a foreign language teacher is characterized by significant
variability in determining its content and structural components [14; 24; 25). Thus, N.M.
Ostapenko emphasizes that linguodidactic competence 16 closely connected with acquinng
knowledge and the development of skills to critically evaluate the object, subject, content, and
structure of lingusstic disciplines. In addition, great significance is given to principles, tools,
methods and technologics of training [24].

O.A. Kopus defines didactic competence as a set of knowledge, skills, and experience
of evaluative attitude to the subject, object, content and structure of linguistic and
linguodidactic disciplines. Therefore, the scholar emphasizes the importance of developing
philology students” skills in applying the principles, methods, techniques, tools and forms of
teaching languages. The researcher views such skills as an important integrated characteristic
of future teachers' personality [25, p. 85].

LA. Khyzhnyak strongly supports the idea of foreign language teachers’ linguodidactic
competence development. The researcher emphasizes the need for future teachers” continuous
self-improvement as a necessary condition for their high quality professional performance
[14],

However, despite all ternunological diversity, the characteristics of hinguodidactic
competence do not contradict cach other, They are interconnected and complementary, which
makes their application possible both separately and in a complex.

Considering  current  approaches to  foreign  language teachers”  linguodidactic
competence, we view it as a component of professional pedagogical competence, which is an
mtegrative property, manifested in the set of didactic and subject-related (foreign language)
competences,

Literature review on linguodidactic competence composition [15; 20, 25] gives the
possibility to single out the following components: » motivational (motives, ntentions,
asprrations, onentation), which ensures a constant interest i foreign language learning: -
linguodxdactxc (the ability to observe hterary norms, Jexical and phonetic rules; the knowledge
of target language morphological and syntactic peculiaritics; IT skills); - reflective, which is
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manifested in the ability of future forcign language teachers to reflect on their own
linguodidactic activities.

3. RESEARCH METHODOLOGY

To accomplish the aim of our research, we have used:

theoretical methods: analysis, companson, systematization of the scientists’ xleas to
determine distmctive features of ICT; psychological and pedagogical literature review on
future foreign language teachers” linguodidactic competence development;

empirical methods: observation of the work of higher education institutions teachers, a
pikot research to assess ICT use in future forcign language teachers’ linguodidactic
competence development: the assessment of students’ awareness of ICT potential in foreign
language learning; questionnaires, surveys, discussions, observations, generalizations and
analysis of pedagogical experience in the system of higher pedagogical education to assess
the level of future foreign language teachers’ linguodidactc competence development;

a method of statistical data processing based on Pearson's criterion to sdentify the most
effective means of ICT in future foreign language teachers’ linguodidactic competence
development,

To analyze the specificnty of ICT use in future foreign language teachers” professional
traming, 93 philology students of the Faculty of Social and Pedagogical Sciences and Foreign
Philology at Kharkiv Humanitarian Pedagogical Academy did the questionnaire.

The questionnaire included the following questions:

i. How often do you use ICT preparing for seminars and practical classes (always,
sometimes, never)?

2. What types of ICT do you use in preparation for foreign language classes”

3. What types of ICT are most often used by teachers in vocational disciphines”

4. Do vou use your higher education mstitution clectronic library (always, sometimes,
never)?

5. Do you understand the material better if ot 18 accompanied by sound, dynamic images
and graphics”

6. What form of study do you prefer (lecture-monologue, lecture with elements of
dialogue, nteractive lecture using 1CT)?

7. Is 1 mandatory 10 use ICT in foreign language teaching (yes, preferably not)?

8. What types of ICT, in your opinion, have the greatest didactic value in future foreign
language teachers’ professional training”?

9. Do you plan to use [CT in your future professional and pedagogical activities?

10. How much do you know about the organization of foreign language learning using
ICT (enough, not enough, nothing)?

In addition, to clanfy the students’ attitude and identify their potential interest in ICT
use i future professional activities, the students were asked to write an opinson essay “The
21st Century Teacher™ and participate in a roundtable discussion “Teaching Foreign
Languages in Digitalization of Education”, held on the eccasion of Science Day in Ukraine.

4. RESEARCH RESULTS
The study presents a comprehensive and systematic analysis of ICT use in future
foreign language teachers’ linguodidactic competence development. The investigation was

carried out in three stages: - motivational stage (experimental work mimed at understanding
students’ need for theoretical knowledge and feasibility of ICT use in foreign language
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