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ПЕРЕДМОВА
     Процес становлення національної системи освіти в Україні вимагають вдосконалення рівня професійно-методичної підготовки майбутнього вчителя англійської мови, формування його  професійно-методичної, комунікативної компетентностей у відповідності з сучасними інноваційними підходами до навчання іноземної мови, стимулювання його творчого саморозвитку.
   З огляду на ці вимоги метою представленого скороченого курсу лекцій  з шкільного курсу англійської мови та методики її навчання є набуття студентами теоретичних знань, знань про підходи, можливості та напрямки вирішення методичних проблем при навчанні англійської мови учнів закладів загальної середньої освіти.
   Навчальний посібник розрахований на студентів першого (бакалаврського) рівня вищої освіти Галузі знань 01 Освіта/Педагогіка, спеціальності 014 «Середня освіта Мова і література (англійська) освітньої програми Середня освіта (Мова і література (англійська, німецька) та освітньої програми Середня освіта (Мова і література (англійська, польська).  Навчальний посібник включає передмову, план і текст лекцій, питання для обговорення, список рекомендованої літератури. 
   Поданий у навчальному посібнику текст лекції має на меті ознайомлення студентів з методологічним апаратом методики навчання англійської мови як науки, озброєння майбутніх вчителів сучасними методичними технологіями, засобами та організаційними формами навчання англійської мови, формування у них творчого методичного мислення, готовності до пошуку та постійного вдосконалення набутих знань, навичок та умінь. 
   Автор цього посібника поставив собі за мету узагальнити накопичений у вітчизняній та зарубіжній методиці навчання іноземних мов досвід викладання англійської мови у закладах загальної середньої освіти, проаналізувати ключові теоретичні питання, які висуває практика викладання.
   У роботі над посібником використовувались як методичні статті теоретичного та практичного характеру, так і  автентичні посібники з методики викладання англійської мови.
      Матеріал навчального посібник може бути корисним для студентів, вчителів англійської мови, викладачів закладів вищої освіти, молодих науковців.





FOREWORD
   The process of establishing a national education system in Ukraine requires improving the level of profession and methodological training of future English language teachers, developing their communicative competencies in accordance with modern innovative approaches to foreign language teaching, and stimulating their creative self-development.
   According to these requirements, the purpose of this abridged lecture course on the academic discipline “School Course of the English Language and Methods of Teaching It” is to provide students with theoretical knowledge, as well as insights into approaches, opportunities, and directions for solving methodological challenges in teaching English to students in general secondary education institutions.
  This study guide is intended for students at the first (bachelor’s) level of higher education in the field of knowledge 01 Education/Pedagogy, specialty 014 “Secondary Education (Language and Literature (English))” of the educational program “Secondary Education (Language and Literature (English, German))” and the educational program “Secondary Education (Language and Literature (English, Polish))”. The study guide includes a foreword, a lecture plan, lecture texts, discussion questions, and a list of recommended literature.
   The material of the lectures presented in this study guide aims to familiarize students with the methodological framework of English language teaching as a science, equip future teachers with modern methodological technologies, tools, and organizational forms of English language teaching, and develop their creative methodological thinking and readiness for continuous improvement of their acquired knowledge, skills, and abilities.
  The author of this study guide tries to summarize the accumulated experience in foreign language teaching methodology both in Ukraine and abroad, analyze key theoretical issues posed by the practice of English language teaching in secondary education institutions, and provide a structured and practical approach to these challenges.
  In the preparation of this guide, both theoretical and practical methodological articles, as well as authentic teaching methodology manuals, were utilized.
  This study guide may be useful for students, English language teachers, university lecturers, and young researchers.



































Lecture 1.

METHODOLOGY OF TEACHING A FOREIGN LANGUAGE AS A SCIENCE AND ITS SYSTEM
Plan
1.  Methodology of teaching a foreign language as a science and its basic categories
2.  Methodology of teaching a foreign language and other sciences
3.  Methods of investigation
4.   Goals of language learning
5.   Content of teaching English 
6.   Principles of teaching English
7.   Methods of teaching English
8.   Aids of teaching English
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1.Methodology of Teaching a Foreign Language as a Science and its Basic Categories

      Methodology of teaching English is a pedagogical science. It is understood as a body of scientifically tested theory concerning the teaching of foreign languages in schools and other eductional institutions. It studies aims, content, aids, methods, approaches and ways of teaching English at schools. 
   Methodology encompasses various techniques employed by both teachers and students to achieve learning objectives in English. These techniques include interactive and digital tools, training strategies, gamification, and other innovative approaches [4, p.43].
  Methodology is defined by its theoretical principles, experimental foundations, and research methods. Such methodological aspects as the system of exercises, the role of the native language in learning, and speech activities, have been thoroughly examined, new English coursebooks are continuously being developed, and various experimental studies are conducted in schools to evaluate the effectiveness of different teaching strategies.
  There exists two different types of Methodology: general and special. General Methodology focuses on the principles and characteristics of teaching any foreign language across different educational institutions, whereas Special Methodology investigates the teaching of a specific foreign language within a particular type of school [4, p.44].
   The main categories of Methodology are approaches, methods, techniques, procedures, aids and system.
     An approach is defined as a strategy of language teaching. It reflects a certain model or theory and describes how language is used and how its constituent parts interlock, how people acquire their knowledge of the language and makes statements about the conditions which will promote successful language learning [7].
   The following approaches are distinguished:behaviouristic (habit formation through repetition);  cognitive (acquisition of theory, rules and deductive learning); inductive - conscious (intensive work at speech patterns followed by generalization);    communicative (language is understood as a means of communication) [4, p.82].
There are new approaches to language learning:    a competency based approach;    a level oriented approach;  a  reflective approach;  a culture oriented approach; a profession oriented approach.
   A method is a set of procedures or a system that explains how to teach a language and solve the main methodological problem. It is the practical realization of an approach [7]. 
     The term “method” is used to describe various models in language learning:
· It can refer to a general approach to language acquisition, defined by specific objectives, content, and teaching principles (e.g..the direct method, audio-lingual/visual method, Total Physical Response (TPR), suggestopedia, and the intensive method).
· It may represent a particular teaching philosophy developed by an individual educator, such as H. Palmer’s method or M. West’s method.
· It also denotes the organization of teacher and student activities during a lesson. In this context, methodologies distinguish between teacher-centered and student-centered methods. Teacher methods include demonstration, explanation, training, practice, feedback, and evaluation. Meanwhile, student methods involve engaging with new material, comprehension, practicing through exercises, applying knowledge in speech, as well as self-monitoring, self-correcting, and self-assessing progress.
   Techniques of teaching are classroom devices or activities. Their aim is to solve some particular problems at a certain stage of teaching or at a certain stage of a lesson, e.g. reading of the words, imitation, showing of the letters, work with the vocabulary etc [7].
   Procedure is an ordered sequence of techniques. It is a sequence which can be described in terms such as “first you do this, then you do that…”. Smaller than a method it is bigger than a technique [7].
  System is a model of language learning which corresponds to a certain methodological concept. The following methodological systems are defined in Ukraine:  intensive teaching;  communicative-active teaching; communicative-personal teaching; communicative and cognitive teaching
  Aids of teaching are various devices of language learning which help the teacher in presenting and fixing the material in students’ memory. They are technical and non technical, computer assisted programs. The English course book is referred to the main aid of teaching and learning English.

2. Methodology of Teaching a Foreign Language and Other Sciences
     Methodology of foreign language teaching is closely related to pedagogics, psychology, linguistics, psycholinguistics, literature, country-studies, sociology, information and communications technology. 
       Pedagogy is the discipline that explores the theory and practice of teaching and educating younger generations. Closely linked to pedagogy, methodology focuses on the strategies and techniques used in the teaching and learning process.
    Methodology is grounded in the fundamental principles of didactics, applying them to enhance teaching effectiveness. While didactics examines general instructional methods used in schools, methodology specializes in the specific techniques and strategies required for teaching individual subjects, such as English. It extends the principles of didactics to areas like setting educational goals, designing curricula, and developing classroom strategies for teaching English as a foreign language [4, p.60].
  In language education, general didactic principles are adapted and refined to address the field’s specific needs. For example, the “principle of visualization,” initially introduced for foreign language instruction, has since become a universal didactic concept used across various subjects. Similarly, programmed instruction, originally developed for mathematics, has been successfully integrated into language teaching methodologies.
  Modern didactics places strong emphasis on a student engagement during lessons, encouraging learners to participate in planning activities, selecting methods and materials, and interacting in different ways. This shift redefines the traditional role of teachers in the classroom. Teachers now serve as facilitators, providing guidance, motivation, and structure while allowing students to take on more active, creative, and independent roles. Their main responsibility is to manage and support students' cognitive development and engagement throughout the learning process.
   Encouraging students’ autonomy is widely recognized as a key objective in English language education. Learners are motivated to develop various learning strategies and to transfer skills and habits from their native language to acquiring the target language. They are also encouraged to take responsibility for their learning by independently planning activities, making effective use of resources such as textbooks, dictionaries, digital tools, and online platforms, and engaging in self-assessment and self-correction. Advances in pedagogy, particularly the adoption of a competency-based approach, along with the integration of innovative teaching methods, information technologies, and communication tools, significantly enhance the language learning process [4].
   Methodology is closely connected to psychology. 
  The teacher plays a crucial role in shaping and refining students' pronunciation, grammar, and vocabulary. Since habits develop through continuous repetition, they are essential to language acquisition. Consistent and accurate practice allows students to internalize language structures effectively. Therefore, it is essential for teachers to ensure that drilling is both systematic and precise. English-speaking skills requires an active engagement in listening and speaking activities
   Motivation is another key factor in this process, as teachers encourage students to imitate and reproduce language patterns through repeated practice. Psychologists categorize motivation into external and internal types. External motivation is driven by societal influences and can be either social or personal. For example, a student's desire to participate in international youth forums or secure a prestigious job serves as an example of external motivation.
  In contrast, internal motivation stems from the process of mastering the foreign language itself. This type of motivation can take various forms, including communicative, cognitive, and instrumental motivations. Communicative motivation is driven by the desire to engage in communication with speakers of the target language, while cognitive motivation reflects a positive attitude toward language learning. Instrumental motivation involves a favorable disposition toward various instructional methods and technologies used in language education[4, p.66].
     Memory also plays a crucial role in foreign language acquisition. Teachers should guide students in using effective memorization techniques. Psychological research emphasizes the importance of both voluntary and involuntary memory processes. It’s proved that involuntary memory is particularly effective in long-term retention of information. For this purposeКонец формы
 teachers should create an engaging and interactive learning environment that naturally reinforces language material. 
  Psychological research has provided valuable insights into the role of the native language at different stages of learning, the optimal amount of material students can absorb at each stage, the best sequence and methods for developing language habits and skills, and the most effective techniques for presenting and retaining new material.
  The process of acquiring a foreign language is closely tied to cognitive functions. Both methodologists and psychologists agree that language habits and skills should be developed through analysis and synthesis. 
   Students exhibit cognitive differences in areas such as independence, processing speed, and depth of understanding. They also vary in their balance between visual and logical thinking. Teachers play a crucial role in guiding students through the transition from concrete to abstract thinking. 
  Students’ perception plays a crucial role in foreign language learning. There are three primary types of perception: aural, visual, and kinesthetic. In language acquisition, aural and kinesthetic perception are particularly significant, as they are essential for developing pronunciation skills and forming speech habits.
  When teaching writing, visual and kinesthetic perception become dominant. Visual perception involves recognizing and processing written symbols, while kinesthetic perception engages physical movement, such as handwriting or typing. These perceptual modes are vital for mastering writing skills, as students must visually identify letters and words while physically reproducing them.
     The process of acquiring a foreign language is closely linked to the students' attention, which can be either voluntary or involuntary. Involuntary attention, in particular, is strongly influenced by a student’s interest in the subject. Therefore, teachers must actively enhance students' auditory and visual attention levels. A deficiency in auditory attention can hinder students’ ability to perceive and comprehend spoken language, while inadequate visual attention may affect their understanding of a written text. To ensure effective language acquisition, teachers should identify and address any weaknesses in both auditory and visual attention.
     In recent years, teachers have widely used data of cognitive psychology, namely the role of knowledge in the teaching process and learning strategies.
     Methodology is also closely connected to linguistics, which addresses the fundamental issues critical to language teaching, such as the distinction between language and speech, grammar and vocabulary, and the interrelation of these elements. 
   Descriptive linguistics, pioneered by L. Bloomfield, has significantly influenced the compilation of dictionaries and the selection of grammar structures for foreign language instruction. The data of structural linguistics are reflected in the selection of grammar structures of a foreign language. According to the investigations of the contrastive linguistics all the language material must be cast into patterns. The contrastive analysis of a foreign language and the native one helps determine the difficulties in the acquisition of the language material by the students. Functional grammar data determine the functions that students need to master in language learning. By leveraging text linguistics data, educators can select texts that are suitable for reading comprehension and developing oral communication skills. 
  Cognitive linguistics studies the mental mechanisms that underpin language utilization. Cognitive linguistic principles are integrated to bolster memory retention, problem-solving capabilities, and critical thinking skills among language learners. It helps educators refine the aims of foreign language instruction.
 Sociolinguistic principles, which analyze language within social contexts, play an important role in shaping language teaching methodologies. Educators can integrate sociolinguistic insights to navigate cultural intricacies, address speech variations, and delve into the sociocultural dimensions of communication..  
 Methodology shares a significant connection with literature in language education. Teaching a foreign language often emphasizes the importance of reading authentic texts. Through reading, students  broaden their understanding of the world, gain insight into the cultures and societies where the target language is spoken, stimulate intellectual growth by exercising memory, willpower, and imagination, cultivate a habit of engaging with written materials, reinforce language skills and enhance proficiency in the foreign language  [4,p.75]. 
      Methodology is linked with the country-studies, a field that provides insights into the culture, traditions, customs, and lifestyle of the country where the target language is spoken. Developing sociocultural competence enables students to understand and navigate different cultural systems, as well as interpret social variations within a foreign culture. 
   Moreover, methodology intersects with Information and Communication Technology (ICT), which offers valuable resources for language instruction. Incorporating ICT into the classroom involves leveraging data to implement technology-enhanced teaching methods. This includes utilizing websites, Internet-based projects, wikis, podcasts, and e-learning platforms to facilitate language learning. By integrating ICT tools and resources, educators can create dynamic and interactive learning environments that enhance students' language acquisition and proficiency.   
3. Methods of Investigation

Methodology, like any other scientific discipline, employs the specific investigative approaches to address its challenges. These methods include:
1)  Critical examination of foreign language teaching practices in our country and abroad;
2)  Comprehensive analysis and synthesis of the successful strategies employed by foreign language educators across various educational settings;
3) Experimental inquiry, increasingly popular among methodologists, involves testing hypotheses through structured trials. Experiments typically entail the introduction of new techniques, materials, or organizational methods for student learning. Experimental groups receive the innovation, while control groups maintain standard practices. Comparing the outcomes of both groups reveals differences in learning outcomes [4, p.46].
  In experimental research, methodologists utilize various data analysis techniques, including mathematics, statistics, to interpret results accurately. These analytical tools help methodologists draw meaningful conclusions from experimental data and determine the effectiveness of teaching.
The types of experiments are classified according to the following criteria:
	                               Criteria
	Types of Experiment

	Aim 
	Probing
Basic 
Repeated

	Conditions 
	Class/natural
Laboratory
Individual 

	Methods of conducting
	Traditional/vertical/horizontal
Cross-experiment

	Duration 
	Long-term
Short-term


 The experiment requires the following procedure:
Step I - preparation of the experimental material
Step II - pre-testing all the groups both control and those taken for experimenting;
Step III- experimental class sessions;
Step IV - post test;
Step V - interpretation of experimental data.
   The differences in outcomes between control and experimental groups provide clear evidence of the effectiveness of the learning process. By incorporating new ideas and findings from research, educators can continuously refine and improve language teaching methodologies, fostering the ongoing evolution and enhancement of instructional practices.
4) Observation of classroom dynamics provides valuable insights into various aspects of teaching and learning.
5) Conversations with teachers and students serve as valuable sources of information for researchers, allowing them to gather insights into various aspects of language teaching and learning. 
6) Questionnaire surveys play a significant role in methodological research, serving as valuable tools for gathering data. Researchers utilize questionnaires to obtain insights into various aspects of language teaching and learning. 
7) The interview method is a carefully developed method of conversations with a clear goal, which stems from specific research tasks. An interview is a system of pre-prepared questions that the researcher asks the respondent. Thus, the interviewer does not influence the opinions of the interviewee.
   This method is used only when the researcher is confident that the respondent's answers will be objective. This can be explained by the fact that an interview does not involve follow-up questions, which could be asked during a conversation.
8) The expert assessment method is used to obtain variable empirical data. It is employed to study pedagogical problems that cannot be formalized. This method combines indirect observation and surveys by involving competent specialists to evaluate phenomena.
 9) Testing serves as a means to evaluate students' language proficiency levels, with assessments taking various forms: formal and public, and sometimes it is informal and takes place in day-to-day lessons [4, p.49-51].
  Auxiliary research methods also include testing, modeling, timing, and mathematical statistics.
   In Methodology, a test is understood as a set of tasks prepared according to specific requirements, the aim of which is to determine the participants' level of foreign    language proficiency and are evaluated based on predefined criteria.
 Tests with a large number of tasks (more than 40–50) are called comprehensive tests or test batteries. These consist of several parts and subtests. Various classifications of tests are distinguished.
   Summative assessment. This includes end-of-year tests or major public exams that students undertake to demonstrate their overall language proficiency.
    Formative assessment. This type of assessment occurs throughout the course as teachers provide feedback to students, helping them to identify areas for improvement and adjust their learning strategies accordingly. Formative assessment informs instructional decisions and may prompt modifications to the curriculum or  certain lesson elements. 
 There are the following categories of tests:
   Placement tests: placing new students in the right class. These tests typically align with the syllabi and materials of the English course, assessing students' grammar and vocabulary knowledge, as well as their productive and receptive language skills.
   Diagnostic tests: serve to identify learner difficulties, knowledge gaps, and skill deficiencies throughout the course. Начало формы
When the teacher knows what the problems are, he can do something about them.
   Progress or achievement tests:   achievement tests must contain item types which the students are familiar with. If students are faced with completely new material, the test will not measure the learning that has been taking place. Achievement tests at the end of a term should reflect progress, not failure. They should reinforce the learning and help the teacher to decide on changes to future teaching programs.
  Proficiency tests: proficiency tests give a general picture of students’ knowledge and ability. They are used if students want to be admitted to a foreign university, get a job or obtain some kind of certificate. Most public examinations are proficiency tests of this type.
  Portfolio assessment: Many educational institutions allow students to assemble a portfolio of their work over a period of time (a term or semester), and the student can then be assessed by looking at three or four of the best pieces of work over this period.  Portfolio assessment has clear benefits. It provides evidence of students’ effort. It helps students become more autonomous, and it can foster their reflection and help them self monitor their own learning. 
THE SYSTEM OF TEACHING ENGLISH
4. Goals of Language Learning
    The goals of teaching a foreign language are the pre-planned outcomes of the pedagogical activity.They are achieved by means of content, methods and teaching tools. These goals represent the main component of the teaching system. The teacher should know exactly what his students are expected to achieve in learning his subject, what changes he can bring about in his students at the end of the course, at the end of the year, term, month, week, and each particular lesson. The goals of teaching English are determined by the State Educational Standard and the English Language Syllabus.
   They are practical, developing, educational, cultural and profession-oriented (in senior grades).
   The practical goal of teaching English at schools (практична мета) is the formation of the communicative competence. The latter is the ability to solve problems of mutual understanding and interaction with the foreigners according to the norms and cultural traditions. There are several levels of the communicative competence. They are linguistic, linguosociocultural, speech and strategic competence [4, с.91]. 
a)  Linguistic competence consists of lexical, grammatical, phonological, semantic and orthographic competences.
          Lexical competence includes knowledge and skills to use vocabulary of the target language.
         Grammar competence cover knowledge and skills to use grammar structures of the target language.
         Phonological competence includes knowledge and skills of perception and production.   
       Orthographic competence covers knowledge and skills of perception and production of symbols which make up the texts [2].   
b) Linguosociocultural competence is the students’ ability and readiness for intercultural communication. It includes sociolinguistic, sociocultural and social competences.
   Sociolinguistic competence is concerned with the knowledge and skills required to deal with the social dimension of language use. It includes the knowledge of social markers, rules of behavior, knowledge of idioms, proverbs, styles, dialects [4, р.118].
  Sociocultural competence is a body of knowledge about the country whose language students study, as well as the ability to use national-cultural component of the language for the purpose of communication.
  Social competence is defined as the ability to handle social interactions effectively. In other words, social competence refers to getting along well with others, being able to form and maintain close relationships,  and responding in adaptive ways in social
settings.
c) Speech competence is the ability to realize various kinds of activities (listening comprehension, speaking, reading, writing and translation) in certain spheres and situations of communication.
d) Strategic competence is the sequence of actions that students do in order to make learning easier, faster and more efficient. It also refers to a speaker’s ability to adapt the use of verbal and nonverbal language, to compensate for communication problems caused by the speaker’s lack of understanding of proper grammar use and/or insufficient knowledge of social behavioral and communication                                                                                                                                                                                                                                                                                                                                           norms.There are many classifications of the Language Learning Strategies made by different authors. 
 R. Oxford  divides them into two main classes: direct and indirect which are further subdivided into six groups as follows:
Direct Strategies:
Memory Strategies: creating mental linkages; applying images and sounds; reviewing; employing action. 
Cognitive Strategies: practicing; receiving and sending messages strategies; analysing and reasoning; creating structure for input and output.
Compensation Strategies: guessing intelligently; overcoming limitations in speaking and writing.
Indirect  Strategies
Metacognitive Strategies: centering, arranging and planning one’s learning; evaluating your learning.
Affecting Strategies: lowering your anxiety; encouraging yourself; taking your emotional temperature. 
Social Strategies: asking questions; cooperating with others; empathising with others. [10].
The educational goal (освітня мета) of teaching English at schools is implemented through the system of student's personal relation to the language and its culture. Learning a new language offers valuable insights into how words convey ideas, providing a deeper understanding of the language's structure and essence. By studying a foreign language, students gain a clearer perspective on how languages operate, enhancing their awareness of their native language's functions. This process contributes significantly to their linguistic education, as they explore phonetic, graphical, structural, and semantic aspects of the language through comparative analysis.
  Moreover, the educational goal extends beyond language mechanics. It includes knowledge of the culture, history, traditions, and unique features of the country where the language is spoken. Achieving this goal relies on carefully selected educational materials, effective lesson organization, the use of appropriate teaching tools, independent student work, and the teacher’s influence and guidance[4,p.97].
   The developmental goal of teaching English in schools emphasizes using a foreign language to enhance students’ overall educational and cultural development. This involves broadening their knowledge about other countries and introducing them to the traditions of the people whose language they are studying. Through visual resources such as postcards depicting towns, landscapes, and people, as well as videos, digital media, and reading materials about the target language's countries, students gain a deeper understanding of the culture, lifestyle, and customs of those communities.
  A key focus of this goal is fostering students' independence, accountability, and respect for others. The achievement of this aim is supported by carefully chosen content, which helps cultivate a moral framework, a positive attitude toward the language, and an appreciation of its significance in global communication.
The cultural goal of teaching English in schools is achieved through the teacher's activities during lessons. This goal focuses on developing students' communication skills, interests, emotional engagement, memory, reflective thinking, and other cognitive abilities.
  Since language is inherently tied to thought, studying a foreign language contributes to intellectual development. It enhances both voluntary and involuntary memory, imaginative thinking, and willpower. Students learning a foreign language must memorize and retain words, idioms, sentence structures, and patterns in their long-term memory to apply them effectively in listening, speaking, reading, and writing.
   
5. The content of teaching English and its methods
The content of teaching encompasses what a student should learn during the educational process. The content of teaching must ensure the achievement of the main goal of education, which is to teach students to communicate in a foreign language in typical intercultural situations. The ability of students to communicate in a foreign language is ensured by the development of their foreign language communicative competence, which includes speech, linguo-sociocultural, linguistic, and strategic competencies. The components of the content of teaching are determined in accordance with these competencies. They are subject-related and procedural [4, p.100].
The Components of the Content of Teaching English  at Schools [4]
	      Subject - related
	          Procedural

	Spheres and types of communication, functions, psychological and speech situations, roles, non-verbal means of communication.
Communicative aims and intentions.
Topics, problems, texts.
	Skills in listening, speaking, reading, writing.
Knowledge.

	Liguosociocultural material.
Social situations.
	Habits in using linguosociocultural material, exercises for their formation.
Communicative skills and exercises for their development.
Knowledge.

	Linguistic material (phonetics, lexical, grammar, for teaching basic reading and writing).
	Habits in using linguistic material and exercises for their formation.
Knowledge.

	Learning strategies.
	Skills to use learning strategies and exercises for their development.
Knowledge.



The sphere of communication is an interconnected complex of communication situations and topics, types of speech activity, determined by the needs of the students. According to the current curriculum for foreign languages, students should be able to realize their communicative intentions in the following spheres of communication: personal, public, and educational. In senior school, a profession oriented sphere of communication is added [4,p.100].
   At English lessons, three main ways of communication are usually distinguished: interactive (interaction occurs based on educational or non-educational activities), perceptual (involves perceiving each other as individuals), and informational (participants exchange thoughts and feelings).
There are various classifications of types of communication. Communication is classified into the following types: contact - distant, direct - mediated, oral - written, dialogic - monologic, interpersonal - public - mass, private - official, free - stereotypical, cooperative - conflictual, informative - phatic (only for maintaining verbal contact). Additionally, communication can be verbal - non-verbal, real - virtual, etc.
   Within communication, the following functions are distinguished: communication, informing, influencing, expressing will, expressing feelings and emotions.
  A key aspect of teaching communication is determining functional styles in accordance with the main functions of language. Traditionally, the following functional styles of communication are distinguished: the style of official documents,  the scientific style, the newspaper style, the publicistic style. the belletristic style. The choice of functional style of communication depends on the communicative/speech situation.
   The communicative/speech situation is the need for communication, the need to receive some information from the interlocutor. It includes: 1) the topic of communication; 2) the aim of communicarion (to inform, to share some ideas, to inquire, to express smth., etc.); 3) the language support (verbal -  key words, phrases, schemes, grammar patterns, pre-prepared texts; non-verbal – pictures, maps, illustrations, media, mime, gestures, etc; 4) the conditions under which communication is going on (types of interaction, individual characteristics of the speakers).
   In the methodological aspect, a topic is defined as a probable condensed text presented in the form of a brief thesis, which can be expanded during speaking and information retrieval, and condensed during reading and listening [4, p.102]. The topic should be specific and person oriented, for example, “Preserving the Environment and the Future of Ukraine,” “Places of Interest in Ukraine,” “My Native Town,” “The Country I Live in” and others. Discussing any topic requires developed speaking skills. The need for communication arises when a specific speech situation is created.
   Topics can be oriented toward the culture of the country whose language is being studied,  or toward the culture of the native country, or not oriented to any specific national culture ( they can be international).
  The thematic component of the content is organized according to the spiral principle (concentrically). This means that at each subsequent stage of language learning, the topics are repeated at a new level. They become more complex and problematic by incorporating issues that are relevant to the age group of students.
  A problematic situation stimulates students to take certain actions, dictated by its content. At English lessons, problematic situations are created by simulating real-life scenarios that spark students' interest. A problem task guides students to solve a particular issue related to the content of a text or a speech act that they need to perform.
   The next component of the content in teaching English is texts, a coherent sequence of spoken and written statements that are generated or understood in the process of speech activity, taking place within a specific communication sphere. Texts serve as the foundation for practical mastery of English.
    Texts perform several functions, including communicative, pragmatic, cognitive, and epistemic functions. The communicative function is manifested through the text's property of being the most important means of human communication. The pragmatic function of the text is achieved through its socio-psychological impact on people interacting during their communication. The cognitive function of the text is related to its role as a means of forming and expressing judgments or beliefs about the world in the conceptual system of an individual. This means that the text reflects and generalizes new knowledge about the world. The epistemic function is evident in the text's ability to reflect the reality surrounding the members of a specific linguistic community and themselves [4, pp.103-104]. 
 In teaching English the teachers use authentic texts.  An authentic text is a spoken or written text that is a real product of a native speaker’s speech activity and has not been adapted to the students’ language proficiency level. Adaptation of a text involves simplifying, adjusting, easing, or complicating the text in accordance with students’ linguistic competencies.
  Real communication includes various types of texts: literary, pragmatic (regulating everyday communication), and journalistic.
   Among literary texts, the following types are distinguished: songs, rhymes, fairy tales, short stories, novellas, comics, caricatures, dramatic works (excerpts), riddles, poems, photo novels, scripts, excerpts from novels and epics, fables, and plays.
   Pragmatic texts include: telephone conversations, recipes, labels, personal letters, telegrams, short biographies, faxes, advertisements, announcements, weather forecasts, schedules, entrance tickets, encyclopedia articles, tables, graphs, diagrams, posters, catalogs, horoscopes, instructions, TV program schedules, business letters, and applications.
  Journalistic texts encompass: short reports, newspaper notes, popular science articles, newspaper reports, and interviews, films (animated, feature, and documentary) [4, p.104].
The second component of the subject content of learning is related to the need to develop students' linguo-sociocultural competence. As mentioned above, it includes linguo-sociocultural material (country-studies and linguo-cultural studies) as well as social situations intended to organize communication in different types of interaction.
The third component of the content of language learning includes linguistic material (phonetic, lexical, grammatical, etc.). Approaching a new culture, a different worldview, and perception of the world requires more than just mastering the formal aspects of language (word forms). It is also necessary to acquire the conceptual framework, that is, the new system of concepts underlying the language's worldview.
This is why, when working with linguistic material—especially lexical material—a significant role is played by nationally marked, non-equivalent, background, and connotative vocabulary.
· Non-equivalent lexical units refer to concepts that do not exist in other languages and cultures, such as tower, pub, city in English.
· Background vocabulary consists of foreign words that differ in lexical connotations from their equivalents in the native language, e.g., drugstore, letterbox in English.
· Vocabulary with a national-cultural component can be represented by idioms, aphorisms, and speech etiquette formulas [4,p.105].
  For effective mastery of speech, linguistic-sociocultural, and linguistic competencies, a student must develop strategic competence. This necessitates the inclusion of learning and communication strategies as the fourth component of the content of language learning.

6. Principles of teaching English

   Principle is defined as a guide to teaching. Teaching English  at schools is based on didactic and methodological principles. 
a) didactic principles
   One of the key didactic principles,  namely the principle of accessibility  is closely linked to the selection and organization of learning materials.  The material must be organized around language structures and their functions.  It simplifies language acquisition for learners. It is advisable to break down complex concepts into smaller steps, incorporate multisensory approaches and use the digital tools.
  The principle of durability implies the ability of a student to keep in his memory linguistic and language material he learns of ready access. The  durability  is ensured by:  a vivid presentation of the material;  a constant revision;  the use of the material on the part of the students for communicative needs; a constant supervision of students’ habits and skills on the part of the teacher.
  The principle of conscious language learning means that students actively understand the language material rather than just memorizing it. Students need to grasp both the form (how it looks or sounds) and the meaning (what it conveys). They should also understand how to use the material while practicing through various exercises to build language skills.
 According to the communicative approach, students should discover grammar rules by analyzing examples where a language feature is used. These rules can be presented as charts, models, tables, or simple instructions. When practice is supported by theory, learners develop skills and gradually master the language. It’s important to apply new material in different real-life situations.
To ensure a conscious approach, teachers can:
· Present language in meaningful situations and contexts.
· Use synonyms, antonyms, definitions, and translations for better understanding.
· Provide visual aids (objects, pictures, gestures, expressions).
· Highlight key characteristics of the material.
· Create a clear learning strategy to help students confidently use what they learn.
Конец формы
The principle of activity. Students play an active role in the learning process. A student needs motivation, interest, and a desire to learn. However, not all students immediately recognize the importance of learning a foreign language. It is the teacher’s responsibility to demonstrate the value of English as a tool for communication in everyday life and education. One of the most effective ways to stimulate interest is to show students that English is not just a subject but a practical means of communication.
  To engage students, teachers should create real-life communication opportunities in class. This requires maximizing speaking time and using interactive methods, such as:
· Choral work – students repeat after the teacher or a recorded speaker.
· Mass work – students complete the same task independently but simultaneously.
· Small group activities – students collaborate in teams to practice language skills.
· Pair work – students engage in dialogues or exercises with a partner.
· Individual work – students use computer-assisted programs to practice at their own pace, using visual or auditory materials.
By encouraging active participation, teachers help students develop confidence and real communication skills in English.
Конец формы
      The principle of visualization plays a crucial role in language learning, as knowledge is acquired through sensory perception and prior experience. It involves the organized demonstration of linguistic material and native speaker behavior to help students understand, absorb, and use the language effectively. Visualization helps create real-life communicative situations, making oral practice and conversation more natural.  It also makes lessons more engaging, sparking students' interest and critical thinking, encourages active learning, supports retention, reinforcing linguistic material for long-term learning.Teachers can enhance lessons using a variety of audio-visual aids: pictures, videos, and real-life objects for vocabulary building, audio recordings and dialogues for pronunciation and listening comprehension, charts, diagrams, and digital tools for grammar and sentence structure.
     Individualization is essential in foreign language teaching because every student learns at a different pace. Individualization in foreign language teaching can be implemented by using:
· individual task cards; 
· computer programs; 
· tailored exercises and projects (e.g., advanced tasks for high-achievers, structured guidance for those needing more support).
· supplementary materials (additional reading or activities are provided to challenge advanced learners).
· flexible classroom interactions  (group work and discussions are structured so that each student actively participates at their own ability level).
  The teacher must know their students well—understanding their strengths, weaknesses, and learning styles —to create a supportive and inclusive learning environment.
  The principle of educational learning in foreign language teaching is implemented by organizing the learning process in a way that allows students to express themselves as individuals, achieve harmonious and well-rounded personal development, enhance their abilities, and establish cognitive motivation as the primary driving force in their learning activities.
   Special attention should be given to enabling students to engage in independent activities and develop self-organization skills.
     Working with diverse learning materials fosters respect, responsibility, kindness, fairness, empathy, and communication culture. It also promotes valuable orientations, a positive attitude toward foreign languages, and an appreciation for the culture of the people who speak the target language [4,p.112].
  The principle of interdisciplinary coordination ensures the alignment of topics across different subjects to avoid duplication and to help students develop a holistic understanding of academic disciplines and real-world phenomena  [4, p.113].
   The principle of intercultural interaction ensures such an organization of the teaching process in the framework of which the teacher considers students' national and cultural backgrounds while preparing them for intercultural communication with native speakers [4, p.114].
.
b ) methodological principles

 The methodological principles in language teaching are: communicative principle, communicative-oriented formation of speech skills, integrative learning, activities-based instruction, interconnected teaching of language and culture, native language effect, authenticity of teaching materials, development of students' autonomy, profession - oriented foreign language communication
 The communicative principle is a leading methodological principle that contributes to achieving the main goal of foreign language teaching — teaching students to engage in intercultural communication within the scope of the learned material. This principle involves designing the language learning process as a model of real communication. This refers to the motivated nature of speech actions for both the teacher and the students. The communicative situations used in teaching a foreign language should model typical situations from real life in the relevant communication sphere.
   Modern methodology of  teaching a foreign language links the implementation of this principle with the development of students' ability and readiness to communicate in the target language, as well as the ability to engage in an adequate interaction with representatives of other cultures.
     The principle of communicative-oriented formation of speech skills is closely related to the previous principle. According to this principle, mastering vocabulary, grammar, phonetics and, consequently, forming lexical, grammar, phonetic habits plays a subordinate role, but it should organically fit into the process of developing the student's ability to use them in intercultural communication. In this regard, the content aspect of communication takes precedence over the linguistic aspect [4,p.115].
   The principle of integrative teaching of speech activities and language aspects involves the simultaneous development of speech skills in listening, speaking, reading, writing, and translation, based on common language material and through the use of exercises. According to this principle, mastering a foreign language is only possible in conditions of communication that are as close as possible in their main characteristics to real-life communication.
  Lexical or grammar habits are formed and refined through exercises in speaking, writing, listening, reading, and translation. The ability to identify main or secondary information in a text is developed in both listening and reading.
  Each type of speech activity has its own characteristics and specific mechanisms, which must be taken into account when selecting and organizing the content of the lesson. However, the implementation of this principle is not aimed at developing separate skills such as “listening comprehension,” “speaking,” “reading,” “writing,” and “translation” based on phonetic, lexical, grammar habits, but at forming foreign language communicative competence, which includes both speech and language competencies [4, p.117].
   The principle of interconnected teaching of language and culture involves the realization of two approaches. The first approach focuses on explaining and demonstrating the inseparable connection between each specific language and its corresponding culture, understanding the nature of language as a carrier of culture.  When introducing lexical units with specific semantics, authentic visual aids should be provided. From the very beginning, attention must be paid to the external appearance and functional characteristics of the relevant objects in the foreign language environment. When introducing lexical units with more complex and abstract semantics, it is helpful to relate their meanings to the contexts. When developing speaking skills, it is important to track the structures of authentic speech acts in the foreign culture, observing their dependence on the national system of cultural values.
  According to the second approach, similar work should be carried out with units of the native language. 
  Through contrasts with the language being studied, students develop the ability to gain a deeper understanding of their own language and culture, and realize that there are numerous ways of seeing the world [4,p.118].
  The principle of the native language effect involves conducting a preliminary comparative analysis of linguistic and cultural phenomena in both the native and foreign languages. This analysis is carried out to predict potential difficulties that students may face when mastering a language. Additionally, an important concept is relying on the existing experience students have in their native language and transferring a range of skills from their native language to the process of acquiring foreign language skills and abilities.
     The principle of activities-based instruction  involves organizing the learning process in such a way that students can successfully develop skills and abilities in foreign language communication. This principle is implemented through the performance of various exercises that encourage students to engage in speech actions based on specific speech-cognitive operations [4,p.120]. The formation and improvement of speaking skills occur through the functioning of these operations during exercise performance. According to this principle, the majority of the foreign language lesson should be dedicated to student practice. 
  The principle of authenticity involves selecting and using authentic learning materials in the educational process. Authentic learning material is a specially selected and methodically organized content that is presented and acquired during the process of learning a foreign language and culture. It includes texts, gestures and facial expressions, facts of nonverbal behavior, cultural realities of the country whose language is being studied. 
  In modern methodology the focus is not only on developing students' communicative competence but also their ability for intercultural interaction.
The language material to be learned should have high communicative and linguo-sociocultural value. It should be frequently and widely used.
   The principle of student autonomy is related to the need to foster his readiness and ability for independent work in learning a foreign language and culture. Learner autonomy in the process of foreign language acquisition is the students’  willingness and ability to take control of their own learning process and responsibility for their decisions and their implementation. The teacher’s main task in implementing this principle is to help each student become aware of his individual path in learning the language and culture  [4, p.121].
   The principle of profession-oriented foreign language communication emphasizes considering students' future specialties and professional interests.
   In senior specialized schools, this principle is implemented by selecting lesson materials—topics and communication situations, reading texts, and tasks tailored to the chosen field of study. It also involves coordinating different subjects in relation to students' future professional activities.




METHODS,  INTERACTIVE TECHNOLOGIES AND  TOOLS
7. Methods of teaching English

A: Games in language learning
   Games serve as engaging activities that foster interaction, critical thinking, learning, and problem-solving skills. They create a dynamic environment where students can explore different choices and develop flexible thinking. Teachers can closely observe students' progress and identify any challenges they may face. Games encourage creativity, independence, active participation, and collaboration; promote teamwork and cooperative learning by guiding students toward shared objectives; enhance repetition, reinforcement, retention, and the transfer of knowledge to new contexts.
  Through game-based learning, students can practice vocabulary, grammar, and language structures in an engaging and effective manner. Many classroom games require minimal preparation. They serve as excellent tools for revising and reinforcing various linguistic concepts.
  The teacher must thoroughly prepare for the game: understand its rules, gather all necessary materials, and plan its implementation. The chosen game should be appropriate for the students’ interests, abilities, language proficiency level and align with the lesson objectives. During the activity, the teacher takes on the role of an organizer and facilitator, guiding the process and maintaining control to ensure effective learning.    The following types of games are distinguished: language games (phonetic, spelling, lexical, grammatical, etc.); communicative games, which help achieve specific learning objectives [4, 125]. Communicative games typically include situational and role-playing games.
B. Role-playing games
      Role-play is a classroom activity where students assume different characters or professions, such as a tourist, police officer, president, queen, millionaire, or pop star. This technique is widely used to enhance language skills, develop sociocultural competence, and foster intercultural awareness.
Benefits of Role-Playing:
· It is engaging, enjoyable, and motivates students.
· Provides quieter students with opportunities to express themselves.
· Expands students’ exposure to a variety of language structures and expressions.
· Prepares learners for real-life situations by familiarizing them with commonly used phrases.
· Encourages teamwork and effective communication among students.
· Can be tailored to students' needs, incorporating specific vocabulary for different contexts.
· Gives learners a sense of responsibility in their learning process while promoting interaction.
· Allows students to assess their own progress and proficiency in English [9].
  In methodology different types of role-playing games  are distinguished, including imitative, creative, and competitive games. They are widely used in teaching students to create dialogues. 
  Based on the complexity of the communicative task and the duration of the role-play, the following types are identified:
· Controlled role-play – Participants use pre-prepared replies provided by the teacher.
· Semi-controlled role-play – Students receive a description of the plot and their assigned roles.
· Free role-play – Only the theme and role distribution are given, allowing students to create dialogues freely.
· Small-scale role-play – Focuses on enacting a specific episode within the game [4, pp. 334-335].
  Role-playing as an instructional technique consists of several key components:
1. Theme – Defines the main topic of interaction.
2. Situation – Represents the specific conditions under which communication occurs.
3. Plot (content) – A segment of reality that is imaginatively interpreted within the game.
4. Roles – Assigned to participants to guide their interactions.
5. Game actions – Used to bring the assigned roles to life.
6. Task (instruction) – The objective of enacting the given scenario based on the defined roles and relationships.
7. Real-life relationships – The actual interpersonal dynamics between players.
· Use of props – The substitution of real objects with symbolic or game-related items [4, p. 335].
    These elements collectively create an engaging and effective learning environment that enhances students’ communication skills and fosters creativity.
     During the role-play activity, the teacher takes on different roles:
A) Facilitator – Observes the class and provides support when needed.
B) Spectator – Watches the performance and offers feedback afterward.
C) Participant – Actively takes part in the role-play alongside students [9].
  Using props, realia, and rearranging the classroom setting can make the role-play more immersive and realistic.
   The teacher introduces the scenario, explains key vocabulary, proper names, and unfamiliar expressions. Role-play scenarios can range from simple (common, everyday situations requiring basic conversation) to complex (involving unexpected elements or roles that students have no prior experience with, such as a police officer or business executive) [4].
Each student receives:
· A role card – Contains details about their character, objectives, and motivations.
· A cue card – Provides useful phrases and grammatical structures to support their dialogue [9].
  Students are given 5-10 minutes to prepare before performing in front of the class. After the activity, the teacher summarizes the session, highlights strong performances, addresses common mistakes, provides corrections, and assigns grades accordingly.
  One of the challenges in organizing role-play activities is error correction. There are several effective strategies teachers can use to address mistakes: self-correction, peer correction  or delayed correction  [6].
   C. Collaborative Learning and Case Study
   Collaborative learning requires working together toward a common goal. It incorporates group work. But collaboration is more than cooperation. Collaboration entails the whole process of learning. This may include students teaching one another, students teaching the teacher, and the teacher teaching the students, too. The students are responsible for one another's learning as well as their own. In collaborative learning the students take full responsibility for working together, build knowledge  together, change and evolve together and improve together.  
   Case study. This teaching technology emerged in the mid-20th century at Harvard Business School and gained widespread use in training specialists across various fields, primarily in economics, law, and management. Later, it was also adopted for foreign language education. It is based on a description of an actual situation and involves a decision, a problem or an issue faced by a person. There are some advantages to use cases while teaching English. Study cases help to: 1) develop and raise critical thinking; 2) develop problem solving skills; 3)  improve the student’s organizational skills; 4) enhance the student’s written and oral communication; 5) encourage collaborative learning and team-working skills; 6)  get students to be active, not passive. 
The case study method usually involves three stages:
 -  individual preparation;
 -  small group discussion;
-   large group or class discussion.
The main steps in  using cases:
 1)      determine the facts of the case. The students read the case thoroughly. The teacher can explain lexical or grammatical issues and ask the students to represent the background information in a visual form. The first reading of the case acquaints the students with an idea of the story. The subsequent readings help the students become familiar with the facts of the case, and the issues – who, what, where, why and how;   
2)       define the presenting problem. While analyzing a case, the students must identify the main protagonists and their relationships. 
3)        set out objectives, identify solutions and select the best solution;
 4)       decide on how the solution should be implemented;
 5)       draw up an action plan to implement the chosen solution.   
D. Project Work 
  Project work is becoming popular within the English language teaching classroom. A project is an extensive task focused on a specific topic. The students have the primary responsibility for choosing both the content and presentation. While the teacher or coursebook may suggest the topic, students independently determine what to write and how to present their findings. Common project examples include class magazines, group wall displays about different countries, and futuristic city designs.
Project-based learning fosters creativity, critical thinking, self-discipline, responsibility, teamwork, research skills, and interdisciplinary connections. 
  It integrates various language skills through activities such as planning, collecting information from reading, listening, or interviews, drawing illustrations, creating maps, diagrams, and charts, cutting out and arranging images, designing layouts, conducting interviews and surveys, and even making recordings discussing findings, problem-solving and presenting their work visually.
  In this process, the teacher takes on a supportive role, guiding students rather than leading the activity.
   There exists four types of projects: 
1. Information and research projects ( reports, displays);
2. Survey projects (interviews, summaries, findings);
3. Production projects  ( work with radio, television, video, wall newspapers);
4. Performance/Organizational projects (parties, plays, drama, concerts) [].
  One of the greatest advantages of project work is its flexibility. Students can explore virtually any topic, whether based on facts or imagination. Projects encourage creativity in both content and language and can be adapted for learners at all proficiency levels, from beginners to advanced students.
  Project work is highly interactive and engaging. This technology provides students with a sense of accomplishment, as each learner contributes to a meaningful final product. Additionally, project-based learning is well-suited for mixed-ability classrooms, allowing students to work at their own pace and skill level.
Challenges of Project Work are:
1. Classroom Noise – A project-based classroom tends to be louder than a traditional one. However, this noise is a reflection of active learning and creativity.
2. Use of the Native Language – Students may over-rely on their mother tongue instead of practicing the target language. Teachers can set clear expectations to ensure language learning remains the focus.
3. Assessment Difficulties – Project work is not assessed based on linguistic accuracy alone. Instead, teachers should evaluate creativity, organization, clarity of presentation, and student effort.
   Teachers should not mark errors directly on the final project. Instead, students should first create a rough draft, where teachers can correct mistakes and offer feedback. Once students revise their work, any remaining errors in the final version can be noted in pencil or on a separate sheet of paper. Alternatively, students may provide a photocopy of their project, allowing corrections to be made on the duplicate rather than the original.
  When implementing project work, both the teacher and students follow a structured process to ensure a meaningful and productive learning experience:
Step I: Selecting a Theme and Language Preparation. The teacher collaborates with students to choose a relevant theme and provides necessary language support to help them engage with the topic effectively.
Step II: Defining the Final Outcome. Students and teachers determine what the end product of the project will be—such as a video presentation, a debate, a written article, or a visual display.
Step III: Structuring the Project.
· The teacher and students identify the necessary information and the steps required to gather it (e.g., library research, interviews, online searches).
· They explore authentic materials that can enrich the project (e.g., advertisements, travel brochures, menus, videos).
· The teacher assigns roles and organizes students into working groups.
Step IV: Identifying Language Skills and Strategies. Students determine which language skills (reading, writing, speaking, listening) and strategies (note-taking, summarizing, analyzing) they need to complete the project successfully.
Step V: Gathering Information. Students work individually, in pairs, or in groups to collect the required data through research, surveys, or real-life interactions.
Step VI: Compiling and Analyzing Information. Students organize and interpret the collected data, ensuring it aligns with the project’s objectives.
Step VII: Presenting the Final Product. Students showcase their work through various formats, such as:
· Screening a video
· Staging a debate
· Publishing an article in the school newspaper
· Presenting a travel brochure or report
Step VIII: Evaluating the Project. Students reflect on their experience, discussing what they have learned and how it connects to real-life skills or future career paths. The teacher facilitates feedback and constructive discussion to assess the project’s effectiveness.
E. Interactive Technologies 
   Interactive technologies are pairwork and groupwork, team work, brainstorming, discussion, debates, etc. 
  Creators of interactive technologies have proposed and widely used the following teaching methods: “cluster” (also known in some publications as “concept map”, “ intellect map”), comparative diagram, puzzle, purposeful reading, two-part diary, and so on.
In teaching English the most commonly used interactive teaching methods include:
· Cooperative learning (pair work, work in rotating triads, two-four-all together, work in small groups, aquarium).
· Collective-group learning (discussions, “microphone”, unfinished sentences, brainstorming, “teaching – learning, jigsaw, case study, problem-solving, “decision tree”).
· Situational modeling (role play, business games),
· Processing of discussion issues (method “Press”, take a position, change a position,  discussion – debate, discussion – talk show, evaluative discussion, debates) [4, p.130].
   Pair work allows the teacher to step back from their usual role. He focuses more on providing support, tracking mistakes for future lessons, and offering additional assistance to slower learners. However, pair work can have some drawbacks, such as the tendency for students to revert to their native language, make errors, and contribute to classroom noise and discipline challenges.
To maximize the benefits, pair work tasks should not be prolonged. Students need to understand a few key rules:
· Pair work is not for casual chatting; it is a focused learning activity.
· Once the task is completed, students can switch roles.
· Their participation will be reviewed afterward.
During pair work, the teacher assumes two main roles:
1. Monitor – Listening to pairs, observing their performance, and noting any errors.
2. Resource person – Providing assistance, guidance, and necessary information.
   Tasks that work well in pair work include dialogues, substitution drills, grammar exercises, picture descriptions, and question-and-answer sessions.
   The first step in organizing pair work is to divide the class into pairs. The teacher must decide whether to pair stronger students with weaker ones or mix students strategically, depending on the specific needs and dynamics of the class.
 	When organizing pair work, the teacher follows these steps to ensure effective learning:
1. Preparation – The teacher prepares any necessary support, such as writing instructions or vocabulary on the board.
2. Teacher-Student Model – The teacher demonstrates the task by calling up one student to perform with them, modeling the entire process.
3. Public Pairs – The teacher selects two students to demonstrate the task in front of the class, providing a second model.
4. Timing – The teacher informs the class of the duration of the activity, typically 2-3 minutes.
5. Private Pairs – The teacher organizes simultaneous pair work, circulating around the classroom to monitor progress and provide assistance.
6. Public Check – The teacher selects one pair to act out or present the task to the class.
  Group work tends to be more dynamic and offers greater opportunities for discussion, making it a more relaxed format for learning. Tasks such as projects, interviews, brainstorming, information gap activities, jigsaw activities, problem-solving, decision-making, opinion exchange, discussions, debates, and role-plays are ideal for group work.
However, group work also has its disadvantages:
· Students may not get along with their group members.
· In some groups, one student might dominate, leaving others silent or disengaged.
· In challenging classes, group work can encourage disruptive behavior, and students may revert to their native language (e.g., Ukrainian) [1].
One of the biggest challenges is the selection of group members. Teachers often need to decide whether to mix strong and weak students, or to pair similar ability levels together. The size of the groups is another factor; groups larger than 7 students may become less effective.
  Jigsaw techniques are a special type of information gap activity. One common jigsaw task is the ‘strip story’. In this activity, the teacher takes a story and cuts each sentence into individual strips. These strips are shuffled and handed out to the students. The objective is for the students to figure out where their sentence fits within the larger context of the story, and then to reconstruct and read the complete story aloud.
  Discussion techniques typically involve dividing the class into groups, each assigned a different topic for discussion. The groups are given at least 10 minutes to discuss their topic before electing a spokesperson to report on their collective thoughts. After the spokesperson’s brief presentation, the rest of the class has the opportunity to ask questions. Topics for discussion can include proverbs, brainstorming, interpreting pictures, putting items in order, or identifying differences between pictures.
Debates are typically structured as follows:
· The teacher introduces the topic of the debate and asks students to decide whether they will take the pro or con side.
· Students are then given enough time to prepare their arguments.
· The two teams sit in front of the class, and each team appoints a captain to present their team’s perspective.
· The teacher sets a time limit for each team’s presentation.
· Afterward, the class can ask questions, and the audience votes on which team made the most convincing argument.
8. Aids in teaching English
  Teaching aids are an essential component of any learning process. They play a crucial role in motivating students by bringing real-life experiences into the classroom and presenting language in a more natural communicative context. They offer a wealth of information and cultural insights, while audiovisual materials provide students with meaningful content and clear guidance. By creating a contextualized environment, teaching aids facilitate the introduction and practice of language elements, adding authenticity to classroom activities and reinforcing the connection between language learning and the real world [6].
   Additionally, teaching aids cater to visual and auditory learners by offering diverse input sources, enhancing students' overall language learning experience. They help activate prior knowledge and maximize the use of background information in the learning process. They also enable teachers to present material efficiently and concisely, with visuals drawing students' attention to meaning and making language more engaging and dynamic.
   Furthermore, teaching aids maintain students' focus and make lessons more captivating. They can be integrated into any stage of a lesson—whether for introducing new language concepts, practicing communication skills, or reviewing previously learned material—making them a versatile and valuable teaching tool.
Traditionally, teaching aids are classified into:
· Primary (a coursebook, an audio guide) and supplementary (a reading book, a grammar reference book);
· Technical (audio recordings, video recordings, educational computer programs) and non-technical (printed manuals, flashcards, tables, illustrations);
· Student's set (a coursebook, a workbook for independent study, a reading book, reference books, dictionaries, an audio guide, educational computer programs) and teacher's set (State Standard and foreign language curriculum, a coursebook and teacher's guide, audio and video materials, slides, tables, illustrations, magnetic and multimedia boards, games and toys, an extracurricular activity guide, etc.) [4, p.139].
All teaching aids are combined into a so-called educational and methodological complex (EMC), with the coursebook being its ‘core element’.
   The main role of the EMC in students’ foreign language training is determined by its numerous functions.
   There are three main functions: modeling, teaching, and guiding.
  Additionally, it performs seven supplementary functions: informative, compensatory, motivational, individualizing, professionalizing (for senior profile schools), controlling,  and planning.
   The Students’ Book (the Coursebook). There is a great variety of coursebooks for teaching English at secondary schools. The Ministry of Science and Education recommends the coursebooks by both Ukrainian and foreign scholars.
   Each coursebook is characterized by the structure, which is determined by the authors’ methodological concept and their chosen model of teaching foreign language and intercultural communication..
  Traditionally, coursebooks are organized according to a thematic or situation-thematic principle, divided into sections or cycles. These represent relatively complete segments of content designed to develop communicative competence in speaking, listening, reading, and writing. Such sections are named Units.
   A cycle is organized around a single theme which contains selected subtopics, issues, and communication situations presented through texts, exercises, tasks, and visual elements. The goal of the cycle is to help students reach a new level of intercultural communicative competence based on previously acquired skills, knowledge, and linguistic and extralinguistic material [4, p.143].
  The cycles in Ukrainian and foreign coursebooks sometimes differ from one another. Each cycle in Ukrainian coursebooks often follows a lesson-by-lesson structure and consists of a series of lessons.
   Foreign coursebook cycles do not follow a lesson-by-lesson structure. However, they can be divided into function-structural blocks, which can be either core or optional, standardized or variable. The number and content of these blocks depend on the type of a coursetbook.
  Communicative foreign coursebooks have a greater number of blocks, higher variability, and an open structure. They organize their blocks based on:
· Specific subtopics and/or communication issues
· The development of certain communicative and linguistic competencies (or only linguistic competencies with integrated communicative competences)
· The didactic logic of the learning process, which consists of:
a. Presentation of new material (subtopics and communication issues, as well as the introduction of new linguistic and speech material through texts, illustrated vocabulary, story-based pictures, comics, video fragments, etc.)
b. Practice (language and semi-communicative exercises)
c. Application (communicative exercises and tasks)
· A combination of the above approaches.
Almost all modern textbooks also include an overview block, which outlines the goals and objectives of the cycle from the perspective of teaching and/or learning foreign language and intercultural communication  and its core content. Additionally, there is often a self-control and self-assessment block, featuring tests and/or questions for self-monitoring, as well as a reference block, which provides various comments, keys to tests, and other supplementary materials [4, p.144].
Various visual aids are typically used, including drawings, photographs, maps, tables, diagrams, symbols, pictograms, ‘navigators’, different colors, and other graphic design elements.
The Teacher’s Book performs the following the functions:
· informs the teacher about the use of the EMC in the educational process, modern teaching methods and techniques, and the countries of the target language;
· guides the teacher’s actions in organizing, planning, and conducting lessons;
· motivates the teacher in his professional activities;
· trains the teacher on how to work effectively with this particular EMC;
· allows the teacher to express his individuality in organizing foreign language communication and instruction;
· compensates for the absence of a linguistic and sociocultural environment as well as gaps in his own professional and foreign language training;
· enables the teacher to monitor his own activities;
· allows the teacher to adapt the EMC to specific teaching conditions and personal preferences [4, p.146].
As a rule, the teacher’s book consists of:
· an informational section that outlines the purpose and composition of the EMC, including its compulsory and optional components;
· a theoretical-methodological section that presents the  EMC author’s his ideas, goals, and principles of foreign language teaching;
· a practical section with recommendations for working with each cycle of the EMC, covering all its components and providing methodological guidelines for each coursebook lesson.
· appendices containing printed texts for listening exercises, answer keys for activities, tables, games, and handouts for copying and reproduction [4,p.146].
The teacher’s book has a full degree of correlation with the coursebook and other compulsory components of the EMC and a partial correlation with the rest of the components.
Audio and Audiovisual Materials, Visual Aids. An essential component of the EMC is the CD. It is impossible to develop phonetic competence and listening comprehension skills without it. 
   Audio materials include various CDs: authentic audio texts of different genres and types for training all forms of listening comprehension, as well as for use as sources of sociocultural information and tools for modeling communication situations; exercises aimed at developing and improving phonetic competence; authentic speech samples for presenting new linguistic and speech material, developing receptive and productive language skills; audio dictations; tests for (self-)monitoring and (self-)assessment; excerpts from literary readings, classical and modern musical pieces, songs, poems, etc., which serve not only an educational purpose but also compensatory, motivational, aesthetic, and relaxation functions in the learning process [4,p.147].
Audiovisual Guides or Video.
  Audiovisual guides include feature films, documentaries, video films and their excerpts, video recordings of TV programs, talk shows, news broadcasts, cartoons, etc., as well as special educational films, which are typically included only in foreign EMCs.
  The rich sociocultural, communicative, linguistic, and speech potential of authentic video materials makes them indispensable tools for teaching foreign language communication. However, their authenticity—in terms of content and form— limits their integration into EMCs.
Visual Aids include photographs, pictures, illustrations, posters, games, and pragmatic country studies materials (such as posters, tickets, advertisements, etc.) along with various handouts. All of these elements contribute to each teacher’s individual methodological portfolio.
Workbook (Activity Book) is one of the components of the EMC. It follows the structure of the textbook and contains linguistic and semi-communicative exercises, sometimes it includes additional texts with exercises. They may include lists of productive vocabulary and grammar commentary for coursebook units within the workbook.Конец формы

   Electronic educational resources refer to various digital tools and materials used to support teaching, learning, and assessment processes. These resources can be accessed via electronic devices and the internet, and they include:
1. Electronic coursebooks – Digital versions of traditional coursebooks, often including multimedia elements (text, video, audio) to enhance learning.
2. Online Courses and eLearning Platforms – Platforms like Moodle, Coursera, edX, or proprietary systems that offer structured courses, often with assessments, discussion forums, and multimedia content.
3. Interactive Learning Tools – Software or web-based tools designed to engage students interactively, such as quizzes, simulations, or virtual labs.
4. Digital Libraries – Collections of electronic books, articles, journals, and other academic resources that can be searched and accessed online.
5. Web-based Learning Materials – Resources like instructional videos, articles, or downloadable content (e.g., PDFs, presentations) available online for learning purposes.
6. Virtual Classrooms – Online spaces where students and teachers can interact in real-time or asynchronously, often with features like video conferencing, whiteboards, and chat.
7. Educational Software and Apps – Specialized programs and mobile apps designed for learning specific skills, from language learning to math practice.
8. Multimedia Resources – Resources such as podcasts, videos, animations, and interactive presentations used to illustrate concepts and engage learners.
9. Digital Tools for Collaboration – Platforms that allow students to work together remotely, such as Google Docs, shared online boards, or discussion boards.
10. Virtual Reality (VR) and Augmented Reality (AR) Learning Tools 
      Using websites, webquests, blogs, wikis and podcasts, chats, on-line resources, computer programs is one of the easiest ways of getting started with technology in the classroom.
   Using websites teachers can work as a team with other teachers, use websites in class and adapt it for teaching purposes, organize regular get-togethers discuss how to use Internet material in class. The choice of a website depends on the goals of the lesson. Teachers can use both ELT websites and authentic ones. Authentic websites are difficult.  There are plenty of ELT websites which provide content that students can use, opportunities for more controlled language work, for homework [8].
   Webquests are mini-projects where students use the internet as their main source of material. These can either be teacher-made or learner-made, and can vary in duration from short-term to long-term. In a webquest, students analyze a collection of information, transform it, and produce a new output, such as a report, presentation, interview, or survey.
   Blogs, wikis, and podcasts are digital tools that encourage students to connect, communicate, and collaborate online:
· A blog is a web page that features regular entries, such as a diary or journal.
· A wiki is a collaborative web space that consists of multiple pages, all of which can be edited by any user.
· A podcast is an audio and/or video file that is broadcast via the internet and can be downloaded to a computer or mobile device for later listening or viewing [8]. 
The term “podcast” is a combination of iPod and broadcast.
Different types of blogs serve various educational purposes:
· A tutor blog is where the teacher can assign homework, offer extra reading or listening material, and provide grammar exercises.
· A student blog allows learners to share their thoughts on current events, write about personal topics (including family and photos), and practice writing related to class topics.
· A class blog can be used for collective activities, such as reactions to a film, article, or class discussion, or even for documenting a class project on any subject [8].
  These resources are highly effective for fostering flexibility in learning, supporting various learning styles, and making educational content more accessible and engaging.
   Tools of artificial intelligence (AI) are a powerful means for teaching English in many ways. They offer both teachers and students personalized learning experiences and improve efficiency in the classroom. AI can suggest exercises based on a student’s strengths and weaknesses, providing targeted practice in grammar, vocabulary, pronunciation, or listening skills. Tools like Grammarly or Turnitin can provide instant feedback on grammar, spelling, and plagiarism, which can be especially helpful for English writing assignments. ChatGPT can simulate conversations and offer students a chance to practice their speaking and writing skills in a controlled, non-judgmental environment. Adaptive learning platforms like Duolingo or Babbel offer personalized lessons based on the learner’s performance and adjust difficulty levels over time. Teachers can use these tools to create engaging assignments that cater to different levels of proficiency. ProWritingAid can assist students in improving their essays, checking for grammatical errors, and even suggesting better word choices. Quizlet or Kahoot! allow teachers to create interactive vocabulary quizzes, grammar games, and more. These tools can be used to gamify lessons and provide students with a more enjoyable, dynamic learning experience. Socratic or Khan Academy provide interactive exercises, videos, and explanations on various English topics. Teachers can incorporate these platforms into their classrooms for students to use as additional learning resources, offering extra practice and support outside of class time. AI tools can support reading and listening comprehension through interactive materials, such as audiobooks, podcasts, and AI-generated summaries. AI-powered apps can also provide captions and translations for listening exercises, helping students with understanding spoken English. Twee, Small Talk Re Me, and Talk Pal focus on conversation and speaking skills, while Canva, Lookie, and Conker are used for creating visual aids and reinforcing grammar and vocabulary. DuoCards is particularly helpful for vocabulary building through flashcards. Each tool allows teachers to integrate technology into their classrooms and create dynamic, student-centered learning experiences.
Конец формы

 Questions for Discussion:
1. There are three main aims in teaching a foreign language. Name them and say     whether you   consider them justifiable. Support your statement.
 2. Compare   several    approaches to   the fundamental  principles language teaching should be based upon and name the specific principles, you think, must be observed in teaching this subject in schools. 
3. Are aims, content and principles interrelated? If so, show this interrelation.
4.  Modern teaching materials differ from those used twenty or more years ago. How?
5.  Compare foreign  language  coursebooks and  say how  they differ  and what they have in common. Say which coursebook you would like to use in school. State the reason for your selection.
6.  Compare   the   teacher”s   books   by   different  authors    and  say whether they are written in a similar way or not. Confirm your statement. Say  which   teacher”s  book   you   like   best.   State   the  reason for your choice.
7.  Effective teaching cannot be ensured without the use of audio-visual materials. True  or false?  The foreign language teacher must know how to handle technical aids to teach his subject effectively. Do you agree? Support your answer.
8.  The use of computer – based technologies in  teaching English  can  replace the teacher in the classroom. What is your opinion on the problem?
9.  The teacher should use various    audio-visual   materials.    Say  what factors you will consider in selecting these materials in teaching English. Confirm your statement. 
10. Are you ready to utilize teaching   aids and teaching materials you have read about? Analyze your strong and weak points in this respect.
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1. The Concept of Phonetic Competence

      Most English teachers focus on grammar, vocabulary, functional dialogues, and skills in reading, writing, speaking, and listening. However, pronunciation is often overlooked or addressed only briefly. Many educators believe that students naturally develop pronunciation skills without formal instruction, even in the absence of a structured pronunciation curriculum.
   In traditional grammar-translation and reading-based methods, pronunciation is largely disregarded. The direct method values pronunciation, but its approach is basic, relying on native speakers who demonstrate correct pronunciation through modeling and correction. The audio-lingual method, on the other hand, prioritizes pronunciation as a foundation for speaking skills. Meanwhile, the cognitive approach shifts focus to grammar and vocabulary, downplaying pronunciation. The rise of communicative language teaching has renewed emphasis on pronunciation instruction. Research suggests that a certain level of pronunciation proficiency is necessary for effective verbal communication. If a learner’s pronunciation falls below this threshold, successful oral interaction becomes difficult. The goal of pronunciation teaching, therefore, is to ensure that students reach a level where they can be consistently understood. Failure to meet this standard may result in significant communication barriers.
Pronunciation also plays a crucial role in other aspects of language learning:
· Pronunciation and Listening Comprehension: Developing accurate pronunciation requires strong listening and sound discrimination skills. Teachers must help students recognize and process unfamiliar sounds, as hearing a word activates its mental representation and meaning.
· Pronunciation and Spelling: Understanding pronunciation aids learners in mastering English spelling patterns.
· Pronunciation and Reading/Writing: Pronunciation is important for literacy skills, as written words represent spoken language. When reading, visual symbols are translated into sounds, which are then processed into speech.
Mispronunciation can cause misunderstandings. Substituting one sound for another may completely change the meaning of a word, leading to communication breakdowns. Thus, pronunciation should be an integral part of language instruction.
· Pronunciation and grammar: Pronunciation can convey grammatical information.
  The ultimate goal of teaching pronunciation is to ensure that students can communicate clearly, effectively, and confidently in English. They must reach a pronunciation level where their speech is easily comprehensible, even if they have a noticeable accent. The task of the teacher is to improve students' ability to distinguish and recognize different sounds, help them grasp word stress, sentence rhythm, and rising or falling intonation for meaning and emotion and train them to recognize and correct their own pronunciation mistakes through self-monitoring and practice. In other words, to develop phonetic competence.
  In Methodology phonetic competence is understood as a students’ ability to articulate and intonate their speech and understand the speech of others. This ability is based on the complex and dynamic interaction of relevant skills, knowledge, and phonetic awareness. The main components of phonetic competence are phonetic skills, phonetic knowledge, and phonetic awareness [4, p.192].
   Phonetic skills are automated productive or receptive actions that ensure accurate pronunciation and intonation of one’s own speech and the correct perception of sounds and intonation of the speech of others [4,p.192].
  There are the following kinds of phonetic skills:
Auditory-pronunciation skill is the ability to correctly pronounce all phonemes in speech and accurately perceive them when listening to others. Intonational skill – the ability to use correct intonation in one’s own speech and to understand intonation when listening to others.
   Receptive phonetic skill – the automatic perception of phonemes and intonemes in speech, based on well-developed phonemic and intonational hearing. Reproductive phonetic skill – the automatic production of phonemes and intonemes in speech, based on proper coarticulation and intonation.
Phonetic Knowledge  includes an understanding of:
· the knowledge of phonemes and their characteristics, sound modifications in speech, phonetic organization of words (syllable structure, word stress), and intonation with its key components (melody, rhythm, pausing, stress, tempo, volume, and timbre).
· transcription and graphical methods for representing intonation [4,p.193].
Phonetic awareness refers to a student’s ability to:
· reflect on the process of developing his phonetic competence and acquire pronunciation by constructing his own system of phonetic knowledge;
· consciously identify and recognize sound units at different levels, their characteristics, and the patterns of their formation and functioning;
· understand his own type as a ‘speaker’ and ‘learner,’ recognizing the strengths and weaknesses of his learning style in relation to phonetic competence development;
analyze the phonetic aspects of his speech and make appropriate conclusions, such as identifying significant deviations from standard pronunciation, understanding their causes, and applying effective correction strategies with the help of a teacher [4,p.194].

2. Factors Which Influence the Process and Results of Developing Phonetic Competence
  Several factors can either hinder or facilitate the development of clear and accurate pronunciation in English:
1.The learner’s native language. The influence of one’s first language on pronunciation is more systematic and persistent compared to its effects on grammar or vocabulary. As a result, teachers should have some understanding of the learner’s language sound system to identify sources of errors and anticipate potential difficulties.
2) The learner’s age. The earlier a person starts learning English, the better his pronunciation tends to be. Those who achieve full proficiency before the age of 12 often develop accent-free speech.
3) The learner’s exposure. The amount and quality of exposure to spoken English significantly impact pronunciation. Frequent interaction with proficient speakers or well-explained pronunciation instruction leads to better results.
4) The learner’s natural phonetic ability. Some individuals have a greater aptitude for producing unfamiliar sounds and sound patterns. Such learners tend to acquire more accurate pronunciation compared to those with less natural phonetic ability.
5) The learner’s attitude and identity. A person’s attitude toward the target language and its speakers can influence his pronunciation. Additionally, his personality and sense of identity may play a role in how closely he adopts native-like pronunciation.
6) The learner’s motivation and effort. Strong motivation and a genuine desire to improve pronunciation lead to noticeable progress. The more time and effort a learner invests, the better his results will be.
3. Difficulties in the Formation of Phonetic Competence 
Teaching English pronunciation to Ukrainian students presents several challenges due to differences between the phonetic systems of English and Ukrainian. Some of the main difficulties include:
1. Influence of the Native Language 
Ukrainian and English have different phonemic inventories, leading to difficulties in pronouncing certain English sounds that do not exist in Ukrainian. Students often replace unfamiliar English sounds with the closest equivalent from Ukrainian, causing pronunciation errors.
2. Problematic English Sounds
Vowel Sounds: English has a much larger vowel inventory than Ukrainian. Sounds like /æ/ (cat), /ɪ/ (bit), and /ɜː/ (bird) do not have direct equivalents, making them hard to master. Although English vowels are often regarded as short vowels, their actual duration varies slightly, much like the length variations seen in long vowels such as [i:], [a:], etc.  For instance, the vowels in words like bit [bɪt], let [let], and foot [fʊt] tend to be shorter compared to those in bid [bɪd], led [led], and wood [wʊd].
In some varieties of South-Eastern English, there is a tendency to extend the traditionally short vowels [ɪ], [e], [æ], [ɒ], [ʊ], and [ʌ] in various contexts. As a result, words such as fit and feet or cot and caught may be differentiated primarily by vowel quality rather than length.
Some researchers suggest that the degree of tongue tension plays a key role in vowel production, leading to a distinction between tense vowels and lax vowels.
  Long vowels retain their full length only in specific conditions: when they appear at the end of a word (far, sea, saw, fur), when followed by a voiced consonant in sentence-final position (feed, spoon, bird, farm), or when pronounced in isolation. In all other cases, long vowels tend to be shortened.
But vowel length is largely influenced by the surrounding phonetic environment. Therefore, when teaching English vowels, emphasis should be placed on vowel quality rather than length alone.
Consonants: The /θ/ (thin) and /ð/ (this) sounds do not exist in Ukrainian and are often replaced with /s/ or /z/, leading to mispronunciations like ‘sink’ instead of ‘think’.
   The /w/ and /v/ distinction is problematic because Ukrainian has only /v/, so ‘west’ may sound like ‘vest.’
   The /h/ sound may be replaced with a harder /х/ sound, as in Ukrainian.
   The ending sounds in words (final consonants) are often voiced or voiceless (e.g., ‘bad’ may sound like ‘bat’).
Diphthongs. Ukrainian does not have true diphthongs in the way that English does. In English, diphthongs involve a smooth transition from one vowel sound to another within the same syllable. Many of these diphthongs do not exist in Ukrainian, making them challenging for Ukrainian learners of English:
e.g. /eɪ/ – as in face, say, late. Ukrainian has a similar sound [ей] (e.g., in мейл), but it is often pronounced as two separate sounds rather than a smooth glide.
/aɪ/ – as in price, my, fly. The Ukrainian equivalent [ай] exists (e.g., май in майбутнє), but Ukrainian learners may pronounce it with a clearer separation of the two vowel components.
/ɔɪ/ – as in choice, boy, toy. There is no exact equivalent in Ukrainian, so learners may substitute it with [ой], but the transition may sound less fluid.
/aʊ/ – as in mouth, now, house. Ukrainian has [ау] in words like пауза, but learners may pronounce it as two separate vowels rather than a smooth diphthong.
/əʊ/ (British) or /oʊ/ (American) – as in go, boat, home. Ukrainian has [оу] (e.g., шоу), but it is not as smoothly connected as in English pronunciation.
/ɪə/ – as in near, idea, here. This diphthong does not exist in Ukrainian, so learners may pronounce it as two distinct vowels.
/eə/ – as in square, care, there. Ukrainian does not have this sound, and learners might replace it with [е] or [еа], making words sound unnatural.
/ʊə/ – as in cure, pure, sure. This diphthong is also absent in Ukrainian, so students may struggle with its smooth articulation.
  Students always substitute for them English monophthongs or sounds from the native language.
3. Stress and Rhythm Differences
  English has stress-timed rhythm, meaning some syllables are pronounced longer and stronger, while Ukrainian is syllable-timed, where all syllables have roughly the same length. This difference makes English speech sound unnatural when spoken by Ukrainian learners. Incorrect word stress (e.g., saying comPUTer instead of COMputer) and misplaced sentence stress can lead to misunderstandings.
4. Intonation and Melody Issues
  English intonation patterns differ significantly from Ukrainian. Questions, statements, and emotional expressions require different pitch movements that may feel unnatural to Ukrainian learners. Students may sound monotonous or apply Ukrainian intonation patterns, which can change the intended meaning of sentences.
  The students encounter with the following difficulties in pronunciation:
· Difficulty in articulating sounds absent in the learner’s native language.
· Confusion between similar sounds, such as [i:] and [ɪ] or [b] and [p].
· Substituting diphthongs with simple vowels, for example, using [i:] instead of [ɪə] a diphthong.
· Struggles with consonant clusters, as in desks [desks] or fifth [fɪfθ].
· A tendency to apply equal stress to all syllables, resulting in a monotonous intonation pattern.
When it comes to the difficulties students face in acquiring pronunciation habits, phonetic phenomena can be categorized as follows:
· Phonetic elements that require no explanation or special demonstration because they have direct equivalents in the learner’s native language.Eg. [b], [k], [g], [m], [z], [s], [j], and the falling intonation in affirmative sentences. In these cases, students can transfer pronunciation habits from their mother tongue.
· Phonetic elements that require slight corrections to refine pronunciation: [t], [d], [n], [l], [e], [ʃ], [ɪ], [i:].
· Phonetic elements that necessitate explanation and special demonstration from the teacher, as they are entirely unfamiliar to Ukrainian-speaking students: the rising intonation in interrogative sentences.
By understanding these categories, teachers can tailor their instruction to address specific pronunciation difficulties and improve students’ spoken English effectively.

                             4. Ways of Phonetic Competence Formation

To overcome the above-mentioned difficulties , teachers can:
a) Focus on phonetic training with minimal pairs and listening exercises.
b) Use pronunciation drills and phonetic transcription to teach sound distinctions.
c) Encourage listening and imitation through native speaker recordings, songs, and movies.
d) Provide rhythm and stress training with clapping exercises, poetry, and tongue twisters.
e) Offer personalized feedback and practice opportunities to build confidence.
 The areas of pronunciation which we need to draw our students” attention to include individual sounds they are having difficulty with, word and phrase\sentence stress, and intonation.
Working with sounds
There are different ways of teaching students of the 3-4th grades, intermediate and senior students to pronunce sounds.
  Ukrainian methodologist O. Vishnevsky in his book «Діяльність учнів на уроці іноземної мови» defines the following steps in teaching primary school chsldren to pronounce  English sounds:
- the teacher pronounces the definite sound in a number of sentences
           e. g. the sound [ æ ]: It’s a cat. It’s a fat cat. It’s a mat. The cat sat on a mat. It’s a  rat. The cat ate the rat.
- the teacher pronounces the  sound in words and then  separately
           e. g. cat, fat, mat, sat, rat, ate  -  [æ]-   [æ]-   [æ]
- the teacher explains how to make the sound
          e. g. Звук   [æ] вимовляється як звук [йа] у слові ‘Соломія’
- the teacher contrasts it with other sounds for the students to hear the difference clearly
          e.g. [pet] - [p æt],     [pen] - [p æn],  [set]  - [s æt],   [et] -  [æt]
- the students pronounce the sounds separately, then in words and sentences
- finally they learn some rhymes with the sound
           e.g. A fat cat sat on a mat
                  And ate a fat rat.
     Ukrainian methodologists S.Nikolayeva, O.Bigych, N.Borysko suggest teaching pronunciation of sounds on the basis of exercises. They distinguish receptive and reproductive exercises.
1. Receptive exercises are aimed at developing the student’s ability to discriminate sounds and sound sequences and understand the meaning of the word. These exercises are non-communicative and they are subdivided into: recognition exercises, differentiating exercises and identification exercises.
 Exercises for recognition. The teacher asks students to listen to words (phrases, rhymes, poems) containing a new sound and recognize it. Since it is difficult to control what and how the student hears, control should be conducted through external actions and non-verbal reactions, for example:
· Raise your hand/signal card, clap your hands, or stand up when you hear the sound [...]; a long or short vowel; the word that carries the stress.
· Count how many times the sound [...] appears in the sentence/rhyme/poem; a long or short vowel; the word with the stress.
· Listen to a series of English and Ukrainian sounds. Raise your hand/card when you hear the English  sound.
 Exercises for differentiating sounds that students might confuse or fail to distinguish. They are carried out at the level of individual words or short sentences. Here are some examples of exercises:
e.g. Listen to pairs of words and determine whether the sounds are the same: the first consonants (English), or vowels inside the word. Put a ‘+’ if they are the same, and a ‘–‘ if they are different. (Students listen to the recording and, in their notebooks (or on special cards), place a ‘+’ if they hear the same sounds, or a ‘–‘ if the sounds seem different, next to the corresponding word pair number.)
The goal of identification exercises is to recognize a sound based on its specific characteristics. Students listen to and identify sounds, for example:
e.g. Listen to words with the sounds [...] and [...]. Each time, raise the card with the corresponding transcription symbol or a red card for the sound [...], a green one for the sound [...]. (Instead of raising cards, students can write the transcription symbols.) [3, p.207-208].
2. Reproduction exercises aim to develop students' pronunciation skills, specifically their ability to pronounce sounds accurately and effortlessly combine them into words, phrases, and sentences to speak English. These exercises primarily rely on the ‘listen and imitate’ method. To achieve this, the teacher can use:
    - tongue twisters
     e. g. She sell sea shells by the seashore.
            Fresh flesh of fresh fried fish.
    - beginners learn to recite children rhymes in order to practice some introduced sound  
      e. g.  It’s a pig
             Wearing a wig
             Holding a stick
             And dancing  a jig.
     - for more advanced learners poetry may be used
     - intermediate and upper intermediate students enjoy reciting jazz chants.
      e. g. What’s your name and where are you from?
             My name is Mei and I’m from Taiwan.
             Been here long?
             Not too long. Just a few months.
     Dialogues are a natural source for pronunciation practice. There are some steps the teacher can follow when working with a dialogue:
- have students listen and mark stressed words;
- have students mark each line with an intonation contour;
- read certain lines with various intonations and ask the students to decide which mood is being expressed;
- ask students to read and act out the entire dialog in one particular mood [3,p.208-209].
   Role-playing and dramatization provide opportunity for practicing pronunciation too. They include gestures and body language.
Working with stress
    Stress plays a crucial role in individual words, phrases, and sentences. By altering the stress within a phrase or sentence, we can shift the emphasis or change the meaning. It is expected that the teacher will indicate the stress of new words when students encounter them in class. Another effective method for drawing attention to stress is by showing where weak vowel sounds occur in words. The stress in phrases can change depending on the intended message, which is why the teacher might ask students to listen to a dialogue and underline the stressed words, explaining why those words are emphasized in the conversation. Students can then practice saying the dialogue. Cuisenaire rods are also helpful as they visually represent the stress patterns of words, phrases, and sentences. These rods, varying in length and color, can be arranged to illustrate how stress functions in different structures[6].
Teaching Intonation
   It is important to focus students’ attention on how changes in pitch can convey meaning, reflect the structure of what we're saying, and express emotion.
   First, the teacher should demonstrate how different meanings can be derived from the same sentence. Students listen to the sentence spoken with various intonations and are asked to interpret the intended meaning each time. The aim of this exercise is to raise students' awareness of the impact of intonation and to encourage them to vary their own speech patterns. It also helps them improve their listening skills to better understand the underlying messages. Afterward, the teacher asks students to repeat the sentence with the correct intonation. They may then listen to a recording to identify whether the pitch rises or falls in different parts of a sentence. Students then join the sentence halves and practice saying them aloud.
  Some teachers ask students to create dialogues without words, simply humming the ‘melody’ of what they want to express, so that others can understand their meaning. Various teaching tools are used, such as drawing arrows on the board or making arm gestures to represent intonation patterns. For example, the teacher might show a rising intonation by moving their hand upwards and a falling intonation by moving it downwards.
  Intonation is best taught through imitation, although explanations and gestures can also be helpful.
  The teacher can also practise intonation using recognition and reproductive exercises.
   In the process of developing phonetic competence  various teaching tools are used. The most important tools include audio recordings and video recordings with samples of authentic speech. These include recordings of poems, rhymes, songs, dialogues, special phonetic exercises for listening and imitation, as well as fragments from movies, TV shows, and more.
  To help students better understand the positions and movements of organs of speech it is useful to employ additional aids such as mirrors, candles, paper, pictures, diagrams, flash cards, charts, and so on. For this purpose, the teacher can also use various gestures, lips in a whistling position, breathing onto glass, etc.
  Some researchers recommend using techniques from “phagophonics” (practicing pronunciation of words and phrases while chewing bread or cookies) (Frey E.), as well as ‘muttering’ and ‘grumbling’ to teach intonation and develop sensitivity to its components (Cauneau I.) [3, p.214].

5. Feedback in Teaching Pronunciation
   No matter how pronunciation is taught, students will make mistakes with sounds, stress, and intonation in the target language. The challenge is deciding who should correct these mistakes and how. In the early stages, it's the teacher's job to correct pronunciation errors because students' listening skills are not fully developed yet. The teacher can explain the mistake and show the student how to fix it. At intermediate and advanced levels, both the teacher and the students themselves should correct pronunciation errors.
There are  the following ways to correct mistakes:
· The teacher explains the mistake and asks the student to pronounce the sound, word, or sentence again, paying attention to how the organs of speech should be positioned.
· The teacher corrects the mistake by pronouncing the word, phrase, or sentence correctly, and the student repeats the teacher’s pronunciation.
· The teacher asks the student to listen to a recording again and try to pronounce the word or sentence like the speaker, allowing the student to spot and fix the mistake by comparing the two pronunciations.
These methods can help students develop self-control, which is essential for language learning.
   In pronunciation teaching, teachers often use various tests to monitor and improve students’ pronunciation habits and skills.
   Phoneme discrimination tests are especially useful for students, particularly in the early stages. They help students distinguish between two phonemes, overcome specific pronunciation challenges, and prepare them to process spoken language more effectively.
According to C. J. Weir, there are different types of phoneme discrimination tests:
· Matching a picture with a word: Students see a picture and hear three or four words on a recording. They need to match the correct word to the picture. Alternatively, they may hear one word and see four pictures, with the task being to select the correct one. 
· Identifying similarities or differences: Students listen to three sentences and have to decide which ones are the same and which are different.
· Tests that focus on discrimination and general knowledge:
In this type of test, a word is spoken, and students choose the correct definition from four options. These tests assess not only the ability to differentiate between sounds but also vocabulary, grammar, spelling, and other language aspects. Students choose the correct definition based on the word they hear [7; 8].

Questions for Discussion:
1. Identify the main pronunciation problems that the students have, build up a list focusing on the most important problems.
2. Discuss the  ways of   showing intonation patterns in class.
3. Why is students” pronunciation far from   being satisfactory?
4.  What should a teacher do to improve students” pronunciation?
5. Select any sound and prepare the plan of a lesson to be used with a standard coursebook.
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1. General Characteristics  of Lexical Competence
  Lexical competence is a person's ability to formulate statements and understand the speech of others. It is based on the complex and dynamic interaction of relevant skills, knowledge, and lexical awareness. The success of lexical competence formation depends on the level of developed lexical skills, the volume of acquired and assimilated knowledge about the lexical aspect of speech, and the dynamic interaction of these components based on general linguistic and lexical awareness. The study of foreign languages and cultures in general educational institutions involves not only the acquisition of a certain number of words but also the development of foreign language lexical competence. It is an important prerequisite for mastering foreign language communicative competence [3, p.215].
    Lexical competence includes lexical skills, knowledge and awareness. Let’s analyze these components.
  A lexical skill is an automated receptive or reproductive action that ensures the correct lexical structuring of one's own speech and the adequate perception of the lexical structure of others' speech. The unit of lexical material learning is the lexical unit, which can be not only a word but also a fixed phrase or even a so-called “ready-made sentence”.
  Lexical skills are divided into receptive and reproductive. Receptive lexical skill is the automated perception and understanding of lexical units in spoken and written speech, which includes: recognizing, differentiating, and identifying the oral and written forms of a lexical unit; associating the lexical unit with the corresponding object or phenomenon; making an informed guess about the meaning of the lexical unit. Reproductive lexical skill is the automated use of lexical units in spoken and written speech, which involves: retrieving the lexical unit from long-term memory; producing it in external speech;  combining the lexical unit with other words to form a syntagm and phrase according to lexical collocation rules; selecting the appropriate style (formal/informal).
  Lexical skills form the foundation of all types of speech activity. Therefore, it is essential to develop lexical skills in listening, speaking, reading, writing, and translation.
Lexical skills are characterized by automation, stability, and flexibility and are developed gradually [3, p.216].
    Lexical knowledge refers to knowledge about: the lexical aspect of speech; the oral and written forms of a word; its semantics, including denotative and connotative meanings; the relative value of a word, such as its ability to have antonyms, synonyms, homonyms, paronyms, as well as its stylistic and sociocultural connotations; the syntactic and lexical combinability of a word; the rules of word formation, including compounding, conversion, etc.; types of dictionaries; key concepts related to word structure (root, prefix, suffix); similarities and/or differences between the lexical systems of the native and foreign languages [3, p. 216-217].
   Lexical awareness is involves a reflective approach to language phenomena, speech, and one's acquisition of foreign language communicative competence.
Lexical awareness is a student's ability to: reflect on the process of developing their lexical competence and acquiring foreign vocabulary by creating their own system of lexical knowledge; consciously register, recognize, and use lexical units of different levels, understanding their formation and functioning patterns; be aware of the strengths and weaknesses of their speaker/learner type in relation to lexical competence  acquisition; analyze the lexical aspect of their speech and make necessary improvements [3,p.217].
  The difficulties in developing lexical competence  are determined by three groups of factors: a) Individual characteristics of students (the level of voluntary control, the type of attention and memory, the form of imagination and type of thinking, the level of native language proficiency); b) The foreign language being studied;c) Learning conditions [3,p.217-218].
  Vocabulary can be categorized into two main types:
1. Structural words – These are the words that shape the structure of a language, often referred to as function words.
2. Content words – These are the words that carry meaning and represent things, actions, and ideas.
Not all vocabulary requires the same level of attention during instruction. Some words are more essential for students than others. Vocabulary can be divided into two categories based on usage:
   Active vocabulary – These are words that students need to both understand and use in their own speech and writing. Teaching active vocabulary requires careful explanation, relevant examples, and interactive questioning to ensure students fully grasp how to use the words.
Passive vocabulary – These are words that students should recognize and understand when reading or listening but are not expected to use actively. Passive vocabulary can often be introduced quickly with brief explanations or left for students to infer from context in texts or dialogues.
  Students should be able to comprehend many more words than they can actively use. A well-structured lesson should help them feel a tangible improvement in their vocabulary knowledge.
  The active and passive vocabulary of students is referred to their real vocabulary. This real vocabulary serves as the foundation for developing a potential vocabulary.
A potential vocabulary consists of unfamiliar lexical units whose meanings a reader or listener can infer. It includes:
· International words that are similar in sound, spelling, and meaning to words in the native language;
· Derived and compound words formed from familiar components;
· Converted words (words that change grammatical category without changing form);
· New meanings of familiar polysemantic words;
· Lexical units whose meanings can be guessed from context [3, p.223].
  The number of words that students need to acquire depends on the syllabus requirements. It should be carefully selected. The following principles are taken into account while selecting the words for assimilation by students:
a) Word frequency – This is the most reliable criterion as it is entirely objective, determined by counting word occurrences in various printed materials such as novels, plays, newspapers, textbooks, and magazines.
b) Combinability – The word should easily form common phrases (e.g., nice room, nice girl, nice weather).
c) Stylistic versatility – The word should be applicable across different styles of speech, both oral and written.
d) Relevance to syllabus topics – The word should align with the thematic requirements set by the syllabus.
e) Word-building potential – The word should be valuable in terms of derivation and formation (e.g., use, used, useful, user).
The first principle represents a purely linguistic approach to word selection.
                    2. Ways of Conveying the Meaning of the Words
The process of mastering a foreign language involves the following stages: 
The stage of conveying the meaning of new vocabulary, during which knowledge about the lexical system of the foreign language is formed, the rules for using it are learned, and the meaning of vocabulary items is clarified, along with demonstrating the peculiarities of their usage.
The stage of practising new vocabulary (forming skills), which occurs at the level of word forms, free word combinations, phrases/sentences, 
The stage of production or consolidation, which takes place at the discourse level,  when the students produce their own  dialogues and  monologues and mini-texts with the new words [6; 7].
 Thus, learning a word involves three key steps for the student:
1. Understanding the meaning of the word, i.e., recognizing what it represents.
2. Actively working to remember the word.
3. Using the word in communication across various contexts and situations [8].
The teacher’s role in this process includes:
1. Explaining the word, helping students accurately understand its meaning.
2. Helping students recall or recognize the word through different exercises.
3. Encouraging students to use the word in speaking, motivating them to apply it in different situations [7].
Let’s consider the first task of the student and the teacher, namely how to explain the meaning of the word and understand it.
   There are several ways to convey the meaning of words when teaching vocabulary. These methods can be classified into direct (non-verbal) and indirect (verbal) techniques:
1. Direct (Non-Verbal) Methods
These methods do not rely on language and help students understand the meaning visually or through experience:
   Pictures and Flashcards. Teachers have their own personal stock of pictures, real objects, models, plastic replicas which are ideal for teaching the names of concrete objects at the lower levels. A stock of high quality situational pictures may be useful in presenting abstract, conceptual and complex vocabulary at higher levels.
   e.g.1.  The teacher uses objects. He takes a pencil and looking at it says: 
 This is a pencil. What is this? It is a pencil. Is it a pencil? Yes, it is. Is it a pen? (The word is familiar to the students.) No, it is not. Is it a pen or a pencil? It is a pencil.. What is this? It is a pencil. 
   The students do not only grasp the meaning of the word pencil, but they observe the use of the word in familiar sentence patterns.
e.g. 2. The teacher uses pictures for presenting the words small and big. He says: 
In this picture you can see two balls. (The balls should differ only in size.) This is a small ball, and that is a big ball. This ball is small, and that ball is big. Now, Lesya, come up to the picture and point to the small ball (the big ball).
   Then the teacher shows another picture with two houses in it — a small house and a big house, and he asks another student to point to the small house, to the big house, and so on. 
  Gestures and Mime – Acting out words or using facial expressions and body language.
   The teacher may use gestures or demonstration, for example, for conveying the meaning of stand up, sit down. He says: 
Ostap, stand up. He shows with his hands what he must do. Ostap stands up. Now, sit down. Again with the movement of his hands he shows the boy what he has to do. The other students listen to the teacher and watch what Ostap is doing. Then many students are invited to perform the actions.
The teacher may use mime:
         T: Look (mime someone sneezing): Atchoo! I’ve just sneezed. Sneeze. Sneeze. Can you say it? 
        Ss: Sneeze.
        T.: Again.
        Ss: Sneeze.
It is a very effective method: it is direct, interesting and it makes an impression on the class. Of course, not all words can be presented in this way.
2. Indirect (Verbal) Methods
These techniques involve using language to explain or define words:
   Definitions and Explanations – Giving a simple definition in the target language (e.g., ‘A cat is a small animal that people keep as a pet’). The teacher’s definition may not be as precise as that of the dictionary. But the teacher can give multiple examples of its usage and discuss the target word. Some words that are difficult to define can be explained by relating a short story from which it becomes possible to deduce the meaning of the item.
        e. g. a guided tour
   Imagine an art gallery in which there is a group of people listening to a man explaining a picture. The man goes from this picture to the next picture and the people follow him. The man is called “a guide” and the group is on “a guided tour”
   Synonyms and Antonyms – Explaining a word by using another word with a similar or opposite meaning (e.g.,big  = large; hot ≠ cold).
  Context and Example Sentences – Introducing the word within a meaningful sentence to help students infer its meaning. It is not necessary to give a complicated explanation; the meaning can be shown by simple sentences. Context is useful for showing the meaning of abstract words, e.g. happiness, impossible, quality.
       e. g. The teacher says: Houses are buildings. This school is also a building. In big cities there are many large buildings – there are hotels, and offices, and cinemas. They are all buildings of different kinds.
Then the teacher asks students to guess the meaning of the word  “building”. Then the word is written on the board and the students write the word in their vocabularies
   Word Formation and Etymology – Explaining how words are formed (prefixes, suffixes, compound words) to help students understand their meaning.
        e.g. contradiction
 Having been taught the meaning of the prefix ‘contra’ (against), the stem ‘dict’ (say speak), and the suffix ‘-tion’ (state), students might be able to work out in the context that the word ‘contradiction’ has something to do with ‘speaking against’.
   Translation – Providing the equivalent word in the students' native language (useful for abstract concepts). It is the simplest and clearest way of showing what a word means. It is economical from the point of view of time. But if we only give a direct translation, students cannot see how the word is used in an English sentence; to show this we need to give an example and then ask them to give a translation.
The translation may be applied in its two variants:
1. Common (proper) translation: to sleep — спати, flower — квітка, joy — радість
2.  Translation — interpretation:
to go- їхати, йти, літати; to come - приїхати, прийти, прилетіти
to drive - вести (що?) машину, поїзд, автобус, трамвай
   Using Situational Context
1. Dialogue and Role-Play – Introducing vocabulary in real-life conversations and interactions.
2. Storytelling – Using short stories or narratives to present new words in a natural way.
   A combination of these methods is often the most effective approach to ensure better understanding and retention of new vocabulary.
e.g. laugh
T. Look – he’s laughing. Look at me. I’m laughing (facial expression). Laugh. We laugh when we are shown something. Laugh (gesture).
Ss. Laugh.
T. Good. What does it mean? (students give translation)
 In this case the teacher uses:
-  picture on a board (interesting and students remember it);
-  facial expression (gives meaning clearly);
-  examples;
-  translation (to make sure everyone understands).
Each technique is quick. They all reinforce each.
To enhance learning, vocabulary should be introduced in thematic groups—for example, words related to happiness, or sadness. This approach offers several benefits:
1. Learning words in related sets helps reinforce each item, as they are interconnected.
2. Words with similar meanings can be distinguished more effectively.
3. Students experience a sense of progress by mastering a specific lexical field.
4. Follow-up activities become easier to design, allowing for meaningful practice using the newly acquired vocabulary.
Vocabulary can be effectively taught through discussions, situational dialogues, readings, and listening tasks, ensuring a well-rounded learning experience.
Конец формы
  Smartphones and Tablets:
   Dictionary Apps: Using apps that offer instant translations, synonyms, and example sentences can help students understand a word in context.
  Language Learning Apps: Apps like Duolingo, Babbel, or Memrise use gamification and interactive methods to reinforce vocabulary learning.
  Flashcard Apps: Apps like Anki or Quizlet can be used to create personalized flashcards with visuals, audio, and example sentences, helping with retention.
  Audio-Visual Devices:
  Videos and Clips: Teachers can use short video clips or animations to show how a word is used in different contexts, particularly for verbs or action-based vocabulary.
   Virtual Reality (VR) and Augmented Reality (AR):
   Immersive Experiences: VR and AR apps can create interactive environments where students can ‘experience’the meaning of words. For example, a VR tour of a museum could help students learn related vocabulary.
   Contextual Learning: AR can overlay digital content in real-world settings (e.g., pointing a device at an object to see its name and description).
   By integrating these modern devices and platforms into teaching, students can experience words in a more interactive, immersive, and contextual way, which helps with better retention and understanding
The ways of conveying the meaning of unfamiliar words should be used as follows:
· visual presentation prevails in junior forms; 
· verbal means prevail in intermediate  and  senior forms; 
· translation in all the forms, especially in  senior forms. 
  The method chosen for conveying the meaning of a word depends on several factors:
1. Psychological factors:
       Student's age: Younger students are more likely to benefit from direct methods of explanation.
  Student's intelligence: Brighter students generally respond better to direct methods.
2. Pedagogical factors:
   Teaching stage: The method may vary depending on whether the students are in the junior, intermediate, or senior stage.
   Class size: In large, overcrowded classes, translation is often more efficient as it saves time, allowing more time for students to practice the new word.
   Time available for teaching new words: When time is limited, translation becomes a preferred method.
   Teacher qualifications: The direct method requires more skill from the teacher, especially when using audiovisual aids and verbal explanations effectively.
3. Linguistic factors:
   Abstract vs. concrete concepts: Translation is typically better for abstract concepts.
Range of meaning in relation to the mother tongue: When the meaning of a word differs in the target language compared to the native language, translation or interpretation is often necessary (e.g., "education"). In general, the direct method is effective when the teacher has the necessary skills to use aids and verbal explanations proficiently.
  Modern devices can greatly enhance the way we explain the meaning of words, making the process more engaging and effective. Here are some ways to incorporate them:
3.    Exercises for Practising Vocabulary
To attain the desired end students must first of all perform various exercises to fix the word in their memory. For this reason the following exercises may be recommended for vocabulary assimilation:
exercises to  define the meaning of the words
· matching words and definitions;
· fill-in-the-blanks;
· word classification (group vocabulary words by categories. E.g., group words related to ‘travel’(plane, suitcase, passport) or ‘weather’ (rain, snow, sunshine).
synonyms and antonyms (give students a word and ask them to come up with synonyms or antonyms);
     -    word forms  (how words change forms (e.g., noun to adjective, verb to noun);
     -    name the words with a similar meaning to: city, reply;
     -    make a list of objects one can see in the classroom;
     -    pick out the words which denote size (color, size, objects);
· vocabulary games ( charades - students act out a word while the rest of the class guesses it. pictionary- students draw a word, and others try to guess it. guess the word- a student describes a word without saying it, and others guess.
exercises aim to use the word in sentences
·  sentence construction (ask students to create sentences using the new vocabulary);
· insert the words;
· make statements with: a few days, a few hours;
· connect the sentences;
· describe a picture (object);
·  describe a film, etc.
exercises aim to use the words in communication
· role play (students role-play real-life scenarios, such as ordering food at a restaurant, making a phone call, or asking for directions, using new vocabulary.
· storytelling (ask students to tell a short story or describe an experience using the vocabulary words)
· group discussions or debates; 
· media and mechnology ( students watch a video, listen to a podcast, or read an article, and ask them to identify or summarize vocabulary from the lesson).
    Ukrainian methodologists highlight that the acquisition of lexical units occurs through the performance of non-communicative, pseudo-communicative, and communicative exercises. These exercises are aimed at assimilating appropriate knowledge, forming skills, and the ability to use the acquired skills in all types of speech activity. The following groups of exercises are distinguished: those for forming lexical skills in listening/speaking/reading/writing.
   Among non-communicative exercises and tasks for acquiring knowledge about the form of lexical units are such as follows:  repeating words, word combinations, and speech clichés after the teacher or narrator, emphasizing stress, specific sounds, sound combinations, and formulating a rule regarding the pronunciation of certain vocabulary items.
   An exercise for acquiring knowledge about the rules of word formation may be: grouping words according to different formal characteristics: word-forming components, parts of speech, etc.; formulating word formation rules.
Possible non-communicative exercises for acquiring knowledge about the semantics (denotation, connotation) of vocabulary items include: naming all specific concepts related to a particular general concept (e.g., furniture – table, chair, wardrobe, etc.);
choosing from a range of words the one that corresponds (or does not correspond) to a specific theme.
 Examples of exercises for acquiring knowledge about the combinatory value of a word (syntactic and lexical compatibility) can be: filling in the blanks in sentences; combining vocabulary items with their definitions.
  An example of an exercise for acquiring knowledge about the relative value of a word (ability to have antonyms, synonyms, homonyms, paronyms, stylistic, sociocultural connotations) could be: choosing a synonym/antonym or equivalent in the native language for a given word/phrase from several options.
 Начало формы
S. Nikolayeva suggests a system of semi-communicative exercises for practicing vocabulary:
 -  imitation;
-  give laconic answers to alternative questions;;
-  substitution;
-  completion;
-  extension;
-  answer the questions;
-  the use of  words in sentences;
-  the use of words in monologues and dialogues.
  Imitation exercises can have a game-like nature. Imitation may involve alternative questions posed by the teacher, which require short responses using new vocabulary items. That is, the material for the student’s answer is "embedded" in the teacher's question. Similarly, concise responses to specific questions from the teacher can be used.
  Substitution elements in the exercises can be verbal, provided orally by the teacher or presented in a list from which the student can choose the appropriate vocabulary item, or non-verbal (e.g., pictures, etc.) [3, p.229].
The formation of vocabulary knowledge concludes with communicative exercises, such as:
Role Play
Scenario: Imagine you are at a restaurant. One student plays the waiter, and the other is the customer.
Task: The customer asks about the menu, orders food, and makes small talk while the waiter answers questions and takes the order.
Objective: Practice using food-related vocabulary and polite expressions (e.g., ‘What do you recommend?’ ‘I’ll have the chicken salad,’ etc.).
   Thes exercise encourages students to use the vocabulary in context, making the language more functional and applicable to real-life situations.

4. Strategies for Retaining Vocabulary
  Learning new vocabulary is essential, but retaining it for long-term use requires effective strategies. Here are some proven techniques to help learners remember and actively use new words:
Repetition and Review. Reviewing words at increasing intervals (e.g., after a day, a week, a month) helps move them from short-term to long-term memory. Tools like Anki or Quizlet use spaced repetition algorithms. Students can use new words in writing or conversation, summarize vocabulary notes or rewrite definitions in different words, create sentences with new words, write short stories or paragraphs using new vocabulary, read authentic materials and review the new words. 
 Mnemonics and Associations. Today teachers recommend to use word associations  (linking new words to familiar ones e.g., ‘benevolent’ sounds like ‘benefit’ and both relate to kindness), acronyms, visualization: Creating mental images or associating words with pictures improves retention.
 Categorization and Organization. Organizing words into mind maps with synonyms, antonyms, or related words, learning words in categories (e.g., ‘kitchen vocabulary’ or ‘business terms’), breaking words into meaningful groups are frequently used.
Using Technology and Tools.  Digital or physical flashcards with definitions, example sentences, and images boost retention.  Apps like Duolingo, Memrise, or Anki provide interactive vocabulary practice. Playing vocabulary games (e.g., crossword puzzles, word searches) makes learning enjoyable.
Writing and Reflection.  Composing stories, dialogues, or essays using recently learned vocabulary help assimilate the new vocabulary.
   By combining these strategies, students can retain vocabulary and integrate it into their active language use.

5. Making Notes in the Vocabulary
There exist different ways of making notes in the vocabulary. The most traditional one is:
             a train    | [trein ] |  поїзд
 The second one has been suggested by L.Panova : 
  to know   |     I know a new song.
                |     I don't know this word. 
Знати      |    Do you know this word ?
This way of making notes has some advantages as the students can revise the meaning of the word in the sentences,  containing some grammar material under study.
  At the advanced level the learners may put down  the words in the  following way:
	A word
	Meanings
	Derivatives
	Antonyms\ Synonyms
	Expressions

	Shiver (v)
	To tremble with cold or fear
	Shiver ( n)
	s. tremble
   shudder
	To shiver with cold


  However this is only the first step in approaching the word.  The assimilation is gained through performing various exercises which allow the students to acquire lexical habits.   
          
6. Testing Vocabulary
    Without testing, there is no reliable way to assess the effectiveness of a teaching sequence. Testing provides valuable feedback for both learners and teachers. When learners know they will be tested on the vocabulary they are learning, they are more likely to take it seriously. The prospect of a test motivates students to review the vocabulary in preparation.
   It is important to test the vocabulary from the previous lesson at the start of the next one. If this is not done, the likelihood of retaining the new vocabulary decreases significantly. However, the intervals between review sessions should gradually increase over time. This requires teachers to be disciplined in tracking their vocabulary input and scheduling tests at the most effective times. One approach is to have learners test each other, using their vocabulary notebooks or a class word box.
Vocabulary knowledge can be tested by means of such types of tests:
1. Multiple-choice tests are a widely used method of assessment because they are easy to score (often with the help of a computer) and simple to design. This format can be applied to isolated words, words within sentence contexts, or words within entire texts. 
e. g. Which of the following is the opposite of “optimistic”?
a) Hopeful
b) Cheerful
c) Pessimistic
d) Enthusiastic
2. An alternative to multiple-choice tests is the gap-fill format. Gap-fill tests require learners to recall words from memory to complete a sentence or text. These tests assess the ability to produce a word, rather than just recognizing it. A well-known example of this type of test is the cloze test. In a cloze test, gaps are regularly spaced (e.g., every seventh, eighth, or ninth word). This format tests knowledge of various word types, including both content words and grammatical words. Additionally, completing the gaps depends on understanding the context of the text.
e. g. Complete the following text by filling in the gaps with the appropriate word.
"Every morning, I wake up at 7:00 a.m. and start my day with a cup of tea. I usually spend the first hour of the day reading the newspaper and listening to the …  . After breakfast, I go for a …. walk in the park. On weekdays, I work from 9:00 a.m. to 5:00 p.m. and in the evening, I often meet my friends for …... On weekends, I enjoy visiting …. places and exploring new parts of the city."
     3.  In a C-test, the second half of every second word is deleted:
Tumbu fly
In Africa south of the Sahara, another prob____the trav______ may encou____is t____tumbu о____mango fl____, which la__ its eg_____ on the cloth ____laid о____on t____ground  t____dry. 
      4. Form-Based Tests: These focus on word forms and word families, requiring students to identify or use a word in a particular form (e.g., noun to verb transformation).
 e. g. Change the verb ‘decide’ into a noun  or
        Change the word on the left into a suitable form to fill the gap:
1   compose    On one occasion the opera was conducted by the____
2   place        Have you seen my keys? I seem to have______them.
   This kind of task tests students’ knowledge of derivations (composer and misplaced). 
5.Rearrangement test
The learners must rearrange the letters to make words and then to use each word in the sentence so as to show the meaning of the word:
e. g. PLEAP   - apple
6. Matching test
The elements of the test are given in two columns.
e.g. Find the synonyms
1. thick              1. large
2. big                 2. plump
3. small             3. little



Questions for Discussion:
1. Speak on the principles of selecting vocabulary. What is the soundest criterion?
2. Comment on the ways of conveying the meaning of the words.
3. What are psychological factors which determine the process of teaching vocabulary?
4.  What principles should be observed to ensure that material moves into permanent long-term memory?
5. Speak on the system of exercises for practicing vocabulary.
6. Speak on the types of tests for checking up vocabulary habits.
7. Select a list of words on any topic and prepare the plan of a lesson to be used with a standard coursebook.
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1. General Characteristics of  Grammar Competence
     Grammatical competence is the student’s ability to correctly apply grammatical structures in his spoken and written speech, as well as to understand the grammatical structures of other students’ speech. It is based on the complex and dynamic interaction of relevant skills, knowledge, and grammatical awareness.
There are different types of educational information that help students acquire grammatical knowledge:
1. Rules (descriptive rules and instructional rules).
2. Speech sample (SS).
3. Model.
4. Scheme.
5. Illustrative table.
6. Cognitive metaphor (verbal or visual) [3, p.234].
Descriptive  rules are statements that express a consistent relationship between specific elements. They have a declarative nature and are formulated in the following way: “... is formed with the help of...”, “is used in the following cases:...”. 
Instructional rules are guidelines or recommendations that indicate the actions that need to be performed to achieve a specific goal. 
e.g. ‘If you want to say that an action will take place tomorrow, in a month, or in the future, use the structure  ‘will + verb’ (for general future tense) or ‘be going to + verb’ (for planned actions or predictions).
A speech sample  is a typical speech unit, on the basis of which many other speech units  with the same structure can be formed.
A grammatical structure  is considered a system of signals used to convey specific meanings (A.S. Hornby). E.g. must + perfect infinitive signals certainty that an action has taken place [3,p.235].
A model presents the structure, properties, interconnections of an object, and relationships between its elements in a simplified form. For example:
e.g. Model of a command or order[3,p.236]:
	V
	(d)
	N

	Take
	the
	seat.


A scheme is a graphical representation of an object.
Scheme of the grammar structure of a special question in the Present Simple (at the phrase level):
e. g.  ∆         ○     □         O   – model scheme for special questions
    Where     do    you     live?
A triangle represents the question word. A small circle represents the auxiliary verb. A square represents the subject. A large circle represents the base form of the main verb.
  When explaining a ‘question to the subject’, the signal for the question word in the scheme coincides with the signal for the subject [3,p.237].
An illustrative table represents phenomena in a graphical form and has a generalizing nature. It can be viewed both as a guiding framework for action and as a systematization of previously acquired knowledge, allowing one to trace the connections between all elements of a grammatical phenomenon, thereby organizing scattered information. An illustrative table should demonstrate not only the form of a grammar structure, as is common in formal grammar tables, but also at least its primary function.
  A cognitive metaphor  is a mental operation that expresses and forms new concepts, without which acquiring new knowledge is impossible. It corresponds to the ability of a person to notice/grasp and create similarities between classes of objects; the ability to have an insight, penetrate the essence of a phenomenon, and understand it more deeply. Cognitive metaphors can be verbal or visual.
  e.g. a verbal cognitive metaphor: Regular verbs are “dressed” the same way; they all wear uniforms (like soldiers), while irregular verbs “dress” in different designers, so each irregular verb is unique [3,pp.238-239].
   Grammar skills are the most important component of the grammatical competence. They must be  automated, flexibile, and stable, and they are developed step by step.
   The formation of a reproductive grammar skill is one of the prerequisites for the ability to express thoughts in both oral and written forms (speaking and writing). A speaker or writer must first choose a grammar structure that fits the situation. The chosen grammar structure should be formed according to the norms of the foreign language. The selection and formation of the grammar structure occur simultaneously so that the speaker’s communicative intention and the form used to express that intention align in their consciousness [3,p.240].
   The formation of a receptive grammar skill is one of the prerequisites for the ability to understand the thoughts of others in both oral and written forms (listening and reading). The first operation in forming a receptive grammar skill is the perception of the auditory or graphic representation of the grammatical structure. If the receptive grammar skill is formed, this perception is accompanied by the recognition of grammatical forms and their association with a particular meaning [3,p.240].
  Grammatical awareness is the ability of a person to reflect on the processes of forming his grammatical competence, to consciously register and recognize grammatical structures in spoken and written language, their features, and the regularities of their formation and functioning. It also involves knowing one’s  ‘type’ as a speaker and ‘learner,’ and analyzing the grammatical aspects of one’s own speech[3,p.240].

2. Difficulties in the Formation of Grammar Competence
      Children learn the grammar of their language naturally before they study it formally in school. Adults don’t learn new grammatical structures; they just learn new words that fit into the structures they already know.
The main factor that makes learning a foreign language easier or harder is how similar or different the grammatical structures are compared to the native language. If the structure in the new language is similar to the native language one, the student just adds new words into the familiar structure. But if the structures are different, the student may fall back on the grammar of their native language.
When we talk about grammar, we consider three main areas: the form (how the structure is made), the meaning (what the structure means), and pragmatics (how the structure is used in context).
e.g. , let's talk about the possessive:
- Form of Possessive: We form possessives by adding “s” to singular nouns and irregular plural nouns that don’t end in “s.” For plural nouns that end in “s,” we just add an apostrophe (e.g., dogs’ toys).
- Meaning of Possessive: Possessive forms can show more than just possession. They can also show things like description (e.g., a debtor’s prison), quantity (e.g., a month’s holiday), relationships (e.g., Jack’s wife), part/whole (e.g., my brother’s hand), and origin (e.g., Shakespeare’s comedies).
- Pragmatics of Possessive: The possessive can be shown with a possessive determiner (like my, your, his) or with an “of”-phrase (like the legs of the table). We typically use “’s” with people’s names and “of” with non-people (e.g., the wheels of the car).
The most common difficulties the students have in assimilating grammar are:
1.    In English, word order plays a crucial role, much more than in Ukrainian. For instance, in the sentence Tom gave Helen a rose, the word order shows what was given (a rose), to whom (Helen), and by whom (Tom). Changing the order to Helen gave Tom a rose alters the meaning. In Ukrainian, due to the importance of inflections, we can say Том дав Олені троянду or Троянду Олені дав Том without changing the meaning, as the inflection “і” in Олені shows that she is the object of the action.
2. The inversion of the subject and the finite verb in sentences like Are you... indicates a question. Ukrainian-speaking students often make mistakes in English word order, which can lead to misunderstandings in expressing their thoughts.
3. The English tense system can be confusing for Ukrainian speakers because the two languages handle time and tense differently. For example, a student might not immediately understand why they must say I have seen him today and I saw him yesterday. To them, the action seems complete in both sentences, and they don’t immediately associate one with today and the other with yesterday.
4. The sequence of tenses is another difficult aspect of English grammar for Ukrainian speakers, as this concept does not exist in their native language. For example, they may struggle to understand why we say She said she was busy when she is currently busy.
5. The use of modal verbs in different types of sentences is also challenging. For example, students must differentiate between can and may, while in Ukrainian, the verb можна covers both. Additionally, they need to remember the correct response when answering questions with modal verbs. For instance, May I go home? No, you mustn't. or May I take your pen? Yes, you may. or Must I do it? No, you needn't.
6. Students often find it difficult to understand the use of infinitives, participles, and gerunds. For example: I saw him run (running), I want you to go there, They were seen to arrive, or After finishing their work, they went home.
7. The most challenging aspect of English grammar for Ukrainian-speaking students is the article, as it doesn’t exist in their native language. Mistakes with articles and determiners are the most frequent errors. Many students think they are unimportant for expressing their ideas in English. Therefore, English grammar should start with students learning the meanings of these structural words and practicing their proper usage. For example: This is a pen, The pen is red, This is my pen and that is his pen.
To summarize the above points, the grammar material in English language teaching can be divided into three categories:
1. Grammar phenomena that do not need explanation: These are similar to those found in the students' native language. For example, word order in sentences (e.g., Birds fly, We go to school, Give me the ruler), the placement of adjectives before nouns (e.g., This is a difficult question, She was a nice girl), and plural formation by adding suffixes (e.g., a table - tables). In this case, students simply transfer grammar habits from their native language to English.
2. Grammar phenomena that require correction: These involve slight differences between the languages, such as in examples like money is (not money are) or the family are (which should be the family is in English). Students are taught these subtle distinctions.
3. Grammar phenomena that are unfamiliar to Ukrainian-speaking students: These require explanations since students need to form new language habits. Examples include articles and other determiners, verb tenses, and modal verbs.
   When teaching grammar, the teacher should adapt their approach depending on the specific challenges students face in learning a particular grammatical concept.
   It should be noted  that in secondary schools, not all grammatical phenomena of the studied foreign language are taught, but rather a specially selected school grammar minimum, which consists of an active grammar minimum and a passive grammar minimum. An active grammar minimum includes grammatical structures which are used in oral and written speech by the speakers. A passive grammar minimum includes grammatical structures which are used in receptive language activities, namely in reading and listening comprehension.
   The aim of teaching grammar at secondary schools is to form reproductive and receptive skills.Конец формы


3. Approaches to the Formation of Grammar Competence
    Methodologists often differentiate between two approaches: deductive and inductive, when introducing students to grammar structures [6].
1. Deductive Approach: In this approach, students are given grammar explanations or rules first, and then, based on those explanations or rules, they practice forming phrases and sentences with the new language. For example, if teaching elementary students the present continuous tense, a teacher might begin by showing pictures of people performing certain actions (like riding a bike, feeding the animals, watering the flowers) and then model sentences based on these pictures (‘He’s riding a bike’). The teacher emphasizes parts of the sentence (e.g., he's,  riding) while students repeat after them. Then they can move on to making sentences based on other images. The teacher listens and correcrs where necessary. This method typically follows an engage -> study -> activate sequence.
2. Inductive Approach: Here, students first see examples of the language in use and then work out the rules themselves. For instance, after reading a text, students might be asked to find examples of different past tenses and explain how and why they are used. This sequence (engage -> activate -> study) works well when grammar skills are built through skill practice in reading or listening exercises.
3. Eclectic Approach: Both the deductive and inductive methods have their benefits. The deductive approach is quicker and easier for the teacher, particularly when presenting a complex grammatical point. It’s also beneficial when time is limited, even for simpler grammatical points. Adult learners, in particular, often prefer this approach because they want a clear understanding of how the language works. On the other hand, the inductive method requires students to identify the rules themselves, which is more effective. There are also teachers who do not teach grammar directly at all. Eclectic teachers use a combination of these strategies depending on the situation.
4. Introducing Grammatical Structures
   There are several effective ways of introducing grammatical structures to students. These methods vary in approach, depending on the teaching context, the learners’ level, and the specific grammar point being taught. Here are some common methods:
1. Grammar can be introduced through real-life contexts or scenarios. The teacher uses stories, situations, or pictures to show how a grammatical structure is used in communication. The teacher shows pictures of people doing actions (e.g., He’s reading, She’s cooking), the classroom, yourself, the students themselves. Students then use these examples to form their own sentences based on what they see or hear. It helps students understand when and why a structure is used.
2. Real objects, pictures, or videos are used to introduce grammatical structures in a more tangible or visual manner. A teacher may show a video of a family to introduce possessive forms (e.g., This is John’s book). Students then practice using possessives with their own family members or objects.It makes abstract concepts more concrete and relatable. Visual aids help enhance understanding, especially for visual learners.
3. Exploration through Guided Discovery. This is a variation of the inductive approach. The teacher guides students to discover grammatical rules through questions and exercises, but the teacher provides scaffolding and prompts along the way. It promotes active learning and encourages critical thinking and a deeper understanding of grammar.
4. Contrastive Approach. When teaching students a foreign language, a contrastive approach compares the target language's grammar with the students' native language. This method helps identify similarities and differences between the two languages.
If teaching the difference between the present perfect and simple past, the teacher might point out how these tenses are used in both English and Ukrainian and explain how they differ. It clarifies areas of confusion when language structures differ significantly.
5. Form-Focused Instruction (FFI. This method involves direct teaching of grammar in the context of a broader communicative activity. It focuses on form (grammar) during meaningful language practice, often after students have had a chance to practice communication. Students engage in a conversation using the present perfect, and afterward, the teacher provides a short, focused explanation of the form (e.g., have/has + past participle). It provides a balance between communication and grammar focus.
   Each of these methods has its strengths, and teachers may combine them depending on the needs of their students and the grammatical points being taught. 
5. Practising Grammatical  Structures
    For the formation of grammatical competence, receptive and receptive-productive, pseudo-communicative, and non-communicative exercises of various types are used. Let’s consider them.
 Receptive exercises are exercises for recognition, differentiation, identification, selection of grammatical structures based on context, and checking understanding of grammatical structures. 
     Recognition exercises are the easiest type of exercises for students to perform. They observe the grammatical item in structures when hearing or reading. Since students only observe the new grammatical item the situations should be natural and communicative. 
e. g.  Listen to the sentences and raise your hands when you hear the verbs in the Past Simple.
     I got up at 8 o”clock  yesterday. I go to the bathroom and then I have breakfast. I didn”t do my morning exercises. I go to school by bus. In the schoolyard I met my friends, etc.
 The aim of a differentiation exercise is to help students distinguish between similar grammatical structures or forms and understand how to use them correctly in different contexts. It focuses on the ability to recognize subtle differences in meaning or usage between various grammatical forms (e.g., tenses, moods, or sentence structures). This exercise encourages students to practice identifying and selecting the correct form based on context, improving their ability to make accurate grammatical choices in real communication. 
e.g. Listen to some questions and possible answers. Decide if the verb forms in bold type are the same (put a “+”) or different (put a “–”).
1. Where are the students?
a) They must have gone to the gym.
b) They have gone to the cinema.
   The aim of an identification exercise is to help students recognize and correctly identify specific grammatical structures within a given context. It focuses on developing students' ability to spot particular grammar forms, such as verb tenses, sentence types, or parts of speech, when reading or listening. This exercise trains students to be more aware of how these structures appear in language use, aiding them in understanding their function and improving their accuracy in both comprehension and production of the language.
e. g. Read the following sentences and identify the verb tense used in each one.
1. She has been studying for three hours.
2. By the time we arrive, they will have finished their work.
3. He was walking to the store when it started raining.
4. I eat breakfast every morning.
5. They will travel to Spain next summer.
The aim of an exercise aimed at choosing the right tense form according to the context is to test the students' ability to choose the correct tense based on the context of the sentence. It encourages learners to connect the tense to the time reference or situation described in the sentence. By selecting the appropriate tense, students develop their understanding of tense usage and improve their ability to apply it in different contexts
e. g. Choose the correct tense form (Present Simple, Present Continuous, Past Simple, or Future Simple) to complete each sentence.
Yesterday, I __________ ( was going/ went) to the park with my friends. We __________ (were having/had) a great time because the weather __________ ( be/was) perfect. While we __________ (were walking/walked) around the lake, we __________ (saw/see) some people who __________ (played/ were playing) volleyball. I __________ (don’t know/ didn’t know) them, but they __________ ( looked/were loking) like they __________ (9. were/be) having fun.
Exercises for checking the understanding of grammatical structures. The understanding of a grammatical structure can be checked in various ways: by selecting a statement that corresponds to the meaning of the grammatical structure  by identifying the function conveyed by the grammatical structure; by commenting on a thought expressed using a specific grammatical structure; by translating a sentence that includes a new grammatical structure. It should be noted that the last method is not always reliable. For example, second and third conditional sentences, which have different structures in English, are translated into Ukrainian in the same way.
    e.g. Choose the correct sentence that corresponds to the meaning of the grammatical  structure. Grammar Structure Focus: Second Conditional
Sentence 1:
If I had more money, I would travel around the world.
Sentence 2:
If I have more money, I will travel around the world.
Sentence 3:
If I had more money, I will travel around the world.
Reproductive exercises are receptive-reproductive, pseudo-communicative exercises for imitation of speech models, substitution in speech models, transformation, completion; answering different types of questions, asking questions, as well as independent use of speech models at the phrase and full sentence level with the new grammatical structure.
   Imitation. Students repeat after the teacher or the speaker the sentences with the new grammatical structure.
e.g.  Teacher: ‘She is reading a book.’ Tell the same.
        Student: ‘She is reading a book too.’ (Student imitates the teacher's sentence)
   Substitution. Students change parts of a sentence while maintaining its grammatical structure.
e.g.   Teacher: ‘I watched a movie.’  Tell what he did.
         Student: ‘He watched a movie.’
The student replaces the subject I’ with ‘He’ while maintaining the same structure and tense.
Transformation. Students change the form of a sentence (e.g., from affirmative to negative).
e.g.Teacher: ‘She goes to school.’ Deny it.
      Student: ‘She does not go to school.’
Sentence Completion. Students complete a sentence based on a prompt.
e.g.:   Teacher: ‘They will (__) a new car next year.’ Tell what they ‘ll do.
          Student: ‘They will buy a new car next year.’
The student fills in the gap with a verb that correctly completes the sentence.
Answering Questions. Students answer questions using the appropriate tense and structure
e.g. Teacher: ‘Have you ever been to Paris?
       Student:’Yes,I have.’
The student answers the question using the present perfect tense.
Asking Questions. Students practice forming questions in a specific tense or structure.
e.g. Teacher: ‘You are going to the store’. Ask him where he’s going.
       Student: ‘Where are you going? 
The student asks a question about the action in the sentence using the correct Wh-question structure.
Independent Use. Students create original sentences using a specific grammar structure.
e.g.: Teacher: "If it rains tomorrow, I will stay home." Tell what you’ll  do.
        Student: "If I finish my homework, I will go out with my friends."
The student uses the first conditional structure to make a sentence based on their personal situation.
   These exercises help students not only to understand grammatical structures but also to use them effectively in communication.
Конец формы

6. Testing Grammar
     Tests provide an opportunity for the teacher to assess students' understanding of grammar, including their mastery of forms, meanings, and usage. Grammar tests can include a variety of formats such as multiple-choice questions, error-recognition tests, fill-in-the-blank exercises, transformation tasks, and more.
1. Multiple-Choice Test
 This test type provides students with a question or an incomplete sentence and several options to choose from. It’s effective for testing understanding of verb forms, tenses, word order, and sentence structure.
e. g.  Tom ______ (run) to the store when I saw him.
 a) runs
b) ran
c) is running
d) will run
2. Fill-in-the-Blank Test
This type of test requires students to complete sentences by filling in missing words or phrases. It helps assess their ability to apply correct grammar in context.
e.g.  She ______ (to eat) dinner when the phone rang.
3. Error Recognition Test
This test type involves providing students with a sentence containing a grammatical mistake. They must identify and correct the error.
e. g.    He don’t like swimming.
4. Transformation Test
 In this test, students are asked to rewrite sentences using different structures or grammatical forms, ensuring that the meaning stays the same.
e.g. I've never been to Paris.   If I...
5. Sentence Completion Test
Students must complete sentences by using the correct grammatical structure, such as verb tenses, word order, or modal verbs.
e. g.    If I ______ (be) you, I would have called her.
6. Matching Test
This test presents students with two lists: one with sentence beginnings or grammar rules, and the other with possible endings or examples. Students must match the correct items.
e. g.  Match the correct tense with its description:
1. Present Continuous
2. Past Simple
a) An action happening right now
b) An action completed in the past
7. Word Order Test. This test requires students to reorder scrambled words into grammatically correct sentences.
e.g.  is / the / good / that / idea / a   (Answer: "That is a good idea.")

Questions for Discussion:
1.   Grammar is very important in foreign language learning.  Why?
2.  There are different viewpoints on grammar teaching. Analyze them and say which you consider justifiable in foreign language teaching in schools. Give your reasons.
3.  Select a grammar item and prepare the plan of a lesson to be used with a standard coursebook.
4. Give a contrastive analysis of one of the grammar items to determine the difficulties it presents to Ukrainian-speaking students.
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1. Listening Comprehension as a Language Activity
  In methodology of teaching English listening is understood as an ability to identify and comprehend what others are saying. It involves both bottom-up and top-down processes and requires the use of non-linguistic as well as linguistic knowledge. Actually it involves understanding of a speaker’s accent or pronunciation, his grammar and his vocabulary, and grasping his meaning. An able listener is capable of doing these four things simultaneously.   
   Listening is one of the fundamental language skills. It’s a medium through which students gain  information, understanding of the world and of human affairs, ideals, sense of values, and appreciation. In this day of mass communication, it is of vital importance that our students be taught to listen effectively and critically. 
    Listening is a receptive skill which gives way to productive skills.
  Communicative  competence  in listening is the ability to listen to authentic texts of various genres and types with different levels of comprehension in both direct and mediated communication. Its main components are skills, knowledge, and communicative abilities.
   The first component of the communicative competence in  listening includes speech, cognitive, intellectual, organizational, and compensatory skills.
  J. Harmer points out the following speech skills of listening: predicting what people are going to talk about; guessing of unknown words or phrases; using one’s own knowledge of the subject to help one understand; identifying relevant points; rejecting irrelevant information; retaining relevant points (note-taking, summarizing); recognizing discourse markers, e. g. , Well; Oh, another thing is; Now, finally; recognizing cohesive devices, e. g. such as and which, including linking words, pronouns, reference; understanding different intonation patterns and uses of stress which give clues to meaning and social setting; understanding speakers’ attitude. 
 The formation of listening competence is influenced by the level of students’ intellectual skills, such as prediction, critical evaluation of the received information, combining mnemonic and logical-semantic activities in the process of listening comprehension, classifying and systematizing the received information. Learning skills, particularly the students’ ability to use electronic tools, and organizational skills, such as the students’ ability  to work independently play an important role in the formation of listening competence. Compensatory listening skills ( using linguistic and contextual clues and paralinguistic means for understanding the received material, and ignoring unknown language material that is irrelevant for comprehension)  are part of the speech skills in  listening.
   Phonetic, lexical and grammatical habits influence the development of  auditory skills.
  Declarative and procedural knowledge is also a component of  the listening competence. Declarative knowledge includes linguistic knowledge (the knowledge of phonemes, intonemes, vocabulary, grammatical structures, etc.) and cultural knowledge (the culture of the country of the target language). Procedural knowledge  includes sociocultural knowledge, especially knowledge of both verbal and non-verbal behaviors of native speakers during the listening process.
  Communicative abilities in listening include the listener's adequate reaction to the suggestions of others, the ability to listen without interrupting the speaker, taking the received information into consideration, valuing the speech partner, recognizing his virtues, and orienting oneself in the communicative situation.
  The psychophysiological mechanisms of listening include speech (intonational and phonemic) hearing, anticipation, memory, and articulation (or internal speech). In real communication, these mechanisms function almost synchronously.

2. Difficulties in Formation Listening Comprehension Competence
    To teach listening skills effectively, a teacher must first recognize the difficulties students encounter. Since accurate listening is essential for language acquisition, it is the teacher's duty to support students in building this ability. Listening serves as a key foundation for both understanding and using a new language.
   One of the main difficulties students face in listening comprehension is the need to quickly identify and process spoken sounds, retain them, and understand them as meaningful expressions. In their native language, this process happens almost automatically. However, in a foreign language, students often experience delays in processing what they hear, which can lead to confusion or a lack of understanding.
  Maintaining concentration is vital during listening activities. Students must stay mentally alert and use their memory and focus to follow and interpret the stream of sounds. Since not all learners can do this easily, the teacher must find ways to make listening tasks more accessible and interesting. This can be achieved by considering three main factors that contribute to successful listening skills development: (1) the linguistic material used for listening practice; (2) the content of the material presented for listening comprehension; and (3) the conditions in which the material is delivered.
1.Understanding spoken language can be greatly improved when teachers use material that students are already familiar with. However, this does not fully eliminate the challenges involved in listening comprehension. Students need regular practice to overcome three primary types of difficulties: phonetic, lexical, and grammatical.
Phonetic challenges occur because the sound systems of English and Ukrainian differ considerably. Learners often substitute English sounds with similar-sounding ones from their native language, which leads to errors in comprehension. For instance, English sound pairs such as /θ/ and /t/, /v/ and /w/, /ʃ/ and /s/, or /ð/ and /z/ can be confusing. Students may also struggle to distinguish between vowel sounds like /ɪ/ vs. /iː/, /ʌ/ vs. /ɑː/, or /əʊ/ vs. /ɔː/. Similarly, words like ship and sheep, cot and caught, bet and bat, or pen and pan are often misheard. Intonation differences add another layer of difficulty. English intonation patterns can significantly alter the meaning of a sentence, so learners must be trained to recognize these patterns along with individual sounds.
Lexical difficulties often go hand in hand with phonetic ones. A word may be correctly heard but misunderstood due to similar-sounding vocabulary. For example, students might confuse He’s eating with He’s heating, or They met at the gate with They met at eight. Homophones and near-homophones like night – knight, peace – piece, or bare – bear can further complicate listening. Multi-word expressions and phrasal verbs—such as get over, give in, run out of, or carry on—can also pose challenges because their meanings are not always intuitive and can change depending on context.
Grammatical difficulties arise mainly because English relies heavily on word order and functional words to convey meaning, unlike Ukrainian, which has a more inflectional structure. Students often struggle with verb forms and constructions involving infinitives or participles. For example, the difference between to play and playing, or worked as both a past tense and a past participle, can be confusing. Other grammatical homonyms such as runs (as a verb or noun), left (past tense of leave or an adjective), and saw (past tense of see or a noun) may also lead to misunderstandings in spoken English.

Listening Comprehension Difficulties
	Type of Difficulty
	Description
	Causes
	Examples

	Phonetic
	Misinterpretation of sounds due to differences in English and native language phonetic systems.
	Learners replace unfamiliar English sounds with similar native language sounds; trouble with vowel and consonant distinctions; unfamiliar intonation patterns.
	Confusion between: 
- /θ/ vs. /t/ (think vs. tink)
- /v/ vs. /w/ (vest vs. west)
- /ʃ/ vs. /s/ (sheep vs. sip)
- /ɪ/ vs. /iː/ (bit vs. beat)
- /ʌ/ vs. /ɑː/ (luck vs. lark)
- cot vs. caught, pen vs. pan
- Intonation confusion: She’s leaving? vs. She’s leaving.

	Lexical
	Words are misheard or confused due to similar pronunciation or poor recognition of vocabulary.
	Similar sounding words; insufficient vocabulary; phrasal verb complexity.
	Misheard phrases:
- He’s eating vs. He’s heating
- They met at the gate vs. They met at eight
Confusing word pairs:
- peace vs. piece
- bare vs. bear
- east vs. west
Phrasal verbs: get over, run out, carry on

	Grammatical
	Misunderstanding due to English grammar complexity and analytic structure.
	Word order dependence, similar forms for different functions, non-native-like grammar patterns.
	Confusions include:
- to play vs. playing
- worked as past tense vs. past participle
- Homonyms like:
• left (past of leave / adjective)
• saw (past of see / noun)
• runs (verb / noun)



2.  The content of listening material significantly impacts students' ability to understand what they hear. Several key factors should be considered when selecting appropriate material:
Topic of Communication: It’s important to determine whether students have the background knowledge to comprehend the topic. Educators should anticipate potential obstacles, such as unfamiliar names of people or places, and specialized vocabulary that could hinder understanding.
Type of Communication: The nature of the speech also affects engagement and comprehension. Descriptive texts, which are often informational and emotionally neutral, can be harder for students to stay interested in. In contrast, narrative texts, which typically tell a story and involve emotional content, tend to be more captivating and are generally more effective for improving listening skills.
Narrative Structure: The part of the story that the excerpt is taken from—whether the beginning, middle, or end—can influence its complexity. Selections with a clear and straightforward sequence are easier to follow. In addition, the title can provide helpful context, enabling students to predict and better understand the main ideas.
Form of Communication: The format of the spoken material matters. Monologues are usually more structured and controlled, making them easier for students to process than dialogues, which can include interruptions, informal speech, and overlapping talk. For this reason, monologues are generally more suitable for listening practice [6].
3.Effective listening practice greatly depends on the conditions under which the material is presented. Several important elements must be considered to enhance students' listening comprehension.
 Speech Rate: One of the key factors is the speed at which the material is spoken. In real-life situations, listeners cannot control how fast someone speaks, so it’s important for teachers to manage this during classroom practice. Speech should initially be delivered at a slower pace than normal, with intentional pauses to give students time to absorb and process the content. Gradually, these pauses can be reduced and the pace increased to approach natural speech, typically around 150 words per minute. For learning purposes, an optimal rate is approximately 120 words per minute, while beginners may benefit from a slower speed of about 90 words per minute [3].
  Number of Listenings:The frequency with which a text is played also affects comprehension. Ideally, students should be trained to understand spoken material after hearing it only once. However, since many learners initially grasp only half—or even less—of what they hear, it is often necessary to repeat the material one or two more times. Even so, multiple repetitions may not help if students fundamentally misunderstand the content. In such cases, the teacher should intervene, provide feedback, and facilitate a class discussion to clarify meaning before playing the recording again.
Visibility of the Speaker: Whether or not the speaker is visible also influences understanding. The most favorable scenario is when students can see the person speaking, as facial expressions, gestures, and visual context support comprehension. In contrast, listening to a disembodied dialogue without visual cues or a chance to engage can be particularly difficult.
 Use of Visual Aids: Supporting materials such as visual cues or physical objects can make a significant difference, especially for beginners. These "props" help establish context and make it easier for learners to follow what is being said, reinforcing understanding through visual association.
 Speaker Familiarity and Voice Variety: Students often find it easier to understand someone they’re used to—typically, their teacher. However, this can create a dependency on that particular voice. To ensure well-rounded listening skills, it’s important to expose learners to a variety of speakers, accents, and speaking styles.
  In summary, teachers should be aware of the many challenges learners face when listening to a foreign language and adjust their instruction accordingly to create more effective and supportive listening experiences.
3. Types of Listening Comprehension
  Listening serves different purposes based on the listener’s objective and the situation, and several distinct types of listening are commonly used in language learning:
1. Listening for the Main Idea (Global Listening): This type of listening focuses on grasping the overall meaning or general theme of an audio passage without getting caught up in specific details. It’s useful when only the core message is important. For this, learners should be able to understand about 75% of the content, assuming the remaining 25% doesn’t include key points critical to comprehension. To succeed at this, students must develop strategies such as predicting content from the title, inferring the meaning of unfamiliar words, disregarding non-essential vocabulary, identifying key segments of the audio, and understanding how those parts connect to form a complete message.
2. Skimming (Listening for Specific Information): Skimming involves selectively listening for particular pieces of information, like a name, date, or figure, while ignoring unrelated content. For example, this skill is used when scanning a recording for a phone number or identifying a speaker’s name. This type of listening requires students to recognize the logical and thematic structure of the audio, pinpoint relevant or pre-determined information, and synthesize details from one or more sources in line with a specific task. The effectiveness of this listening type is measured by the accuracy of student responses to targeted questions, such as identifying important facts, new discoveries, or the most relevant part of the recording.
3. Scanning (Intensive Listening): Scanning, or detailed listening, demands close attention to nearly every word and idea in the audio. This type of listening is essential when full and precise understanding is needed. Students must engage in cognitive activities like memorization, logical analysis, and meaningful interpretation of the content. They are also expected to compare what they hear with their own experiences to evaluate and internalize the information.
4. Critical Listening: Critical listening goes beyond understanding and requires assessing the reliability, value, and logic of the message. It involves carefully analyzing the speaker’s ideas, identifying logical flaws or persuasive techniques, and considering the broader context in which the message is delivered. Students must question the validity of what they hear and determine how it aligns with their own knowledge or beliefs  [3, p.289].
4. Activities for the Formation of Listening Comprehension Competence to Primary School Children
  Listening activities for children in grades 1-4 should be engaging, interactive, and appropriate for their developmental stage. Here are some activities that can help improve their listening skills while making the process fun and effective:
1. Storytelling helps develop listening comprehension and attention span. The teacher reads a short story aloud and the children listen carefully. Afterward, they answer simple questions about the story's characters, setting, or events. 
  We can also use Storynory. Storynory is a website and podcast that provides free audio stories for children. It features a wide range of content, including classic fairy tales, myths, original stories, and educational pieces. The stories are narrated by professional voice actors and are designed to help children improve their listening skills, vocabulary, and imagination. The kids can listen to The Three Little Pigs, The Gingerbread Man,  The Enormous Turnip, Aesop’s Fables (e.g., The Lion and the Mouse, The Tortoise and the Hare),  Katie the Witch and the Magic Chocolate.
2. Listen and Draw encourages listening for details and enhances focus on key elements. The teacher describes a scene or object, and the students have to listen carefully and draw what is being described. E.g.: Draw a picture of a tree with a red apple hanging from its branches and a little bird sitting on a branch.
3. Simon Says helps children practice listening for specific instructions and improves their attention skills. It is the classic game where the teacher gives commands starting with "Simon says," and students must follow them. If the command does not start with "Simon says," students should not follow it. E.g. “Simon says, touch your nose. Simon says, jump three times. Touch your ears.” (Students should not touch their ears because it didn’t start with “Simon says.”)
4. Listening to Songs or Rhymes helps children get used to the rhythm and melody of the language. The children listen for specific words or phrases, like “cat” or “rain.”
5. Listen and Find  helps children practice their listening skills and vocabulary recognition. The teacher says or plays a list of items (objects, animals, or colors), and students have to find the matching objects in the classroom or a picture. E.g.: “Can you find something blue?” or “Can you point to the dog in the picture?”
6. Listening for Specific Information encourages focused listening for details. The teacher reads a simple sentence or story and asks students to listen for a specific piece of information, like a color, number, or object. E.g.: “I have three red apples and two yellow bananas.”  The teacher asks, “How many red apples did I say?”
7. Audio Story or Video Clips helps students engage with the content and practice listening skills in a more modern format. The teacher plays short audio clips or show video clips with clear dialogue or narration. After listening, the teacher asks comprehension questions about the story. E.g.:”What did the character do first?” or “Where did the story take place?”
8. Follow the Directions improves listening skills and the ability to process instructions sequentially. E.g.: “Stand up. Turn around. Sit down.” or more complex instructions as they progress: “Pick up the pencil, put it on the desk, and then touch your toes.”
9. Mystery Sound Game improves listening discrimination and helps kids focus on the sounds. The teacher plays different sounds (e.g. animal noises, household sounds, nature sounds) and the students guess what they are.
10. Interactive Listening Games makes listening practice fun and can provide instant feedback. E.g.:  The teacher uses an app where children listen to short sentences and have to choose the correct image or action.
11. Moving about is the activity where the children should “listen and do” some movements. The classroom vocabulary, movement words, counting can be checked in this way. Children learn from each other: if they have not understood the first time, they will still be able to do the activity by watching others.
12. Mime stories: the teacher tells the story and the children do the actions.Конец формы
13. Listening for mistakes: the teacher can use the picture in the book but he is    going to   make mistakes in the text, the learners have to listen for the mistakes.
14. Putting things in order: the learners have a number of pictures which illustrate the sentences spoken. The pictures are not in the right order. The children listen to the sentences and put the pictures in the order.
15. Listen and make up a picture.
  At the elementary level listening can be used for teaching phonetics, vocabulary and grammar. The following exercises can be used:
    Identifying Intonation Patterns: Listen to a sequence of sentence patterns and determine whether they have a rising or falling intonation.
   Distinguishing Phonemes: Listen to pairs of words and identify those that differ in their final consonant.
   Recognizing Morphological Endings: Listen to sentences and indicate whether the verb includes an "-ed" ending by circling “yes.”
   Extracting Key Details: Match spoken words to corresponding pictures, identify words from a weather report, or listen to a sentence with clock time and select the correct time you hear.
5. Activities for the Formation of Listening Comprehension Competence to Intermediate and Advanced Level Students
The activities for intermediate and advanced students must develop different aspects of listening comprehension, critical thinking, and real-world language application.
   The aims of the listening activities at the intermediate level are such as follows:
· enhance detailed listening and comparison skills;
· improve listening for key details and academic listening skills;
· develop listening for gist and paraphrasing abilities;
· strengthen word recognition and contextual understanding;
· boost sequential understanding and narrative comprehension.
The students can do the following activities:
1. Spot the Difference in Stories. Listen to two similar stories with slight variations and identify differences.
2. Guided Note-Taking. Listen to a  news report and complete missing information in a guided notes template.
3. Summarizing Segments. Listen to a short passage and summarize it in one or two sentences.
4. Dialogue Gap-Fill.  Listen to a conversation with missing words and fill in the blanks.
5. Order the Events.  Listen to a short narrative and arrange events in the correct sequence.
6. Draw a picture, figure, or design
7. Locate routes of specific points on a map
8. Select or identify a picture of a person, place, or thing from description
9. Listen and take a telephone or in-person message by either transcribing the entire message word-for-word or by writing down notes on the important items
10.  Listen and fill in blanks in a gapped story game (in order to complete the story)
11. Listen and complete a form or chart
12.  Listen and summarize the gist of a short story, report, or talk
The aims of the listening activities at the advanced level are the following:
· train anticipation skills and context-based inference;
· develop critical listening and argument evaluation skills;
· expose learners to real-world English and enhances note-taking;
· strengthen  vocabulary acquisition and deductive reasoning;
· prepare students for practical communication in everyday and professional situations.
The students do such activities:
1. Predict the Next Line.  The teacher pauses an audio clip before key moments and asks students to predict what comes next.
2. Debate Analysis. Listen to a debate and identify the arguments for and against a topic.
3. Authentic Media Listening. The teacher can use podcasts, TED Talks, or interviews, and have students take notes and discuss key points.
4. Infer Meaning from Context.  Listen to a speech with some unknown words and infer their meaning from context.
5. Real-World Task Listening.  Listen to travel announcements, business meetings, or interviews and complete comprehension tasks (e.g., booking a flight, analyzing an opinion).
6. Write information received and review it in order to answer questions or to solve a problem
7. Summarize information received
8. Evaluate and combine information/ condense information/elaborate or extend information
9. Organize unordered information received into a pattern of orderly relationship - chronological sequencing, spatial relationships, cause-and-effect, problem-solution.
10.  Minute mysteries in which a paragraph-length mystery story is given by the teacher (or a tape), followed by small group work in which students formulate solutions.
11. A jigsaw mystery in which each group listens to a tape with some of the clues, then shares information in order to solve the mystery
The teacher can use listening games.
1. Simon Says. Students follow a set of instructions but only act if the command starts with “Simon says...”
2. Telephone Numbers.  The teacher reads out phone numbers or dates, and students write them down before checking their answers on the board.
3. Clock Faces. The teacher calls out different times, and students draw the clock hands accordingly.
4. Item Recall. The students listen to a passage containing themed vocabulary (e.g., shops, fruit, clothes) and recall as many items as possible afterward.
5. Jigsaw Listening.  The teacher reads a short passage with jumbled sentences, and students listen carefully, then write the correct sequence using numbers.
6. Cloze Listening. The teacher present a text with missing words on the board, reads the full passage aloud, and asks students to complete the gaps based on what they hear.
   The teacher uses authentic listening materials for teaching listening comprehension. Authentic listening materials are texts for native speakers, such as songs, weather reports, news clips, or videos from YouTube. With a news clip, a teacher can use computers, so that students can watch the news as well. This is one of the best ways to teach listening. 
7. Lesson Plan Stages
  Listening comprehension lessons are typically structured into three key stages: pre-listening, while-listening, and post-listening.
Pre-Listening Stage
The main objectives at this stage are:
1. Activating students’ prior knowledge about the topic or encouraging them to predict the content of the text.
2. Introducing new vocabulary and grammatical structures from the passage.
3. Assigning a specific listening task.
To achieve the first goal, teachers may engage students in vocabulary revision or topic-related discussions. This can be done through direct questioning, short discussions, or by briefly introducing the topic to capture students' interest. Additionally, students may predict the content of the text after being presented with its title or key vocabulary, often working in pairs or small groups.
Next, the teacher introduces unfamiliar words and structures without extensive practice. Before moving on to listening, students are given a purpose for the task, such as:
· Answering two or three guiding questions.
· Outlining the main points of the story.
· Extracting dates from the passage.
· Memorizing a description of a person, place, or event.
· Identifying key words, sentences, or expressions.
While-Listening Stage
At this stage, the teacher reads or summarizes the text. For exposure to different voices and accents, recorded audio materials should also be used. If the task is particularly complex or students need more time, they should be given the opportunity to listen to the text twice.
Post-Listening Stage
The first step is to review the pre-listening task. If the text is rich in useful vocabulary and structures, additional activities can reinforce comprehension, such as:
· Retelling the text.
· Creating dialogues based on the story.
· Answering additional comprehension questions.
· Matching sentences with corresponding pictures.
· Identifying true/false statements.
· Completing gaps in sentences or passages taken from the text.
At this stage, teachers may also implement different types of tests. These serve two main purposes:
1. Enhancing listening skills – Tests reinforce students’ ability to process spoken language effectively.
2. Assessing comprehension – Tests evaluate students' listening proficiency and overall understanding of the material.
The following tesys are suggested for checking the level of students’ comprehension:
1. Multiple-Choice Tests. Students listen to a short talk and choose the correct answer from the given options.
2. True-False Tests. This method is particularly useful in listening assessments since the required information is often not explicitly stated in the text. A variation of this technique includes adding a third response option.
3. Short-Answer Tests. After listening to a brief talk, students must respond to specific questions related to the content.
4. Information-Transfer Tests. Students convert spoken information into a non-verbal format. This could involve labeling a diagram, completing a chart, or arranging events in the correct order.
5. Listening Recall. A widely used method, also known as a cloze test, spot dictation, or combined cloze and dictation. In this approach, students receive a printed passage with certain key words removed. The gaps appear at increasingly frequent intervals. After listening to a recorded version of the full passage, students must fill in the missing words.
3. Конец формы
This structured approach ensures that listening activities are both engaging and effective, helping students improve their auditory skills in a meaningful way.



Questions for Discussion:
1.  What are the reasons for using listening in the classroom?
2.  What determines the kind of listening the teachers use?
3.   What activities can the teacher use at the intermediate stage of teaching?
4.   What tests are used in checking comprehension?
5.   Select any text for listening comprehension and prepare the plan of a lesson to be used with a standard coursebook.
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1. Oral Communication as a Goal and Tool of Teaching
    When we say someone knows a language, we primarily mean they can understand spoken language and communicate orally.
    Language originated as a tool for communication and remains alive through speech. When teaching a foreign language, the primary goal is to enable learners to use it as a means of real-life communication.
    Speech as a Two-Way Process involves both listening (comprehension) and speaking (production). It can take two forms:
Dialogue – Interactive conversation between two or more speakers.
     Monologue – Extended speech by a single speaker.
According to the Syllabus students should be able to:
1. Understand spoken language.
2. Engage in conversations and express themselves within the topics and linguistic material outlined in the syllabus.
Oral Language as both a Goal and a Tool
1. Oral Language as a Goal
Students use the target language for:
· Communication between the  teacher and students in class.
· Discussions on assigned topics under  the teacher guidance.
· Conversations about texts, analyzing and debating key issues.
-    Out-of-class interactions in the foreign language.
2. Oral Language as a Learning Tool
Speech is also a means of learning and teaching, helping students:
· Acquire and practice pronunciation, vocabulary, and grammar through drills and transformations.
· Demonstrate comprehension and reinforce learning.
Ultimately, mastering oral language skills is essential for both effective communication and successful language acquisition.
       2. Psycho-Linguistics Characteristics of Oral Language Activity
  According to psycho-linguistics, the structure of oral language activity consists of several key components, the first being motive—the reason a person speaks.
1. Motivation in Speaking
Motivation is what drives a person to communicate. Some experts believe that the primary challenge in language learning is motivation, which can be triggered by internal or external factors.
1) Intrinsic Motivation (Internal) occurs when a speaker has a personal desire to communicate. For example, a student talks to a friend to share something interesting or to obtain important information. In this case, the motivation comes from within. Lessons that are engaging, enjoyable, or thought-provoking naturally encourage communication.
2) Extrinsic Motivation (External) occurs when speech is prompted by external factors. For instance, a student answering a teacher’s question during an exam is speaking because of the situation, rather than an internal desire to communicate. External motivation can be influenced by short-term rewards (such as approval, achievement, or fear of failure) and long-term benefits (such as career opportunities or personal growth).
  Both types of motivation play a crucial role in developing speaking skills and fostering active participation in language learning.
  When teaching a foreign language, it is essential to consider the motives that encourage students to speak. They should feel a genuine need to communicate, rather than simply aiming for a good grade.
  The teacher's role is to create an environment where students want to express their own thoughts and emotions in the target language, rather than merely memorizing and repeating someone else’s words.
   Teachers need to encourage oral communication. Classroom speaking activities should be actively stimulated. Teachers should use effective prompts and stimuli that inspire students to respond in their own words and engage in meaningful conversation. By fostering authentic communication, students develop confidence, fluency, and a real connection to the language.
II.Speech Should Be Directed at an Interlocutor
The teacher must design activities that encourage students to speak to their peers, rather than addressing only the teacher or speaking without engagement. When a student retells a familiar text, their classmates may lose interest. However, if students share something new and personal, they are more likely to capture their audience's attention. Teachers should provide assignments that require individual responses, ensuring genuine communication.
III. Speech Should Be Emotionally Expressive
Since speech conveys thoughts, feelings, and attitudes, students must learn to use intonation and expression effectively. The teacher can achieve this by assigning tasks such as:
· explaining why they like a story;
· proving a point of view;
· sharing opinions on an episode or issue.
These activities help students develop expressive and meaningful speech.
IV. Speech Is Always Situational
Communication occurs within specific contexts, so speaking practice should reflect real-life or realistic situations. The teacher should create engaging and relevant topics to encourage participation. For example, students might discuss a recent school sports competition, incorporating:
a) a topic for communication;
b) a communicative goal (e.g., informing a friend about the event, results, and winners);
c) language support (e.g., key vocabulary, structured dialogue prompts, or conversation frameworks);
d) reciprocity, or mutual interaction between a speaker and a listener, is a key condition for effective communication. Speech naturally occurs within specific situations, which can vary widely. Teachers encourage reciprocity through:
· role-playing. Students assume different roles and engage in simulated conversations.
· improvisation. Students respond spontaneously within a given situation, enhancing fluency and adaptability.
By integrating interactive, emotional, and situational elements, teachers can enhance students' speaking skills and encourage authentic communication in the target language.
   When teaching oral communication, the teachers need to take into consideration the above-mentioned  psychological factors.
   Oral language is more flexible than written language. It is less rigid in structure and characterized by specific vocabulary and grammar that differ from formal writing.
Students learn standard spoken English as spoken on radio, TV.
   Students should be acquainted with some peculiarities of the spoken language. This mainly concerns dialogues. 
Linguistic Features of  a Dialogue
Dialogue, as a form of spoken interaction, has several distinctive linguistic traits:
1. Use of Elliptical Sentences: Speakers often omit parts of sentences in casual conversation because the meaning is clear from context.
Example:
– Got a pen?
– Sure.
(Instead of: “Do you have a pen?” – “Yes, I do.”)
2. Frequent Use of Contractions: Shortened forms are common in informal speech.
Examples:
didn't, wasn't, aren't, shouldn't, it'll, it's
3. Common Use of Abbreviations and Informal Words: Informal or shortened versions of longer terms are often used. 
Examples:
TV (television), doc (doctor), info (information), exam (examination), ASAP (as soon as possible)
4. Conversational Fillers and Tags: Speakers use certain phrases to maintain the flow of conversation, express hesitation, or soften speech.
Examples:
Actually, you know, well then, I guess, sort of, I mean
5. Functional Phrases for Managing Conversation: Students need phrases for different conversational purposes—starting, joining, confirming, or commenting.
To start a conversation: Hey, listen, I was thinking... / So, guess what?
To join a discussion: By the way, can I add something? / Speaking of that...
To confirm: Absolutely, That’s right, No doubt, I agree
To comment: From what I’ve seen, Honestly, I suppose, The point is...

Linguistic Features of a Monologue
Monologue, in contrast, tends to be more structured and formal, and it follows a more organized pattern of speech:
1. Use of Complete, Well-Formed Sentences: Unlike dialogue, monologues generally avoid ellipses and express ideas in full sentences.
Example:
I visited the museum yesterday, and I found the art exhibit incredibly inspiring.
2. Use of Connectors and Transition Words: Words and phrases that link ideas logically are important in monologues.
Examples:
Firstly, subsequently, on the other hand, eventually, in conclusion, although, hence
3. Phrases for Structuring Speech and Expressing Attitude: Speakers use set phrases to organize their thoughts and reflect personal views.
    To begin or transition: Let me start by saying..., Moving on..., That leads me to...
    To show personal opinion or attitude: In my opinion, Without a doubt, I feel that, It seems to me, Because of this, Evidently, It is likely that
4. Complex Sentence Structures: Monologic speech typically involves more complex grammar, using subordinate clauses and varied syntax.
Example:
Even though the event was poorly attended, the feedback from participants was overwhelmingly positive, which suggests that quality mattered more than quantity.

3. Types of Dialogues and Monologues
  A dialogue consists of a series of lead-response units, where one speaker's response can serve as a new lead, creating a continuous verbal exchange (lead → response → inducement → response).
  The response unit is the portion of speech between two pauses and can be more than one sentence long. The most defining characteristic of a dialogue is that the lead and response are interdependent—while the lead is relatively open-ended, the response depends on the lead and cannot exist independently.
     e.g.
· Where is the book?
· There, on the shelf.
  To teach dialogues effectively, teachers should use lead-response units as a core teaching structure, introduce pattern-dialogues that reflect natural spoken interaction and familiarize students with different types of lead-response exchanges to help them understand real-life conversations.
          
	Type
	                                                 Description
	                                              Example Dialogue



	1. Question → Answer
	A question is asked and directly answered. Often used to start conversations or gain information.
	A: Hi! Where are you from? 
B: I’m from Madrid. And you? 
A: Lisbon.



	2. Question → Question
	A question is answered with another question, usually to clarify or continue the conversation.
	A: Can you help me with this project? 
B: What kind of help do you need? 
A: Could you explain the instructions?



	3. Statement → Statement
	A statement is followed by another related statement, expressing opinions or sharing information.
	A: I heard Sarah got a new job. 
B: Yes, she started at a design agency. 
A: That suits her.



	4. Statement → Question
	A statement prompts a question in response, showing interest or seeking more detail.
	A: I’m leaving for Japan next week. 
B: Really? For business or pleasure? 
A: Business.


By exposing students to these different dialogue structures, teachers can help them develop natural conversational skills and improve their ability to respond appropriately in different situations.
   To develop students' dialogue skills at the level of a lead-response unit, they should be taught:
1. How to respond appropriately within a lead-response structure.
2. How to initiate a conversation, including asking different types of questions and making statements.
3. How to maintain a dialogue, which includes starting a conversation, confirming information, commenting, and responding naturally.
  Depending on the purpose of communication, dialogues can be classified into the following categories:
1. Inquiry Dialogue – involves asking for and giving information.
2. Agreement Dialogue – used to confirm or deny a statement.
3. Opinion Exchange Dialogue – focuses on expressing and comparing viewpoints.
4. Discussion Dialogue – centers on analyzing or debating a topic in detail.
                        Types of Dialogues  in Communication
	Category
	Type
	Purpose
	Common Features / Language Use
	Example

	Dialogue
	Inquiry
	Asking for and giving information
	Questions, short factual responses
	– What time is the meeting? 
– At 3 PM.

	
	Agreement
	Confirming or denying a statement
	Yes/No answers, agreement or disagreement phrases
	– This is your seat, right? 
– Yes, it is.

	
	Opinion Exchange
	Sharing and comparing ideas
	I think, in my view, maybe, probably
	– I prefer online learning. 
– I disagree. I like in-person classes.

	
	Discussion
	Exploring, analyzing, or debating a topic
	Longer exchanges, logical connectors, varied opinions
	– Should school uniforms be mandatory? 
– Let’s consider both sides.



   Monologues, on the other hand, differ in form depending on their communicative purpose and logical-syntactic organization. The three main types are:
Descriptive Monologue – used to describe people, objects, weather, and their attributes or positions. It typically features simple and compound sentences, structures such as there is/are, and verb tenses like Present Simple, Present Continuous, and Past Simple.
Example: The cottage is cozy. It sits near a lake. There are tall pines surrounding it.
Narrative Monologue – a dynamic form used for storytelling. It commonly employs tenses like Past Simple, Past Perfect, Present Simple, and Future Simple, along with linking words and time expressions such as when, one day, then, later, since. Sentences may range from simple to complex.
    Example: One evening, I stumbled upon an old diary. Since that day, I’ve kept a journal of my own.
Reflective Monologue – a more advanced form that explores a topic or issue, often including hypotheses and conclusions. A sub-type is a persuasive monologue, which utilizes complex sentence structures with adverbial clauses (of condition and result), relative clauses, object clauses, and infinitive phrases.
   Example: Unless we change our habits, the damage to the planet will only worsen.
                                      Types of Monologues in Communication
	Monologue Type
	Purpose
	Common Features
	Example

	Descriptive Monologue
	To describe people, objects, weather, or places
	- Simple/compound sentences
- Present Simple, Present Continuous, Past Simple
- There is/are
	The garden is small. There are roses near the fence. The sun is shining.

	Narrative Monologue
	To tell a story or recount an event
	- Past Simple, Past Perfect, Present Simple
- Time markers (then, one day, after that)
- Sequencing events
	One day, we went hiking in the mountains. Then, it suddenly started to rain.

	Reflective Monologue
	To express thoughts, analyze problems, or give conclusions
	- Complex sentences
- Conditionals, relative clauses
- Infinitive phrases, modal verbs
	If we ignore climate change now, our future generations will suffer greatly.

	Persuasive Monologue (Subtype of Reflective)
	To convince or influence others' opinions
	- Logical argumentation
- Cause-and-effect phrases (because, therefore, as a result)
- Rhetorical questions
	




4. Techniques  for Teaching  Dialogue
At the secondary school level, dialogue can be taught in various ways. One of the effective approaches is teaching through pattern-dialogues, which help students develop essential conversational skills. Learning a dialogue involves three stages:
1. Receptive Stage – Students first listen to the dialogue, either recorded or spoken by the teacher. To aid comprehension, the teacher may use illustrations. After listening, students read the dialogue silently, focusing on intonation. If needed, they listen and read again for better understanding.
2. Reproductive Stage – Students practice enacting the dialogue, which can take different forms:
· Immediate Reproduction – Students imitate the teacher or speaker while listening or immediately afterward. The teacher corrects pronunciation and intonation. At home the students learn the dialogue by heart.
· Delayed Reproduction – Then the students perform the dialogue in class. To reinforce accuracy, they listen to the recorded dialogue again before enacting it.
· Modified Reproduction – Students alter parts of the dialogue, changing words or phrases. The more they modify, the better they grasp the dialogue’s structure.
3. Creative Stage – Students use what they have learned to create new dialogues, applying the acquired conversational patterns in different contexts. At this stage the teacher presents the topic for communication because the students cannot think what to say, though they know how to say this or that. Authentic audio-visual aids should be widely used.
Dialogue can also be taught through structured exercises. In the book Methodology of Teaching Foreign Languages and Cultures, the authors propose four groups of exercises to facilitate learning:
1. Exercises for Teaching Responses – These focus on training students to reply appropriately. They include imitation, substitution, and independent response formation. Students practice response units while the teacher provides the lead.
2. Exercises for Mastering Lead-Response Units – Students learn to use both lead and response components in conversations. Paired activities are encouraged, utilizing techniques like “moving lines”, “big and small circles”, and “crowds’. The teacher may also incorporate substitution tables and visual aids.
3. Exercises for Creating Micro-Dialogues – Students develop short dialogues using structural or functional schemes provided by the teacher. This encourages independent conversation-building and reinforces dialogue patterns.
                 e.g.  a structural scheme          
· Hey, …! Welcome to my place. Come in!
·  Thanks, …. Wow, your flat looks …   …! How many rooms … have?
·  It’s a … apartment. There’s my …, …, …, …, and ….
·  That’s nice! I love …. The plants make it feel so fresh.
· Thanks! I love …. The … is my favorite spot to relax.
· Is your kitchen big?
·  Not too big, but it’s …. and has .. a stove, …, …, and ….
·  …. 
          e.g. a functional scheme
                                                Going to the Cinema
Student  A                                                                                          Student B
Hey, …! Do you f like going to …?
                                                                                                                              What’s …?
I heard great reviews about…. It’s…. Do you want to check it out?
                                                                                                              Oh, I love…! What time is …?
There’s one … and another …. Which do you prefer?
                                                                                                              Let’s go for the ….
Sounds perfect! Should we … the tickets online?
                                                                                                              Yeah. Let’s get …seats.
Done! Now, what about snacks? … and ?
                                                                                    …! I’ll get some sweet popcorn and a Coke.
Great! Let’s meet at the cinema at ….
4. Exercises for creating dialogues of different functional types on the basis of a situation. – The teacher presents the description of a real or imaginary situation for Student A and Student B and  assigns roles.
e.g. 
Student A: You are planning a trip for the summer and are unsure where to go. You want to visit an exciting place but need recommendations. Ask your friend for advice on destinations, transportation, and things to do. Also, ask about budget-friendly options.
Student B: You love traveling and have been to many places. Give your friend (Student A) suggestions based on his interests. Recommend a destination, explain how to get there, and suggest fun activities. Also, provide tips on saving money while traveling.
   Dialogue can be taught based on situational contexts. In developing students' speaking skills, the teacher faces two key challenges: creating suitable situations for communication —whether real, close-to-real, or imaginary — and establishing a supportive environment that encourages students to speak. The success of developing speaking abilities largely depends on the teacher’s ability to address these challenges effectively.
   To facilitate conversation, the teacher introduces a topic along with a communicative task, often presented on task sheets. To make communication easier, students receive “props”, which can be of two types:
· Content-related props – These help students understand what to talk about and may include hints, plans, or pictures.
· Form-related props – These guide students on how to express themselves and may include key words, sentence structures, or grammar patterns.
  Since students differ in cognitive abilities, language proficiency, and learning aptitude, the teacher must provide tailored support to help each student overcome difficulties in speaking. Some students can communicate without assistance, while others may require content-related or form-related support, and some may need both. By adopting an individualized approach, the teacher can effectively assist students according to their specific needs.
Конец формы

5. Techniques for Teaching Monologue
In teaching monologue, we can identify three key stages based on the levels that form speaking ability:
1. Statement Level
2. Utterance Level
3. Discourse Level
1. Statement Level
   Speech development begins with the ability to construct sentences and make statements in the foreign language. To help students build this skill, the following exercises can be used:
· imitative exercises.  For example.
T.: Tell that you do the same.  I like going to the cinema.
St.: I like going to the cinema too.
· substitution exercises. The sentence structure remains the same, but different words are inserted to express various ideas. For example:
T.: Tell that you/she do/does something else 
         She likes reading books. → She likes watching movies.
        They are going to the park. → They are going to the museum.
        I have a red pencil. → I have a blue pen.
· extension (adding more details to a sentence). For example:
T.: Extend the sentence adding new information
       He bought a car. → He bought a new car. → He bought a new car last week.
      We are traveling. → We are traveling to France. → We are traveling to France in the summer.
      She is studying. → She is studying mathematics. → She is studying mathematics at university.
· transformation (changing the sentence structure while keeping the meaning). For example.
T. Disagree with me.
            He is happy. → He is not happy.
                They have finished their work. → They have not finished their work.
           She can swim well. → She cannot swim well.
·  completion (finishing a sentence based on context)
T.: Complete the sentences adding the information given in the brackets)
     If I have time, I will... (go for a walk. / watch a movie.)
          If it rains tomorrow, we will... (stay at home. / take an umbrella.)
    When I grow up, I want to... (become a doctor. / travel the world.)
   Although pattern drills do not constitute real communication, they are essential for mastering sentence structures. Each pattern needs to be practiced repeatedly with various modifications until it becomes second nature.
   Finally, students create their own statements based on situations provided by the teacher, allowing them to apply what they have learned in meaningful contexts.
2.Utterance Level
   Teaching monologue on an utterance level is carried out on using various content-based props, which can be classified according to the way the material is presented: visual, verbal, and combined props.
Visual props include individual pictures, slides, thematic and situational illustrations, etc.
Verbal props consist of substitution tables, logical-syntactic and structural-speech schemes, denotative (mental) maps, key words and phrases, simple and detailed plans, printed texts, audio recordings, and more.
  An important type of a verbal visual prop is the substitution table, which ensures logical sentence connections, grammatical accuracy, and the appropriate choice of linguistic elements for constructing personal statements.
   In teaching monologue the teacher can use a structural-logical scheme, which ensures the logical sequence of speech and allows for content variation depending on real-life circumstances. For example:
My Pet
Hello! My name is …, and I have a wonderful pet. It is a … named  ….  ….is small, fluffy, and has …. He loves … and …in the park. Every morning, I take … for a walk. He … looks …. He also loves to eat … and play with ….   …   is my best friend.   He always makes me …,  and I love him very much! 
The teacher can also utilize illustrations or thematic images along with a set of questions related to them, as well as verbal prompts in the form of key words and phrases.
Teaching monologue can be done on the basis of a situation.  For  example.
Situation: My Dream Trip
You are planning your dream trip to a country you have always wanted to visit. Think about the destination, how you will get there, and what you will do. Use the following:
Guiding Questions:
Where do you want to travel, and why?
How will you get there (plane, train, car, etc.)?
What places will you visit?
What activities will you do there?
What food would you like to try?
Who would you like to travel with?
Support Materials:
 A world map or pictures of famous places
A list of useful travel-related words and phrases
After preparing, each student will present their monologue about their dream trip, describing their plans in detail.
3. Discourse Level
Once students have learned to construct a few sentences related to a given situation, they are ready to progress to the discourse level of speaking. Free speech becomes achievable when students have developed the necessary habits and skills for forming statements and linking them in a logical sequence.
At this stage, students engage in various speaking activities, such as:
Describing a picture or a series of pictures;
Commenting on a film-strip or a film;
Discussing a text they have read or heard;
Creating their own story.
These tasks are based on the grammar and vocabulary students have already learned.
To support students in speaking, the teacher provides guidance on content, or “what to speak about.” Several teaching aids can be used: visual aids (e.g., pictures, images, or texts) stimulate speech through visual perception; audio aids (e.g., recorded conversations or stories) help students develop speech through auditory perception; audio-visual aids (e.g., videos) allow students to see and hear information, making it easier to express their thoughts.
  The three levels of speaking development—statement, utterance, and discourse—should be incorporated throughout the entire learning process, from junior to senior classes. However, the focus at each level varies: in junior classes, the statement level plays a more significant role as the foundation for further speaking development; in senior classes -  utterance and discourse predominate.
5. Teaching Monologue Through a Text
Teaching monologue through a text involves guiding students from comprehension to independent speech production. Here are the key steps:
Step 1: Pre-Reading (Preparation and Introduction)
The teacher introduces the topic and the students briefly discuss the theme of the text. It’s done to activate students' background knowledge. Then the teacher 
highlights important words and phrases to ensure comprehension,
asks guiding questions to encourage students to predict what the text might be about.
Step 2: Reading and Understanding
Students read the text silently or listen to it being read aloud. This helps them grasp the main idea. The teacher checks comprehension, using questions to confirm understanding (e.g., Who? What? Where? When? Why?). Finally, the students 
summarize the text and identify the main points or key events.
Step 3: Post-Reading (Guided Speaking Practice)
The teacher asks students to break down the text into key points, create a structure to help students organize their speech. The teacher can provide
verbal and visual prompts (key words, phrases, or mind maps) as speaking aids.
The students paraphrase the text, express the text in their own words while maintaining its meaning.
Step 4: Monologue Production
Students prepare their own monologues. They are encouraged to include their personal opinion or additional details and present their monologues, either individually or in pairs. The teacher corrects mistakes in grammar, vocabulary, and pronunciation.
6. Techniques for Correcting Mistakes in Dialogues and Monologues
   By the end of primary school, students should reach A1 level according to the CEFR global scale; by the end of lower secondary school, they should attain A2; and by the end of upper secondary school, they should achieve B1 (for the standard and academic levels) or B2 (for specialized philological training).
   For final assessment of foreign language communicative competence proficiency, it is essential to follow the requirements of national educational standards and current foreign language curricula corresponding to the type of educational institution and each stage of learning (primary, lower secondary, and upper secondary school).
  Oral individual assessment is a key feature of communicative competence evaluation in foreign language learning. It allows for an effective examination of students' skills, abilities, and knowledge.
 However, during ongoing assessment, it is important to combine individual testing with pair, group, and whole-class activities to prevent student passivity. 
 The most appropriate form of assessment for evaluating the level of dialogic competence is pair work. This method assesses not only a student’s ability to participate in a dialogue but also their ability to perceive and respond to their partner’s remarks, ensuring two-way communication (listening and expressing thoughts).
Assessment Criteria for Dialogic Competence:
Quantitative Criteria:
· Number of utterances produced by each participant.
· Variety of dialogic units used.
·  Number of hesitation pauses.
Qualitative Indicators:
Relevance to the topic and situation.
Spontaneity of speech.
Emotional expressiveness.
Ability to combine different types of micro-dialogues.
Achievement of the communicative goal (persuading, disagreeing, expressing opinions, inviting, etc.).
Grammatical and lexical accuracy (correct use of speech formulas).
Pronunciation accuracy: ( phonetic clarity – speech should be understandable to the interlocutor; speech fluency – 130-150 words per minute). 
Dialogue characteristics (elliptical structures, situational relevance, use of emotional and evaluative expressions).
Effectiveness of communication (ability to clearly express ideas and listen to others, ability to respond politely and appropriately, respect for turn-taking rules (not interrupting or dominating the conversation), ability to support a shy or hesitant partner in communication.
The level of students' dialogic abilities is determined through continuous observation and analysis of their foreign language communication based on the above criteria. 
Конец формы
    To assess the level of foreign language communicative competence in monologue  the following assessment exercises are used: describing pictures, talking about oneself and friends, retelling a read or heard text with modifications, creating monologues with natural prompts (key words, visual aids, or structured outlines, expressing thoughts independently in a given context.
  These exercises help evaluate students' speaking proficiency, coherence, and ability to communicate effectively. 
  Students' monologue performances should be assessed on the following criteria:
· relevance to the topic and communicative goal;
· speech length;
· speaking pace ( the delivery should be neither too slow nor too rushed, maintaining natural fluency); 
· use of diverse speech patterns;
· coherence, logic, and argumentation;
· structural and compositional completeness ( the speech should have a clear introduction, body, and conclusion);
· elements of creativity;
· phonetic, lexical, grammatical, and stylistic accuracy.
By considering these criteria, teachers can fairly evaluate students' monologue skills and provide meaningful feedback. 
· Конец формы

Questions for Discussion:
1.   Not all oral exercises mean speaking. Comment upon this statement.
2.  Compare different approaches to teaching speaking and determine which is most justifiable.
3.   Why is it so difficult to teach speaking in  artificial conditions?
4.  What can be done to overcome the obstacles and despite them to succeed in teaching oral language?
5. Select any topic and work out the plan of the lesson aimed at teaching dialogue/monologue.
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1. The Importance of the Formation of the Competency in Reading
   Reading is a fundamental skill that students must acquire while learning a foreign language in school. The foreign language curriculum prioritizes reading as a key language activity, stating that by the end of the course, students should be able to read simple texts on social, political, scientific, and fictional topics. To achieve this, they must acquire skimming and scanning skills.
  Thus, reading is a crucial practical objective in foreign language education. It also holds significant educational value, serving as a means of communication that allows individuals to gather information from various sources such as books, journals, magazines, and newspapers. Through reading in a foreign language, students:
· Expand their knowledge of the world.
· Learn about the cultures of the countries where the language is spoken.
· Enhance their cognitive abilities.
· Strengthen memory, imagination, and determination.
· Develop habits of working with books.
The content of reading materials shapes students’ perspectives, making reading not only practical but also socially and educationally important.
  Additionally, reading is a tool for learning a foreign language. While reading, students:
· Reinforce their knowledge of sounds, letters, vocabulary, and grammar.
· Memorize spelling, word meanings, and sentence structures.
· Improve their grammatical skills.
-    Enhance their overall proficiency in the language.
  Reading materials serve as excellent models for writing, helping students study vocabulary, grammar, punctuation, and sentence construction. They also introduce engaging topics that encourage discussion and stimulate creativity. The more students read, the better they retain language structures. If teachers guide students toward fluent and comprehensive reading, they also support the development of speaking and writing skills.
2. General Characteristics of  the Competency in Reading
   Reading is a receptive type of speech activity aimed at perceiving and understanding written texts. It is an integral part of human communicative activity, as it ensures written forms of communication.
   Reading competence refers to the ability to read authentic texts of various genres and types with different levels of comprehension in the context of indirect communication. The components of reading competence include skills, abilities, knowledge, and communicative capabilities, particularly reading abilities.
 The skills related to reading competence include speech, intellectual, organizational, and compensatory skills.
Among the speech skills of reading, the following are distinguished:
· The ability to identify the main information in a text and predict its content.
· The ability to select key facts while disregarding secondary details.
· The ability to selectively understand necessary information from pragmatic texts by relying on linguistic intuition and context.
· The ability to ignore unfamiliar linguistic material that is not essential for comprehension.
The effectiveness of reading competence development depends on the level of students' intellectual skills, such as prediction, critical evaluation of the read material, combining mnemonic and logical-semantic activities during visual perception, classification, and systematization of the obtained information. Organizational skills, such as independent learning also play a significant role in developing reading competence. Compensatory reading skills, such as using linguistic and contextual intuition to understand the text and ignoring unfamiliar linguistic material that is not crucial for comprehension, are part of the speech skills of reading.
   The development of reading skills is influenced by the level of students' speech skills, including:
· basic reading skills – the ability to read individual letters, letter combinations, words, and sentences.
· lexical skills – recognizing graphic forms of lexical units and understanding them directly.
· grammatical skills – identifying grammatical forms while reading and predicting syntactic structures.
   Another component of reading competence is declarative and procedural knowledge. The declarative knowledge includes linguistic knowledge (such as graphics, lexical units, and grammatical structures) and cultural knowledge (knowledge about the culture of the target language country).
   Procedural knowledge includes sociocultural knowledge, such as examples of verbal and non-verbal behavior of native speakers.
  Reading abilities involve an appropriate response to the read material; the ability to consider and apply the acquired information in real-life situations; fulfilling personal reading or creative interests; enhancing oral communication skills; searching for profession-related information [ 3,  p.370-371].
  The psychophysiological mechanisms of reading include visual perception, internal articulation, text segmentation, working memory, anticipation, long-term memory, and comprehension. In real communication, these reading mechanisms function almost simultaneously. The process of reading involves the coordinated work of the visual, kinesthetic, and aural analyzers, as well as cognitive functions. The visual analyzer is engaged when the reader perceives the text. As the reader processes the text, he silently “pronounces” it, activating the kinesthetic analyzer. Simultaneously, the aural analyzer is also engaged, as the reader internally hears the words he is processing. Ultimately, the combined activity of these analyzers enables comprehension of the text.
  When learning to read, one of the key objectives is to reduce the involvement of the kinesthetic and aural analyzers so that the reader can directly connect the written symbols with their meaning. This is because inner speech can slow down the reading process, making it less efficient. Therefore, reading speed largely depends on the reader’s ability to instantly associate visual input with meaning, without relying on subvocalization.

3. Difficulties in the Formation of the Competency in Reading
 The success of developing reading competence depends on various factors, including individual and age-related characteristics of students, their motivation for reading in a foreign language, as well as their attention, interest, and ability to apply reading strategies. Other factors include their previous language experience and their ability to transfer linguistic skills from their native language.
   In addition, linguistic and discourse characteristics of foreign language texts, as well as learning conditions (such as the availability of technical teaching aids, the use of different types of exercises, and the organization of foreign language lessons), also play a significant role.
The factors affecting reading success can be classified into the following groups:
1. Conditions for perceiving written texts.
2. Individual psychological characteristics of the reader.
3. Linguistic features of the text.
1. Conditions for Perceiving Written Texts
These conditions include: the time allocated for reading; the number of times the text is presented; the length of the text; the presence of scaffolding and reference points; the length of reading texts is determined by the curriculum requirements, while the time and number of readings depend on the students’ language experience, communicative task, and method of comprehension assessment.
   Reading a text twice is considered beneficial when there are comprehension difficulties or when the task requires retelling or discussion. However, the second reading should always have a new communicative goal to maintain engagement and effectiveness.
  2. Individual Psychological Characteristics of the Reader
A student’s intelligence, ability to read in their native language, and understanding of the text's topic facilitate oral reading skills. For silent reading, the following factors are crucial: reading motivation, visual sensitivity and memory, predictive skills (anticipation of the content), reading span (ability to process chunks of text at once), attention and concentration.
The success of reading comprehension also depends on the student’s desire to learn something new, interest in the topic, and awareness of the objective need to study. In other words, cognitive motivation plays a crucial role in the development of reading skills.
3.Linguistic Features  
 Reading in English presents significant challenges due to the complexity of its writing system. The English alphabet consists of 26 letters and 146 graphemes representing 46 phonemes, which makes it particularly difficult for Ukrainian-speaking students. Since the Ukrainian alphabet differs greatly from the English one, students often struggle with letter recognition and pronunciation.
  A comparison of the two alphabets reveals that only four printed letters—К, к, M, and T—are somewhat similar in both shape and meaning. Meanwhile, 31 letters are entirely new to Ukrainian students, including b, D, d, F, f, G, g, h, L, l, I, i, J, j, N, n, Q, q, R, r, S, s, t, U, u, V, v, W, w, Z, z.
  Additionally, some letters appear in both alphabets but have different pronunciations, such as A, a, B, C, c, E, e, H, O, o, P, p, Y, y, X, x. These are particularly difficult for students to memorize because they may misinterpret them based on their Ukrainian equivalents. For example, students may mistakenly read “How” as “Now” due to confusion between H (English) and Н (Ukrainian). Thus, when introducing new letters, teachers should emphasize both their pronunciation and how they differ from Ukrainian counterparts.
   However, knowing the English alphabet is not enough—students must also learn graphemes and understand how different vowel and consonant combinations are pronounced in various word positions (e.g., window, down). Given the complexity of English spelling, it is unrealistic for teachers to cover all reading rules and exceptions. Instead, students should focus on fundamental reading patterns, such as:
· Pronunciation of stressed vowels in open and closed syllables and before r;
· Common letter combinations like ay, oo, ou, ow;
· Pronunciation of c, s, k, g;
· Reading of consonant clusters like ch, sh, th, ng, ck;
· Suffixes such as -tion, -ssion, -ous.
These rules, though limited in number, are crucial for developing reading skills.
Additionally, students should recognize homophones—words that sound the same but have different meanings, such as: son – sun, tail – tale, too – two, write – right, eye – I
  At the early stages of learning, students tend to focus on individual letters rather than entire words or sense units. For instance, they might read The book is on the desk as separate words instead of grouping them into meaningful phrases (The book is / on the desk).
  To become proficient readers, students must develop skills in sound-letter correspondence, basic reading rules, word and sentence stress
  One of the most challenging aspects of reading is understanding a sentence or paragraph based on structural signals rather than just individual word meanings. Many students ignore grammar and attempt to grasp meaning solely through familiar vocabulary. As a result, they misinterpret sentences. For example, the sentence:
He was asked to help the old woman might be incorrectly understood as “Він попросив допомогти бабусі” instead of the correct interpretation. Here, "he" is the object of the action, but students often mistakenly see it as the subject.
  Additionally, students may struggle to identify topic sentences—key sentences that convey the main idea of a text.
  To facilitate the reading process, new words, phrases, and sentence patterns should first be practiced orally before students encounter them in written form.

4. Teaching Basic Reading
 Competence in basic reading  refers to an individual’s ability to perceive, accurately articulate, and intonationally decode written symbols and messages. This ability is based on a complex and dynamic interaction of relevant skills, knowledge, and linguistic awareness.
   A reading skill is an automated receptive or reproductive action that enables quick perception of word images, precise correlation with their corresponding sound forms and meanings, and accurate phonetic and intonational representation when decoding written text.
   Recognition and differentiation of graphemes (the ability to identify and distinguish letters and symbols), establishing and applying grapheme-phoneme correspondences (matching letters or letter combinations with their correct sounds) are skills of basic reading. The skills need to be flexible, stable and automated.
  Knowledge in basic reading includes understanding of how letters, letter combinations, words are pronounced and  how texts should be read with proper intonation and speed in the target language.
  Awareness is a student’s ability to reflect on his own reading process and build a personal reading knowledge system, recognize and pronounce graphical units consciously, analyze his own reading accuracy and identify mistakes, apply reading strategies (with teacher’s support) to overcome errors.
   During the process of learning basic reading, a partial transfer of already developed reading skills from the native language takes place. This transfer helps learners recognize and process letter-sound symbols of the foreign language more easily, apply familiar reading strategies to decode and understand a text and adapt existing skills to a new linguistic system, facilitating smoother acquisition of foreign language reading.
  At the initial stage the students start learning to read aloud. The tasks of the teacher are to acquaint students with the letters, sound-letter correspondences and reading rules, to teach to read words, word combinations and sentences.
  For this purpose a phonic method is used. It focuses on the relationship between letters (graphemes) and sounds (phonemes). It helps students decode words by sounding them out. 
All the sounds are subdivided into 7 groups:
1)  s, a, t, i, p
2) c, k, h, e, r, m, d
3) g, o, u, l, f, b
4) ai, j. oa, ie, ee, or
5) z, w, ng, v, oo
6) y, x, ch, sh, th
7) qu, ou, oi, ue, er, ar
  The teacher starts teaching with the consonants. Teaching reading vowels starts with vowels in the closed syllables. Students learn the sounds associated with individual letters (e.g., “b” makes the /b/ sound, “s” makes the /s/ sound, “a” makes the / a /. The students combine individual sounds to form words (e.g., /c/ /a/ /t/ → “cat”). So, the students break words down into their component sounds (e.g., “dog” → /d/ /o/ /g/). In this case they transfer reading skills from the native language into the foreign one.The process of traning basic reading skills is done on the basis of exercises. The first group of exercises, aimed at teaching students to recognize and distinguish graphemes, includes non-communicative receptive exercises such as recognition, differentiation, grouping, and arrangement of graphemes. The second group of exercises is intended to teach students to establish and implement grapheme-phoneme correspondences and includes non-communicative and pseudo-communicative receptive and reproductive exercises such as naming, writing, and reading isolated words, as well as reading phrases.
Exercises for Recognizing and Distinguishing Graphemes
– Name the letters presented by the teacher.
– Read the letter in different positions within a word.
– Select the named letter from a given set.
– Determine the number of letters and sounds in a word.
– Match capital letters with small ones (and vice versa), then pronounce them.
– Show/write the letter that corresponds to the sound pronounced by the teacher.
– Find and point to the letter that corresponds to the sound pronounced by the teacher.
– Select words from a list that start with the given letter. Example: b — boy, day, bench, desk, bed, ball, doll, best, big, dig.
– Name words that begin with a specific letter.
– Form the word spoken (or quickly shown) by the teacher using alphabet cards (on the board or desk).
– Identify similarities and differences in words: is - ice, form - from, pen - pan, and - end, you - your, as - ask, etc.[3, p.275]
Exercises for Establishing and Implementing Grapheme-Phoneme Correspondences
– Match pictures to the words named by the teacher.
– Group words according to their syllable type.
– Form new words by changing the initial letter, e.g., make → take → ..., then read them aloud.
– Read pairs of words that differ by only one element: come - some, far - farm, farm - warm, take - make, yet - let, does - goes, ice - nice.
– Find rhyming word pairs: bad - red, dog - log, bus - us, come - some, cry - try, head - red, fog - log.
– Match word pairs with vowels in different positions: pin - pine, make - map, box - bone, pen - Pete, car - call - cat - care - air.
– Read unfamiliar words according to pronunciation rules.
– Find the word pronounced by the teacher among a set of words on flashcards.
– Form pairs of words with the same vowel in open and closed syllables. Read the words aloud.
– Read nouns and match them with corresponding adjectives (words on flashcards or two columns on the board).
– Silently read word combinations and match them with corresponding pictures (e.g., a short ruler, a long pencil, a black box, a red flower, etc.).
– Read a series of words aloud within a given time (approximate speed: one word per second).
– Find “hidden” words among other letters and read them.
– Memorize words quickly shown by the teacher (3, 5, or 7 words) and reproduce them as accurately as possible aloud [3, p.275-276].
Exercises for Predicting Word Forms
– Decode the letter combinations and read the resulting words: bde → bed, amp → map, ptael → plate, ogd → dog.
– Form words from individual letters.
– Read words with missing letters.
– Read an unfamiliar word based on a rule or reference table.
– Read “blurred” words.
– Assemble a word from separate parts (on flashcards).
– Read sentences, inserting the appropriate words in the blanks (or replacing pictures with words) [3, p.276-277].
  After that, the exercises become more complex. Students move on to reading sentences and short texts. At this stage, exercises focus on developing skills in intonational structuring of sentences and their syntagmatic segmentation. Symbols for word stress, intonation, syntagma boundaries, and coherence in reading phrases are used.
  Before performing imitative exercises for reading sentences, groups of sentences, or texts (following a speaker or teacher), it is advisable to mark up  the text/sentence mark on the board.
  The next stage of work involves reading texts to obtain necessary or desired information and achieve the level of text comprehension defined by the curriculum.

5. Types of Reading
Depending on the communicative goal set by the teacher and the nature of the text, the following types of reading are used:
1. Skimming (Extensive Reading) – reading to understand the main idea of the text.
2. Scanning (Selective Reading) – reading to find specific or interesting information.
3. Intensive Reading – reading for full comprehension of the text's content.
Reading for General Understanding (Skimming)
Skimming is the most common type of reading in all areas of life. It is based on authentic texts that provide information about daily life, traditions, culture, and the history of the target language's country. This type of reading is done silently, without the necessity of further using the acquired information.
Key Features of Skimming:
· Fast reading of the entire text.
· Accurate understanding of the main idea and key details.
· Understanding 75% of the main content is sufficient, as long as the remaining 25% does not contain key ideas essential for understanding the whole text.
· Reading speed – 180 words per minute
Communicative Goals of Skimming:
· Identify the topic and key issues discussed.
· Understand what is being said in connection with the problem.
· Determine the main idea.
· Select key facts while ignoring secondary details.
· Express personal opinions about the text.
Students should comprehend the general meaning of the text and process the acquired information. The level of understanding should be at least 75%.
The teacher uses relatively long texts (up to one page, even at the beginner level). They should be easy to understand in terms of language and content. Such texts includes  25–30% of the secondary information. Initially, texts are read in class to develop reading comprehension skills. Later, students practice reading at home, and comprehension is checked in class. Texts can belong to different genres:
· Literary texts (fiction, stories, novels).
· Popular science texts (newspaper and magazine articles).
· Pragmatic texts (TV programs, announcements, posters, menus, signs, telephone directories, city maps, transportation schedules, etc.).
 The purpose of Scanning (Selective Reading) is to find necessary or interesting information. It requires the ability to scan multiple materials (newspapers, magazine articles, programs, reference books, and other pragmatic texts). The goal is to locate specific information (either assigned by the teacher or based on the student’s interests). Students should skim through texts at 500 words per minute, identify the needed information, and focus on understanding it fully or grasping its main idea, depending on the communicative goal. Thematic texts are selected for scanning practice (e.g., multiple announcements, recipes, TV schedules), from which students must choose relevant information based on given search parameters.
 The purpose of Intensive (Study) Reading is to achieve maximum comprehension and critical analysis of the text. It develops students’ ability to overcome language and meaning-related difficulties independently. It requires slow, thoughtful reading at a pace of 50–60 words per minute and focuses not just on language structures but on the deep understanding of the information presented in the text.
Intensive (Study) Reading requires a purposeful analysis of content, based on linguistic phenomena and logical connections. As a result, there are many regressions, as students may need to reread certain parts of the text to achieve the most accurate understanding of its content.
   The material for intensive reading consists of cognitive texts that contain meaningful information for students, as well as linguistic and conceptual challenges.
Communicative Goals of Intensive Reading are the following:
· Understand the text's content thoroughly and deeply.
· Compare the acquired information with personal experience.
· Evaluate the information and express opinions about it.
· Convey the knowledge gained from the text to others (in the native language or with reference to the text).
· Comment on individual facts [3, p.379].
 Texts used for intensive reading should meet the cognitive and communicative needs and interests of students. These texts should be moderately complex, either authentic or adapted, and come from various genres:
· Popular science
· Journalistic
· Literary
· Pragmatic texts: instructions, recipes (especially culinary), etc.
   It is important to teach students how to use various reference materials, linguistic and cultural commentary, explanations, and conclusions to help them with the text.
   It’s important to note that the texts used for intensive reading should be shorter in length but more complex in content compared to those used for skimming.
  Authentic, semi-authentic, created (educational) texts are used to develop communicative competence in reading.
 Authentic texts serve as examples of real communication.
Types of Authentic Texts
	Literary Texts

	Pragmatic Texts
	Journalistic Texts


	Songs
Fairytales
Stories
Novels
Comics
Dramatic works
Riddles
Poems
Scripts
Plays

	Telephone conversations
Recipes and instructions
Labels
Letters and telegrams
Short biographies
Faxes
Advertisements
Announcements
Schedules
Tickets
TV programs

	Short reports
Newspaper articles
Popular science articles
Interviews



Semi-authentic texts are authentic in nature but modified or shortened for easier comprehension. These texts offer a balance between authentic communication and the learner's capabilities, making them more accessible for educational purposes.
The easiest texts for learning are created educational texts that are specifically designed by the teacher or curriculum developers. These texts consider the linguistic experience of the students and the educational functions of supports and guides.
6. Stages of a Reading Lesson
A reading lesson consists of three stages;
· pre - reading stage;
· while - reading stage;
· post -  reading stage.
  The primary goal of the pre-reading stage is to prepare students for the text they are about to read by activating their prior knowledge, setting a purpose for reading, and helping them predict the content and structure of the text. This stage aims to make students more confident and engaged, helping them connect the material to their own experiences and background knowledge. By doing so, students are better equipped to understand and analyze the text when they read it.
   Firstly, the teacher encourages students to recall and discuss what they already know about the topic of the text. This could involve brainstorming, group discussions, or questioning. Then the teacher asks students what they expect to learn or understand from the text. He provides them with specific questions or goals for reading. It helps students to focus on key elements and information in the text, which enhances comprehension. After that the the teacher introduces important words or phrases that will appear in the text, discusses their meanings and provides context.The students make predictions. They look at the title, headings, images, or any other text features. It engages students and encourages them to think about what the text might contain. Finally, the teacher briefly explains the genre or format of the text (e.g., narrative, informational, argumentative) and discusses its typical structure.
   The goal of the while-reading stage is to support students as they actively engage with the text, helping them understand the material more deeply, maintain focus, and monitor their comprehension. This stage encourages students to work through the text step by step, identifying key information, making connections, and solving any problems they encounter while reading. 
 At this stage the students may do the following assignments:
· underline or highlight key ideas, unfamiliar words, or important details;. 
· take notes in the margins or make annotations;
· answer the questions; 
· connect the content of the text with the prior knowledge, experiences, or other texts you have read;
· underline or look up for unfamiliar words in a dictionary or glossary;.
· summarize what you have learned in your own words;
· predict what might happen next; 
· identify  main ideas, supporting details, or the structure of arguments;
· outline the text;
· write out of the text some dates, proper names:
· pay attention to some descriptions (of nature, appearance, etc.).
The goal of the post-reading stage is to consolidate understanding, reflect on the text, and extend learning. This stage focuses on deepening comprehension, making connections, and applying or analyzing the information from the text. It helps students synthesize what they’ve read, evaluate it critically, and engage with the material in a more meaningful way, often through discussion, writing, or other forms of expression.
At this stage the students may do the following tasks: 
- summarize the main ideas of the text in their own words, either orally or in writing;
- answer comprehension questions;
- analyze, synthesize, and evaluate the text; 
- discuss the text in groups or pairs and share your opinions, ideas, or reactions to the text;
- compare the text with other texts you’ve read or with real-world issues;
- write a response to the text, such as an opinion piece, reflection, or review;
- draw conclusions based on the text or make predictions about future events;
- relate the themes or information in the text to your own lives, current events, or other areas of learning;
- take part in a debate or role-play activity where students take on different perspectives or characters from the text;
- discuss or write about the author’s purpose in writing the text;
- create visual representations of the text’s main ideas, themes, or characters, such as mind maps, concept maps, or posters;
- solve related problems or scenarios;
- continue the story, create alternative endings, or conduct further research related to the topic of the text.
  The post-reading stage aims to reinforce and deepen students' understanding of the text while encouraging critical thinking, personal reflection, and meaningful application. Tasks in this stage focus on helping students reflect on what they've read, engage in discussion, make connections to other knowledge, and express their thoughts in various ways. The goal is to move to synthesis, evaluation, and personal engagement with the text.

7. Testing Reading

There are various types of tests that can be used to assess reading skills, each targeting different aspects of reading comprehension, fluency, vocabulary, and critical thinking. Below are the most common types of reading tests: 
1) multiple-choice tests - are useful for testing the students’ ability to understand a reading text as well as reading information.
e.g.: What is the main role of rainforests mentioned in the passage?
a) To regulate the planet's temperature.
b) To produce oxygen and absorb carbon dioxide.
c) To serve as a habitat for human populations.
d) To provide natural resources like wood and minerals.
 2) matching tests- are very useful for testing vocabulary in context: the teacher gives a text to the learners and a list of words below it. The learners should write the correct word from the story at the side of each word.
e.g. Match the description to the correct term in the water cycle.
Descriptions:
A) The stage where water vapor cools and forms clouds.
B) Water is released in the form of rain, snow, or hail from the clouds.
C) Water turns into vapor due to the heat from the sun.
D) Water collects in rivers, lakes, and oceans, starting the cycle over again.
Terms:
1. Evaporation
2. Condensation
3. Precipitation
4. Collection
3)true/false tests  offer a very reliable way of testing the learners reading comprehension. The teacher may use statements or questions. The learners simply indicate whether the answer is “true” or “false”)
e.g. The Solar System
  Our solar system consists of the Sun and the objects that orbit it, including eight planets, their moons, asteroids, and comets. The planets are divided into two groups: the inner planets (Mercury, Venus, Earth, and Mars), which are rocky, and the outer planets (Jupiter, Saturn, Uranus, and Neptune), which are gas giants. The Sun is the largest object in the solar system, and its gravity keeps everything in orbit.
   Read the following statements and decide if they are True or False based on the passage.
1. The solar system consists only of the Sun and the Earth.
2. The inner planets are made of gas.
3. Jupiter is an outer planet in our solar system.
4. The Sun is smaller than the planets.
5. The planets in our solar system are divided into two groups: rocky and gas giants.
4) cloze tests  measure vocabulary and comprehension by having students fill in missing words in a passage.  Every nth word is deleted from a passage, and the student must fill in the blanks using context clues. Sometimes this test can be modified. Then only specific  types of words (e.g., verbs, adjectives) are deleted.
e.g.  The cat jumped over the ___ (fence/ball) in the yard.
 
Questions for Discussion:
1.  Plan a reading lesson with three stages.
2.  Describe the beliefs about the skill of reading.
3.  Identify several motivating activities  that develop  stidents’ reading strategies. 
4.  Identify text types that are suitable for the students to read.


Lecture 6    
                                FORMATION OF  WRITING COMPETENCE
Plan
1. General characteristics of  the formation of the competency in writing 
2. Teaching basic writing
3. Types of writing and genres of written communication 
4. Activities for the formation of the competency in writing
5. Testing writing
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 1 .General Characteristics of the Formation of the Competency in Writing
   In Methodology of teaching English, writing is viewed not only as a symbolic system for recording language—enabling the transmission of information across distances and its preservation over time—but also as a productive form of speech activity that allows individuals to express their thoughts through written language.
Writing competence refers to the ability to communicate effectively in a written form. It involves the capacity to plan, execute, and adapt one’s communicative actions while producing and refining written expressions in the foreign language. This must be done in alignment with the specific communicative situation, purpose, and intent, as well as in accordance with the conventions of the target language.
Writing consists of several components, including knowledge, skills, habits, abilities, and communicative strategies.
Writing skills specifically involve the ability to convey ideas clearly in a written form. These skills include:
· The ability to construct sentences and texts according to written norms.
· The ability to ensure the coherence, cohesion, completeness.
· Stylistic skills that ensure appropriateness to the style and genre of the text.
· The ability to structure a text correctly according to its genre and type (e.g., having an introduction, main body, and conclusion.
· The ability to concisely convey the content and meaning of the original text [3, p.390].
· Конец формы
   The development of the competency in writing is also influenced by the level of the development of the students’ intellectual skills, such as: understanding the reader and the context in which the written text will be received, as well as predicting the reader’s reaction; planning and structuring speech expressions; ensuring logical organization, argumentation, and generalization; learning skills, such as using IT technologies; organizational skills, such as autonomous  learning [3].
  Compensatory skills are essential for writing competence. They enable individuals to handle challenging situations when there is a lack of linguistic resources while conveying foreign-language information in writing. These skills include the ability to paraphrase statements, express complex ideas using simpler linguistic means, and rely on the text to search for necessary information.
  Writing competence distinguishes between technical writing skills—which include graphical and orthographic skills—and speech-related writing skills, which encompass lexical, grammatical skills, as well as skills in understanding and using cohesion devices [3,p.391].
  Cohesion is a fundamental characteristic of any well-structured text. It is maintained through specific devices that link sentences and paragraphs smoothly. These cohesive tools are categorized into two types: lexical cohesion, which includes full or partial word repetition, synonyms, and the use of pronouns; and grammatical cohesion, which consists of conjunctions, conjunctive adverbs, particles, as well as introductory words and phrases.
Writing competence involves both declarative and procedural knowledge. Declarative knowledge encompasses linguistic knowledge (including spelling and grammar rules, vocabulary and grammatical structures, cohesion mechanisms, and stylistic features of various genres and text types); cultural and intercultural awareness; and familiarity with strategies used to overcome linguistic challenges in foreign-language writing.
Procedural knowledge refers to the practical application of this information. It includes understanding how to structure different types of texts according to accepted sociocultural norms—both linguistic and non-linguistic. It also involves the ability to plan, produce, and revise written texts effectively, as well as to apply compensatory strategies when needed. This may include expressing emotions, needs, or opinions; describing people or objects; building arguments and logical connections; organizing ideas clearly with appropriate cohesive tools; structuring content in both personal and business correspondence; summarizing a source text accurately and briefly; or rephrasing ideas using simpler language [3,p.392].
   In addition, writing competence depends heavily on communicative abilities. These include intrinsic motivation—the genuine desire to engage in writing and create texts in various formats; the ability to consider how the reader will interpret the text, ensuring the intended message is clearly communicated; the skill to anticipate the reader’s response; and the capacity to thoughtfully choose content and language forms [3]. Writers must also be prepared to revise and improve their text to achieve clarity, coherence, and the intended communicative impact.

Конец формы
2.Teaching Basic Writing
  The competency in basic writing is an individual’s ability to produce correct, calligraphically, and orthographically well-formed written statements, based on the complex and dynamic interaction of relevant skills, knowledge, and language awareness. The competency in basic writing includes graphical and orthographic skills, knowledge of how letters are written in the target language, understanding the fundamental rules of correct spelling (orthographic rules), awareness of the specific characteristics of writing technique in a foreign language [6].
Graphical Skills in Writing refer to the ability to shape letters and connect them within a word.
Orthographic skills involve the ability to spell words correctly in accordance with the rules of writing symbols in each specific word.
 Knowledge in writing technique  includes rules for letter formation, orthographic rules ( the use of capital and small letters, and word hyphenation).
Awareness of writing technique specifics refers to the student’s ability to reflect on his writing process and develop a personal system of knowledge about writing, consciously form letters and write words correctly, analyze his own writing, detect and assess errors in calligraphy and spelling [3,p.258].
   Teaching handwriting to beginning-level students starts with letter recognition and formation. The students learn to identify and write letters, words, and sentences. To develop letter recognition, students must practice writing them. This process should follow a structured approach:
1) The teacher displays a letter on a card.
2) The letter is written on the blackboard, accompanied by explanations if necessary.
3) The students observe the teacher’s hand movements in the air to understand the strokes.
4) They then practice writing the letter, followed by combinations of two similar letters [6].
The students should be introduced to the modern style of letter formation, which slightly differs from the classical one.
The next stage involves tracing groups of letters with similar shapes. English letters can be categorized into groups such as:
· Small letters: a, c, d, g, q; i, u, e; v, w, b; m, n, h; j, g; l, t.
· Capital letters: L, T; B, P, R; V, W; C, G, D; N, M; O, Q.
Once students have mastered the alphabet, they can move on to letter recognition exercises to reinforce their learning.
1. a)Конец формы
 Help the capital and small letters find their pairs:
Capital letters: D, E, F, I, K, L, O, R, S, T
Small letters: f, i, k, d, o, s, i, r, e
    b) Write down the matching letter pairs, for example, Dd. Who will complete this first?
2.  The small letters (g, m, h, s, w, r, t) are lost. Find their "parents" (the corresponding capital letters) and write them down.
3. Find the same letter 
    b:	n d b c k b m g b
    d:   k l m d d c b d l
4.Find the Odd Man Out
   h h k
5.Find the words that have “e”
   pen say, cat, pencil, red, dog, lion
6.Underline the words that end in –ed
 red, net, bed, dip, ted
A more challenging stage involves distinguishing words due to the complex relationship between sounds and spelling. At this point in writing instruction, students practice pronunciation alongside spelling and reading rules.
  It is essential for the students to understand that English orthography does not follow a simple one-to-one letter-to-sound correspondence. By emphasizing this, we help students build a strong foundation for pronunciation, as well as develop reading and writing skills.
The main objectives at this stage include:
· Strengthening the connection between sounds and spelling.
· Guiding learners from recognizing letters and words to constructing meaningful sentences.
We can achieve these tasks through the following exercises:
1) Underline the word your teacher says: 
tin      mit   can    
tine    mite  cane 
tan     mat   cap
2) Read the following words: 
all      also
ball    always
call    almost 
full although
3) Write the missing letters and then read the sentence.
_ 11 the sm_ _ _	 b _ 11s  f_ _ _	(All the small balls fall).
4) Use the first sound of the word in the picture to write a sentence.
When students know how to form letters the teacher can give them practice activities which includes a spelling element.
1) The teacher dictates individual words. Students have to write them in the copybooks or on the board.
2) Students are given an alphabetical  list of animals. They have to write the words in one of the three columns (“pets”, “farmanimals”, “ wild animals”).
3) The teacher can ask questions ( e.g. What pet starts with “c” and ends with “t”?). The students have to write one-word answer.
4) The teacher can give the cards with letters written on them and out of which they have to make words.
Some of these activities rely on copying.
At this stage, copying from the blackboard or coursebook can be an effective learning tool. Copying exercises can be simple or task-based.
  Simple copying is mainly used in the early stages of writing instruction to practice handwriting and spelling. 
   To keep copying from becoming a mechanical activity, it is combined with specific tasks, such as:
· Copying sentences and correcting errors.
· Rewriting sentences by changing the first-person singular to the third-person singular.
· Substituting object pronouns for nouns in each sentence.
· Combining pairs of sentences into longer ones.
· Matching questions with answers and rewriting them.
· Completing incomplete dialogues by adding a question for each answer.
· Filling in the gaps in a passage with appropriate words while copying.
· Matching sentence halves and writing them out as full sentences.
· Reordering scrambled words to form correct sentences.
The teachers can use games for spelling practice:
· ‘noughts and crosses’ where students have to pick letter clusters from one of the nine squares and make words with them. If they are successful, they can cover that square with a nought (0) or a cross (X) in order to try and make a three-square straight line.
· ‘secret codes’ where each letter is given a number ( A=1, B=2, etc.)and students have to write a message to each other using numbers which the student has to decode back into letters.
· ‘backward  spelling’ where  the teacher or students spell words backwards and then see who is the first person to guess the words   [5, p.49].
  Dictations are writing exercises that are more challenging than simple copying. They help develop various skills, including listening comprehension alongside the previously mentioned writing abilities. Dictations come in different forms and ways of conducting them:
Visual dictation: The teacher writes a word or sentence on the board for the pupils to read and memorize its spelling. Afterward, the teacher erases it, and the pupils write it from memory.
Self-dictation: Learners are given a text to memorize. After they've learned it, they write it from memory.
Explanatory dictation: A student is called to the blackboard to write one or two dictated sentences, while the other students write the sentences independently. The pupil at the board explains the sentence, which is then checked by the class and the teacher.
Dictation with tricks: Learners are given a dictation with intentional mistakes.    Their task is to identify and correct these mistakes.
‘Running’ or ‘wall’ dictation: Pupils work in pairs. A text is placed across the room from them. They take turns walking to the text, reading and memorizing as many words as possible, then running back to dictate what they've remembered. The second student then goes to the text, finds where the first one left off, and continues. They repeat this cycle until the entire text is completed.
Loop dictation: In this form, the teacher reads the text at full speed, and learners listen. On the second reading, they write 4-5 key words with plenty of space between them. On subsequent readings, students try to reconstruct the text using these key words. They compare their version with others and finally with the original.
Interactive dictation: The teacher dictates questions, and the pupils write their answers. Afterward, they compare their answers in pairs or small groups.
3.Types of Writing and Genres of Written Communication
There are different functional-semantic types of writing. They are: description, report/ narrative, reasoning.
   Description is a form of declarative written expression that communicates the presence or absence of specific features or attributes of an object. It may involve describing people, natural scenes, weather conditions, or physical objects, often highlighting their spatial arrangement and listing their qualities and traits. This type of writing typically utilizes simple and compound sentences and specific grammatical patterns. Descriptive texts commonly feature lexical repetition, repeated use of pronouns, and adverbial phrases that indicate spatial orientation.
  Report or Narrative writing represents a more dynamic style of expression, used to share information or recount events, actions, or experiences, whether past or ongoing. A report generally offers a concise summary of real-life incidents or facts, delivered in a clear and informative manner. This type of writing often includes simple sentence structures with particular verb tenses. To establish a chronological flow in narratives, verb forms like the Present Simple and Present Perfect are frequently employed [3,p.397].
  Additionally, both reports and narratives are marked by the use of conjunctions, conjunctive adverbs, and various adverbial phrases to link ideas and indicate the sequence of events. E.g.: when, since, one day, the other day, in the afternoon, yesterday, first, then, after that, etc.
The structure of a description and a report/narrative includes three parts:
1. Introduction, which provides brief information about the person, object, or place being described; about the people, place, or events being reported/narrated.
2. Main part, where the person, object, or place is described; events that happened are reported/narrated.
3. Conclusion, which includes comments from the writer or his attitude toward what is being described or about what is being reported/narrated.
  Reasoning is based on inference as a thinking process, during which a conclusion is made from an initial thesis (statement) or several theses (statements). Since reasoning always addresses a particular problem, the object of reasoning can be called a problem. Reasoning is characterized by a cause-and-effect connection between sentences, so it mainly uses complex sentences with subordinate clauses of cause and effect, addition, and description. The main linguistic means of connection are subordinate conjunctions and conjunctive adverbs: so, so that, though, why, that’s why, however, etc.[3,p.398]
   Reasoning consists of three parts: introduction, main body, and conclusion. In the introduction, the topic/problem is defined; in the main body, the points of view “for” and “against” are presented along with the writer’s argumentation or proposals for possible solutions to the problem in favor of one of the viewpoints; in the conclusion, the writer expresses his opinion or supports one side, summarizing his proposals [3,p.398].
   Academic genres of writing include plans, summaries, annotations, reports, theses, reviews, articles, projects, and essays. The purpose of academic writing is educational. It teaches writing as a creative process.
  Annotations and summaries are referred to as “secondary texts” that briefly convey the content of the primary text. An annotation is the shortest summary of the content of any one text in the writer’s own words. It conveys only the topic of the original text, i.e., what the text is about. Unlike an annotation, a summary conveys not only the subject of the text but also the main points and conclusions made in it. A summary conveys both the content and meaning of the original text, which may be journalistic, popular science, or academic in nature. A summary can convey the meaning of one or more texts.
   Academic essays can be: 1) descriptions of people, places, processes; 2) narrations; 3) classifications, comparisons and contrasts, cause and effect, persuasion. Therefore, an essay has a structure similar to that of a description, report/narrative, and reasoning: introduction, the main body and the conclusions. In the introduction, the reader is introduced to the topic, and the main idea (thesis) of the work is formulated. In the main body, the theme of the essay is developed in several paragraphs using descriptive, reporting/narrating, and argumentative techniques (depending on the type of essay). The main thesis is developed and illustrated with examples, consequences are considered, and opinions are argued. Each paragraph of the main body begins with a sentence that outlines the topic of the paragraph and conveys its main idea (topic sentence). Following this are supporting sentences that argue the main idea of the paragraph, providing examples to illustrate it. An optional concluding sentence (concluding sentence) summarizes what is written in the paragraph and connects it to the next paragraph. In the conclusion of an academic essay, the main idea of the entire work is restated and summarized, and the author’s comments on the content are provided. The length of an academic essay is limited, ranging from 120 to 250 words[3,p.400].
 An article also consists of three parts: introduction, main body, and conclusion. However, it is preceded by a headline. The headline of the article should be short, clear, and relevant to the content of the article. The introductory, main, and concluding parts of the article begin with a thematic sentence or a rhetorical question. The article may combine description, reporting/narrating, and reasoning.
  Notes, letters (official and informal), statements, announcements, advertisements, short autobiographies, official forms, questionnaires, and surveys are also genres of written communication. 

4. Activities for the Formation of the Competency in Writing

For teaching students to describe a place the teacher uses the following exercises:
1. Read the text about Costwolds. Pay attention to its structure. Find the introduction, the main body and the conclusion in it.
2. To see how well you understand the structure of a description answer some questions.
1) How many parts are there in a description?
2) Can you find and read aloud the introduction?
3) Can you find and read aloud the conclusion? (The part of the text between the
introduction and the conclusion is the main body.)
4) How many paragraphs are there in the main body of the text?
3. Think of a small town in Ukraine you know very well. Write an introduction to its
description and the conclusion.
4. You’d like to write about your favourite town in a letter to your British pen-friend.
Think of the content of each paragraph in the main body. Use the description of
Costwolds as an example.
5. Write the description of the town. Remember that a description contains an
introduction, a main body and a conclusion. Hand in your description to the teacher
for correction [ 3, p.403].
  When teaching students how to describe a person, a variety of engaging exercises can be used to develop their vocabulary, sentence structure, and overall descriptive skills. Here are some effective activities:
1. Adjective Brainstorming. The teacher provides a list of adjectives related to physical appearance (e.g., tall, short, curly-haired) and personality (e.g., kind, shy, energetic).The students categorize them and use them in simple sentences.
2. Picture-Based Description. The teacher shows students a picture of a person, gives a list of questions to answer and ask them to describe his physical features, clothing, and expressions. Alternatively, students can bring photos of famous people or family members to describe.
3. Guess Who? Each student writes a short description of a famous person or a classmate without mentioning their name. Other students guess who it is based on the description.
4. Comparing and Contrasting. The teache provides two pictures of different people and ask students to compare their appearance and personality traits using comparative and superlative adjectives (e.g., “Maria is taller than John. She has curlier hair.”).
5. Fill in the Blanks. The teacher provides partially written descriptions with missing adjectives, nouns, or verbs.
E.g. : She has ___ eyes and ___ hair. She is very ___ and always ___.
6. Descriptive Paragraph Writing. The teacher assigns students to write a paragraph about a real or imaginary person, using a structured outline (e.g., name, age, physical appearance, personality, interests).
7. Mix and Match. The teacher provides cut-out words (e.g., tall, curly, friendly) and have students match them with pictures and create sentences.
Teaching students to write a postcard is a fun and creative way to develop their writing skills. The postcards are short. First the teacher shows an example postcard
Front: (Picture of a beach)
Back:
Hawaii, March 11, 2025
Dear Alex,
I’m having an amazing time in Hawaii! The beach is beautiful, and the sunsets are magical. I tried surfing for the first time, and it was so much fun. I wish you were here!
See you soon!
Emma
[STAMP]
To: Alex Smith
123 Green Street
Los Angeles, CA, USA
  Next the teacher explains what a postcard is (a postcard is a small card used to send messages, usually from a vacation or special place. It has a short and friendly tone with a picture on one side and writing on the other. It is less formal than a letter but still includes key information). Then the students read the postcard and answer the teacher’s questions:
  How many sections does it consist of?
  What does the message side include?
  What is an address side like?
  What phrases are used to write a greeting?
What are closing phrases?
After that the students write their own postcards.
  Teaching essay writing begins with familiarizing students with a sample essay and the genre-specific compositional features of this type of the text.
1. Read the argumentative essay about …. Pay special attention to its structure and style. Find the introduction, the main body and the conclusion in it.
     2. To see how well you understand the structure and peculiarities of the essay answer some questions.
1) How many parts are there in the essay?
2) Can you find and read aloud the introduction?
3) Can you find and read aloud the conclusion?
4) How many paragraphs are there in the main body of the essay?
5) What does each paragraph begin with?
6) What kind of style has the author used in the essay?
7) Why does the writer address the reader directly and use a question and a quotation
in the essay?
    3. Read the essay again and label the paragraphs with the suitable headings: 1) arguments against, 2) arguments for, 3) opinion, 4) present topic.
   4. Find and read aloud the topic sentences in the main body of the essay. Find and copy out linking words/phrases you may use while writing an argumentative essay. 
   5.  Choose a Topic and narrow it down to a specific aspect you can discuss in detail.
  6. Use credible sources such as books, scholarly articles, and reputable websites. Take notes and organize ideas.
   7. Create an Outline which helps maintain clarity and logical flow. It typically includes:
- Hook (attention-grabbing sentence: question, fact, or quote).
- Background information (brief context about the topic).
- Thesis statement (the main argument or purpose of the essay).
  8. Write Body Paragraphs (2-4 paragraphs). Each paragraph should focus on one main idea.The student starts with a topic sentence (introduces the paragraph’s main idea). Then he provides evidence (facts, examples, quotes) to support the idea and explains and analyzes the evidence.The student chooses linking words to connect the paragraphs.
  9. Write a conclusion.  The student summarizes the key points, restates the thesis in different words and provides a final thought, suggestion.
  10. Writing the First Draft according to the outline 
  11. Revising presupposes checking for clarity, coherence, and logical flow, removing unnecessary words or repetitive ideas, improving sentence structure and word choice.
   Teaching students to write an an informal letter involves several steps. 
1. First the teacher explains what an informal letter is. 
2. Next  the teacher gives an example letter and asks the students to read it, paying attention to its structure.

12, Park Street,
New York, USA
March 11, 2025
Dear Emma,
I hope you’re doing great! It’s been so long since we last talked, and I really miss our fun times together. How is school going?
I just came back from a family vacation to the beach, and it was amazing! We played volleyball, built sandcastles, and even tried surfing. I wish you were there! Let’s plan something fun for summer break.
Take care and write back soon!
Yours lovingly,
Sophia

3. Then the students answer the teacher’s questions. 
How many parts does an informal letter consist of?
What are they?
What does the introduction of an informal letter include?
What does the body of an informal letter include?
What does the conclusion of an informal letter include?
4. After that the students are asked to copy out the the linking words which help them what to do next, conversational language (e.g., contractions like “I’m” instead of “I am”), words to express emotions (e.g. “I was so excited to hear from you!”), closing phrases (e.g. “Take care,” “See you soon,” “Lots of love”). 
They can also answer the questions:
Where is the sender’s address written?
Where is the date written?
What words does the greeting start with?
What emotions and expressions sre included in an informal letter?
5. Finally the students write the informal letter under the teacher’s guidance. The teacher asks them to write a sender’s address at the top right corner and the date below the sender’s address. Then they write the introduction and conclusion of the letter, using the sample letter and some hints. And then they write the main body of the letter and end it with a friendly phrase.
Hints
In the informal letter you can use: See you soon/ Till then.
     In the complementary close you can also use: Best wishes/ Best regards/All      the best/Take care/Lots of love).
     In the main body you can write the main content in 2-3 paragraphs (e.g.sharing    news, experiences, or asking about the recipient).
6. At last the teacher  asks students to write a letter to:
· A friend about a recent trip.
· A cousin inviting them to visit.
· A family member sharing a fun memory.
   Teaching students how to write an email letter is essential in today’s digital world. Emails can be formal (for teachers, officials, or job applications) or informal (for friends and family). 
   First the teacher explains the basics of an email, namely what an email is, its forms (formal (professional) or informal (friendly)) and its key elements - recipient, subject line, greeting, body, closing, and signature. Next he shows the example of a email letter and explains the the format of an email.
Example of a Formal Email (To a Teacher)
To: teacher@school.com
Subject: Question About Homework
Dear Mr. Smith,
I hope you are doing well. I have a question regarding the math homework assigned today. Could you please clarify question number 5? I would appreciate your help.
Thank you for your time.
Best regards,
John Carter

Example of an Informal Email (To a Friend)
To: lisa@gmail.com
Subject: Trip to the Beach!
Hi Lisa,
Hope you're doing great! I wanted to tell you that we’re planning a trip to the beach this weekend. Do you want to join us? It’s going to be so much fun! Let me know soon.
Take care,
Emma


The Format of an Email
	Section
	Explanation

	To:
	The email address of the recipient (e.g. teacher@school.com).

	Cc/Bcc (Optional):
	Cc (Carbon Copy) sends a copy to others; Bcc (Blind Carbon Copy) hides their email addresses.

	Subject:
	A short title summarizing the email (e.g. “Holiday Greetings” or “Homework Question”).

	Greeting:
	“Dear [Name],” for formal emails or “Hi [Name],” for informal ones.

	Body:
	The main message. Keep it clear and to the point.

	Closing:
	End with a polite phrase (e.g. “Best regards,” “Sincerely,” or “Take care”).

	Signature:
	Your name (and sometimes contact details).



Then the students work in pairs and are asked to send mock emails to each other. After that they write their own emails, review emails together to ensure correct format and tone.

5. Testing Writing
Writing tests are assessments designed to evaluate a student’s writing skills, including grammar, vocabulary, structure, clarity, and creativity. They are used in schools, job applications, and language proficiency exams. Writing tests are subdivided into two large groups: mechanic tests and controlled writing tests.
   Mechanic Tests focus on fundamental writing skills, particularly punctuation and spelling. Students can be evaluated on punctuation through different methods:
1. Correction Exercise – Students are given an unpunctuated sentence and must add the necessary punctuation and capitalization.
e.g.  lend me your pen please peter asked
                             Corrected: “Lend me your pen, please,” Peter asked.
2. Multiple-Choice Format – Students select the correctly punctuated sentence from a set of options.
e.g.:
A. Tom asked me if I was going to the meeting?
B. Tom asked me, if I was going to the meeting.
C. Tom asked me, “If I was going to the meeting”?
D. Tom asked me if I was going to the meeting. 
Spelling can be assessed using different techniques:
1. Error Identification – Students pick the incorrectly spelled word from a list.
e.g. 
A. Thief
B. Belief
C. Seize
D. Decieve 
2. Fill-in-the-Blanks – A word with missing letters is given, and students must complete it correctly.
e.g.:  Comp_ _ter (Answer: Computer)
3. Error Recognition in Sentences – A sentence is given with a misspelled word, and students must identify the mistake.
e.g. The dissatisfied woman refused to admit that there was sufficent coffee for everyone.
Correction: sufficient
Controlled Writing Tests help teachers guide students’ writing while limiting their creative freedom. They focus on accuracy and structure. They are:
1. Sentence Transformation – Students rewrite a sentence following a specific pattern.
e.g.     No other plant grows as fast as bamboo.
 Bamboo _____________________.
2. Rearranging Broken Sentences – Students form complete sentences from scattered words.
e.g.  Thanks / lot / your letter / which / arrive / yesterday.
                        Corrected: Thanks a lot for your letter, which arrived yesterday.
3. Blank-Filling Exercises – Students complete sentences logically.
e.g. 
A: _______________________.
                          B:  So do I. I generally watch for an hour or two every evening).

Questions for Discussion
1. Look for the challenge that handwriting presents for some students and shown ways of helping them to improve in this area.
2. How copying  should be used in the teaching of writing?
3. Discuss the need to make writing worthwhile.
4. Plan a part of the lesoon on teaching basic writing/ writing a letter.


Lecture 7    
PLANNING AN ENGLISH LESSON
Plan
1. Variety and flexibility in an English lesson
2. Types of English lessons
3. English lesson structure
4. Requirements for a English Language Lesson
5. The Role of an English Teacher
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1. Variety and Flexibility in an English Lesson
   Planning lessons the teacher is guided by the two main pranciples: variety and flexibility. 
   Variety means using a mix of teaching strategies, activities, and materials. It helps cater to different learning styles and keeps students engaged. The students must be involved in a number of different interactive activities. They are games and quizzes (Kahoot, Jeopardy-style reviews, word searches), role-playing, practicing real-life situations (e.g. job interviews, doctor visits), storytelling and creative writing which enhance imagination and language skills. This is one aspect of variety. 
   Introducing students to different types of media and resources is another side of this aspect. Visual aids such as  diagrams, charts, mind maps help assimilate the material for the students with the developed visual memory;  videos and animations ( TEDTalks, educational YouTube videos), songs and podcasts engage auditory students; technology integration (online quizzes, interactive whiteboards, educational apps keep students’ interest, help practice vocabulary and grammar, speaking skills).
   Grouping is the second aspect of variety. Silent reflection and writing tasks are good for independent thinking. Pair work and group work mean moving students from whole class activity and organizing collaborative learning.  Such activities help activate vocabulary and grammar, pracise oral speech and listening.
 Another aspect of variety refers to skills. Skills are developed within a series of lessons and within a lesson as well. The teachers move from receptive skills to productive speaking skills, from reading to speaking skills, from presenting the material to its practicing, from testing to fun actitvities.
  Variety involves considering the psychological traits of students. If learners find a topic challenging, the teacher should slow down and simplify the material. Conversely, if students understand the content quickly, they should be given additional activities to keep them engaged. In cases where a concept is particularly difficult, the teacher may need to use alternative explanations. A quiet group of students can be encouraged to participate in brainstorming exercises, while a more energetic class might benefit from individual tasks to maintain focus.
  The second key principle, flexibility, refers to the ability to modify the lesson plan during the class when necessary. This ensures that the lesson remains effective and responsive to the students’ needs.
2. Types of English Lessons
   In language teaching methodology, lessons are generally categorized into two main types. The first type focuses on forming speech habits through the use of linguistic material. These lessons introduce new language elements and include practice activities to reinforce the use of phonetics, vocabulary, and grammar across all language skills—listening, speaking, reading, writing, and translation. They may also incorporate speech practice using previously learned material. Examples of lessons in this category include those aimed at building oral lexical skills or developing grammatical reading abilities.
  The second type centers on the development of speech skills, where communicative practice becomes the primary objective. These lessons may begin with a set of preparatory exercises to support the main speaking activities. This type can target the improvement of a single skill—such as listening, speaking, reading, or writing—or combine several skills in integrated language practice sessions [2, p. 472].
 
3. English Lesson Structure
   J. Harmer emphasizes that there is no single “correct” way to structure a lesson plan. The format of a lesson depends on its content and its role within the overall sequence of lessons. Traditionally, lessons are divided into distinct phases or stages. A “stage” refers to a specific part of the lesson aimed at achieving a particular objective within a limited time frame, making it a key element in instructional planning. However, a lesson’s structure is more than just a series of stages—it is shaped by the underlying principles that determine how these stages are organized and connected [4].
    A well-structured lesson typically includes a beginning, middle, and end.
The beginning phase consists of organizational tasks and a speech warm-up. This opening stage serves two main purposes: first, to prepare students for active involvement through greetings, checking readiness, and outlining the lesson’s goals; and second, to immerse students in the target language environment. The speech warm-up plays a vital role in this process, helping students mentally and physically shift from their native language to the foreign language by activating their listening and speaking mechanisms. This warm-up is usually a brief dialogue based on a relatable scenario and should involve familiar material while also being engaging and motivating. Ideally, the topic should be timely and relevant—such as a recent event, something happening in class, or current news. Overused or unrelated exchanges, like routine conversations about the weather, tend to lack the emotional engagement needed for effective communication. Other warm-up activities might include listening to short anecdotes or jokes, discussing recent news, or reciting rhymes, poems, or proverbs.
  The speech warm-up can be replaced by a phonetic warm-up, aimed at improving pronunciation, intonation and sound articulation.
 Variety, novelty, and a relaxed atmosphere help set the right tone for the lesson and engage students in further communicative learning activities.
   The main part of the lesson depends upon the primary objectives  of the lesson. It may include the following components:
Presentation of new material.
Practice in using the new material in speech.
Development of communication skills.
Systematization and summarization of learned material.
Assessment of knowledge, speech skills, and other components of communicative competence
    Presentation of New Material
When planning the introduction of new material, it is essential to determine the appropriate amount of material for the lesson, organize the material in a logical sequence and balance the time spent on explaining the material and practicing it—with a focus on more practice.
  Practice and Training
The majority of the lesson is dedicated to exercises (training and speaking practice). These are the core components of the lesson. A unique feature of learning a foreign language is that students practice both newly introduced material and previously learned but not yet mastered material.
The nature of the practice depends on the lesson’s objective. It is crucial that the lesson goal is realized through a set of exercises that includes  pseudo-communicative exercises ( for developing skills) and  communicative exercises ( for practicing  in real-life situations).
Systematization and Summarization
Developing language skills is impossible without periodic summarization of the learned material. Organizing acquired knowledge, skills, and abilities into a structured system is essential.
Assessment and Control
Assessment of students’ speech skills and abilities can be carried out in two ways:
ongoing assessment (conducted during the lesson without allocating extra time) and thematic or final assessment (performed at the end of a topic or course, which may take part of a lesson or an entire lesson).
Homework Checking
The evaluation of homework assignments can be done in two ways:
as a separate stage of the lesson or as part of an in-class exercise.
The final part of the lesson serves to summarize what has been achieved and to assign homework. It consists of two main components: explanation of homework and lesson summary.
  When assigning homework, it is important to write it on the board, provide brief instructions on how to complete and format it. In some cases, the teacher must check whether students understand the task and have written it down correctly in their notebooks.
 At the end of the lesson, the teacher should summarize students’ achievements, highlighting progress made, point out areas for improvement, addressing any difficulties encountered, announce and explain grades, record grades in the class journal and students’ diaries.
A well-structured conclusion helps students reflect on their learning and stay motivated for the next lesson.
Начало формы

4. Requirements for a English Language Lesson
  Let us consider the requirements for a Foreign Language lesson  (FL) that arise from the objectives, content, and teaching methodology.
Speech Orientation of the FL Lesson
  Placing intercultural communicative competence at the center of foreign language learning means fostering proficiency in the five key language skills: listening, speaking, reading, writing, and translation.
  To reach this objective, the lesson must, first and foremost, be practically oriented. The emphasis should be on active use and application of the language, rather than just understanding and acquiring theoretical knowledge. 
  Secondly, the lesson should maintain a clear communicative focus. This means that all practice activities—such as repeating after the teacher, translating, constructing sentences using set patterns, or retelling texts—should support meaningful communication. True communicative practice involves engaging in purposeful speech within a particular context, aimed at fulfilling a specific communicative goal.
  Therefore, the lesson should primarily involve communicative and pseudo-communicative exercises. While performing such exercises, the student solves a specific speech-related task. His speech is connected to a particular communicative situation that simulates real communicative conditions.
A communicative environment should be maintained throughout the entire lesson. This begins with the teacher clearly presenting the lesson's objectives (e.g., “Today we’ll discuss holiday activities, read a fairy tale, and practice making requests in English”) and continues through to the conclusion, where the teacher reviews students’ performance, highlighting their progress specifically in developing communication skills [2, p. 477].
Complexity of the Foreign Language Lesson
  In a foreign language lesson, linguistic competencies—such as phonetics, vocabulary, and grammar—are developed in an integrated way. Likewise, the growth of communicative skills in listening, speaking, reading, writing, and translation is interrelated, with each skill reinforcing the others. There is also a strong connection between linguistic and communicative competencies, as they develop alongside one another.
  During communication, all types of language activities interact and support each other’s development. The material used for communication is presented as comprehensive speech units that combine various language components—they are phonologically shaped, grammatically structured, and convey meaning through vocabulary.
  Therefore, when learning grammatical structures or active vocabulary items, practice exercises should be designed to reinforce their use and understanding across all forms of communication. In contrast, when working with passive vocabulary or grammatical items meant primarily for recognition, listening and reading exercises are most appropriate. Additionally, to assess reading comprehension, teachers may incorporate follow-up speaking or writing tasks.
  This approach does not imply that all language skills must be equally addressed in every lesson or that each communicative activity should be practiced to the same extent. Typically, one particular skill or communicative focus takes priority, while other skills are used to support its development [2, p. 477].
Foreign Language – Both a Goal and a Means of Learning
  The language is not only the goal of learning but also a vital tool used throughout the lesson, primarily through the teacher’s speech. The teacher’s use of the language fulfills two key roles.
   First, it serves to manage and guide students’ learning and behavior during the lesson. To do this effectively, the teacher must be proficient in using classroom language, as well as non-verbal tools like gestures and facial expressions. It’s also important that the teacher adjusts his speech to match the learners’ level of understanding at each stage of their language development. As such, the teacher’s speech should be clear, persuasive, grammatically accurate, emotionally engaging, and flexible.
  Second, the teacher’s speech acts as a linguistic model for students. It provides an example to imitate, supports language acquisition, and motivates students to engage in communication. Therefore, the teacher’s language should be standard, natural, contextually appropriate, and varied in style.
  The entire lesson should be conducted in the target language. In the early stages, occasional translation into the students’ native language may be necessary for clarity, but this should gradually be reduced. Additionally, the teacher’s talking time should be limited to no more than 10% of the total lesson duration [2, p. 478].
High Cognitive Activity of Students
A lesson’s success is largely measured by the level of students’ mental engagement and communicative involvement. Consequently, the teacher’s main responsibility is to activate students’ participation and sustain it throughout the lesson.
Several factors contribute to boosting both cognitive and speech activity:
· The use of rich, meaningful content that aligns with the students’ intellectual capabilities.
· Assignments that promote communication, self-expression, and critical thinking or problem-solving.
· Instructional strategies that enhance students’ involvement in communication and foster active learning—such as independent tasks and collaborative group activities.
Encouraging student engagement should go hand in hand with nurturing their ability to take initiative in speaking. This approach supports the learner-centered model, where the student is at the heart of the educational process. In this model, the teacher takes on the role of facilitator—organizing, supporting, and adapting instruction according to the learners’ interests, prior knowledge, and skill levels [2, p. 478].
Diversity of Students’ Interaction
   It is essential to use a variety of instructional formats to increase the effectiveness of learning. Diverse formats enhance lesson intensity, promote active student engagement, and give learners more control over their pace and learning conditions.
This is especially important when teaching speaking skills, which depend on interactive communication. To support this, the teacher should incorporate different interaction formats, such as whole-class activities, individual tasks, one-on-one pairings, group work, and choral responses. Collaborative interaction, in particular, is highly beneficial for developing communication abilities. It extends the time students spend actively using the language, lowers anxiety, reduces the fear of making mistakes, and builds a sense of teamwork and mutual support [2, p. 478].
  By blending these different forms of interaction, teachers can foster a lively, student-centered environment that enhances language practice and helps students build confidence in their communicative abilities.
Motivational Support in Learning
  Motivation is deeply rooted in a student’s inner world—driven by personal goals, interests, and curiosity about learning. In foreign language lessons, motivation can be strengthened through several key factors: engaging and authentic materials (such as real-life texts, contemporary songs, poems, humor), and appealing instructional methods (like group activities, educational games, and problem-solving tasks). It is also important that students recognize their own progress in language learning. A sense of accomplishment significantly boosts motivation. Feedback on success should go beyond grades and include positive reinforcement, constructive comments, and acknowledgment of students’ effort and improvement [2, p. 479].

· Конец формы
5. The Role of an English Teacher
  The role of a teacher at an English lesson is multifaceted, going beyond simply delivering knowledge. A teacher acts as a facilitator, guide, motivator, and assessor, creating an effective and engaging learning environment. Here are the key roles of a teacher in an English lesson:
1. Facilitator of Communication
- Encourages active student participation in speaking, listening, reading, and writing activities.
- Uses communicative and interactive methods to promote real-life language use.
- Creates a comfortable and encouraging atmosphere for students to express themselves.
2. Language Model and Guide
- Provides a clear and correct example of pronunciation, grammar, and vocabulary usage.
- Ensures authenticity by exposing students to real-world English (e.g., native speech, videos, and texts).
- Helps students understand cultural aspects of the English language.
3. Motivator and Encourager
- Maintains student motivation through engaging content, games, and real-life scenarios.
-  Provides positive reinforcement to boost students’ confidence.
-  Encourages students to take initiative and be active learners.
4. Organizer of Learning Activities
- Plans and implements varied lesson activities (individual, pair, group work).
- Balances teacher-centered and student-centered approaches.
- Adapts lessons based on students’ needs, interests, and proficiency levels.
5. Assessor and Feedback Provider
- Evaluates students’ progress using formative (ongoing) and summative (final) assessments.
-  Gives constructive feedback to help students improve their language skills.
- Uses different assessment techniques (e.g., quizzes, speaking tasks, written assignments).
6. Classroom Manager
-  Maintains discipline and engagement in the classroom.
-  Encourages an inclusive and respectful learning environment.
-  Uses effective time management to ensure lesson objectives are met.
7. Innovator and Lifelong Learner
- Incorporates modern teaching methods, digital tools, and technology.
- Continuously develops professionally to improve teaching strategies.
- Adapts to new educational trends and students’ evolving needs.
By taking on these roles, an English teacher ensures that students develop linguistic competence, confidence, and a love for language learning in an interactive and motivating environment.

Question for Dicussion
1. Select ane  lesson from a coursebook and work out its plan.
2. Discuss the difficulties you encounter planning a lesson.
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